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Abstract Thi s study deals with two objectives: to invest
t he

writing ability as well as to figureoypor t f ol i 0 as s es s me nwrilirg abdlify n éeeoms of 0 n
focus, elaboration, organization, conventions, and vocabulBimg subjects taken are 4F as the experimental
class and 4G as the control class. To derive all data, students should make out some writings during treatment
period. Then, they picked their three best writings for final evaluation/fesit Then, from all data recorded, it

was concluded that portfolio assessment provided pos
seen from st ud efthe égerimental ¢classrttat washbetterithanybefdre.pretest mean score

of the experimental group wd&¥.19and the postest mean score wa&0.65 This implied the enhancement

score for the experimental class after getting treatmenth8a#6poins.On t he contrary, the re
writing score of control class did not increase significantly. Thetpsé mean score of control class Wi 13

and the postest score wag3.42 Then, as the studentsd waedaded thar abi | it
writing ability in terms of focus, elaboration, organization, conventions, and vocabulary also improved
significantly. However, unli ke the experi ment al gr oupg
elaboration, organizabn, conventions, and vocabulary did not increase. Even, there were two aspects came to
degradati on. To add, there was significant di fferenc
control classl got thatthe tt e s t val ue tingscoresvasib@@Bnlittmeans thak th.,e. As a result,

the positive impact of fered by portfolio assessment

Considering the findings, some suggestions are offered here. First, the lecturaed shpldment portfolio in
teaching writing. Second, the students should have more practice in writing and do not easily surrender to
achieve good result through writing process.

Keywords portfolio, assessment, writing skill

I. Introduction

English as firstforeign language that is taught in Indonesia also needs paying more attention since
learning foreign language in classrooms is much more difficult than learning English as a second language.
Besides the choice of teaching methods, the choice of assesseunld also be considered and taken into
account as another element that gives direct impact to the success of English |&as@ugon Reid (2002),
among four skills above, recently, writing is receiving great interest and a significant role in aaddiedeign
language education once it is used as a support skill in language learning.

However, currently in writing instruction, teachers tend to apply a premfignited technique. In this
technique, writing is regarded as a skill that can be accoraglighly in a limited period of time. In product
oriented atmosphere, a studentds Obédeveloping phased i
given appreciation. There is no chance for students to makeefietftion towards their own wks and see
their own progress. The standardized written test given at the end of the school term is seen as particularly
antithesis to the process approach to writing (M&a O6 Mal | ey, 1994) . Hence, we
assessment that places writirgaaprocess approach.

Curriculum of 2013 has been released and started to be implemented in all educational practices in
Indonesia, there should be a paradigm shift of the use of assessment kinds. This curriculum recommends the use
of authentic assessmetitat is also known as performardsased assessment since it requires students to

perform proficiency by doing something, as wel | as
traditional assessment. The focus of authentic assessment is mmivonuch students master knowledge like
traditional assessment | ooks 1ike. However, it focus:
are meaningful in their redife world. This is in line with what has been presented by Mueller 120},
authentic assessment is Aa form of a s sveoddstaslkesihat i n whi
demonstrate meaningful application of essenti al knowl
There are eight kinds of authentic assessment as
those eight kinds, portfolio is considered as good a

states that portfolio assessment is seenasam comprehensive portrait of stu
essay composed under restricted circumstances. According to-Hamp & Condon (2000, p.61), portfolios
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are considered to be useful especially for-noat i ve Engl i sh s tovidta broaderrheastira us e t h
of what students can do, and because they replace the timed writing context, which has long been claimed to be
particularly discriminatory againstnanat i ve wr i ter so. Portfolio assessmen:

evaluaé progress and performance of the learners through an impromptu paper and pencil test or enable
instructors evaluating their student's performances within a very short and limited period d@yiswch an
emphasis on writing process, students learn lwoslet/elop their writing.
This study investigates three main statements:
1. to what extent is the studentsdéd writing ability of t
2. Does portfolio assessment i mpr ov e cohtdéng organizatiore nt 6 s v
vocabulary, grammar and mechanics?
3. Is there significant difference &f t u d writing saldlity between the fourth semester studemt® were
taught by applying portfolio assessment and those who were taught wititfotio assessent?

II. Reviewof Related Literature
1. Assessment

The term fassessmento Iis often regarded as the sa
different one another. Brown (2004: 4) gives some explanation about the difference between assessment and
testing as the following

Testing is a method of measuring a personds abili
contrast, assessment is an ongoing process that encompasses a much wider domain. Tests are prepared
administratively occurring at éhtifiable times in a curriculum when learners muster all their faculties to offer
peak performance, knowing that their responses are being measured and evaluated. On the other hand,
assessments can occur anytime, and the students sometimes do not kttwir therformance is measured.

All'in all, from the explanation above, it can be concluded that tests always serve any judgment for the
studentsd6 performance whereas assessments do not al w
since asses®ent is a process for the students to make any improvement and progress. For instance, when
students try to answer the teacherds question or they
Furthermore, when students offer opinions, camts, try to pronounce new word correctly; and the teacher
corrects the studentsd pronunciation or gives compl i
6your English is really improvingo, dthertemchar beevesttheac her
students with facility of #fAskil!/ forming situationo.

To make the difference clearer, Brown (2004: 4) argues that tests are subset of as3embhemsid
are assessment, but not all assessments are tests. In short, tests &raseagsment types. There are some
types of assessments existing in educational practices, namely informal and formal assessments as well as
formative and summative assessments.

2. Authentic Assessment

Authentic assessment, by some experts, is defined under some different terms. Some of which are
alternative assessments, performance assessment, and direct assessment (Mueller6)2042théntic
assessment is sometimes called alternative assessmentilsee i t is fanothero type o
commonly known traditional assessment.

Mueller (2012: 1) defines authentic assessment as a form of assessment in which students are asked to
perform realworld tasks that demonstrate meaningful applicatibressential knowledge and skills. Also,

Wiggins (1993, p.229) in Mueller (2012, p.1) states:

[ Authentic assessment i s] éengaging and worthy p
students must use knowledge to fashion performances effectivelyeatiVely. The tasks are either replicas of
or analogous to the kinds of problems faced by adult citizens and consumers or professionals in the field.

He also adds fevaluation becomes authentic when w
studens 6 ( 1 9 9 Bleanwpile, Stig§ins (1987, p. 34) in Mueller has also defined this form of assessment
under the name of performance assessment in this way
demonstrate specific skills and competencibsa tt i s, to apply the skills and k
Shohamy, (1995) and Norries et al., (1998) cited by Brown42PB4) argue that performance assessment is
sometimes merely called performarzased assessment.

a. Types of Authentic Assessment

There are some types of authentic assessment. Some of which offered by Brown (2¥D)2&@ portfolios,
journal s, conferences and interviews, as well as obs
offer eight basic types of authenéissessment in language learning; those are:
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Table2.1Types of Authentic Assessment Offered by
Assessment Description Advantages
Oral interviews | Teacher asks students question abl -Informal and relaxed content
personal background, activities, readin -Conducted over successive days with each student.

andinterests. -Record observation on an interview guide

Story or Students retell main ideas or selecf -Students produce oral report

text retelling details of text experienced throud -Can be scored on content or language components
listening or reading -Scored with rubric or rating scale

-Can determine reading comprehension, reading strategieg
language development.

Writing samples| Students generate narrative, expositd -Students produce written document

persuasive, or reference paper. -Can be scored on content or language components
-Scored with rubric or rating scale

-Can determine writing processes

Projects or| Students complete project in contg -Students make formal presentation, written report, or both
exhibitions area,working individually or in pairs -Can observe oral and written products and thinking skills
-Scored with rubric or rating scale
Experiments/ Students complete experiment -Students make oral presentation, written report, or both
Demonstrations | demongtate use of materials -Can observe oral and written products and thinking skills
-Scored with rubric or rating scale
Constructed Students respond in writing to opel -Students produce written report
Response Items| ended questions -Usually scored on substantive information and thinking ski
-Scored with rubric and rating scale
Teacher Teacher observes student attenti{ -Setting is classroom environment
Observations response to instructional materials, | -Takes little time
interactions with othestudents. -Record observations with anecdotal notes or rating scale
Portfolios Focused on collection of students wq -Integrate information from a number of sources
to show progress over time -Gives overall picture of student performance and learning

-Strong student involvement and commitment
-Calls for student selissessment

3. Portfolio Assessment in EFL Writing Context

Referring to term o6portfol i oa colleMianeof 4 student's wdrker s d e
specifically selected to t(2014:1).Alsq @endseeandUpshur (39960 99y ab oL
cited by Brown (2004: 256) defines portfolioéas fa p.!

their efforts, progr ess, Adenand Sparudel €992, 3@efites a studentgi ven
portfolio as apurposeful collection of student work that tells the story of the student's efforts, progress, or
achievement in (a) given area(s)the context of writing instruction and assessment, a portfolio can be defined
as fia collection of texts the writ e-Lyors,d%91,p.262dandc ed o0V ¢
the collection may <consi sts hoefd fiosre |feicntiesdh ebdu tp i neocte snoe c(eF
Hedge (2000) states that portfolio assessment i S s eece
ability than one essay composed under restricted circumstances.

According to HamgL.yons & Condon2000, p.61), portfolios are considered to be useful especially for

nonnative English students because they fdAprovide a bro
replace the timed writing context, which has long been claimed to be patyialigcriminatory against nen
native writerso. The classroom portfolio is intended

framework (Hirvela & Sweetland, 2005). A waleveloped student portfolio emphasizes what the students can

do to paticipate in an ongoing modified instruction in which assessment takes place all th@/&heecia,

1990). They appear to show the greatest promise in enhancing different dimensions of learning and promoting
student autonomy (Chen, 2006) and they stimuaident ownership of their work (Genesee & Upshur, 1996;
Tierney, Carter & Desai, 1991).In education however, the portfolio provides descriptions of students writing and
reading experiences (Wolf, 1989). It has been observed that portfolio assessmeseial aystem, which
benefits the writing instructors, the students, and the whole writing program as it reveals to us the processes of
writing and how it is evaluated (Wolf, 1989).

a. The Characteristics of Portfolio
O6Mal l ey and Pi e csokportiofioflikerthe ablove iexplanaten, Yandey (1992) set

four principles and features to emphasize the fundamentally developmental character of a valid portfolio system.

Those are:

1) A portfolio is a collection of work, but it is a collection that isubset of a larger archive. Theoretically, the
archive is the whole of a studentés work, but more
completed in a class, a program, and a school.

2) The process by which the subset is created is osele€tion, which is the second principle of portfolios.

How entries are selected varies according to the rhetorical situation contextualizing the portfolio.

3) A third principle is reflection, the process by which a student explains his or her learning.
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4) A fourth principle is communication, in the sense that the writing portfolio, like any portfolio, will
communicate something about the writer, about what he or she values, about the context in which the writer
has worked, and so on.

4. Writing Skill
Siahaarpresents the definition of writing skill as following:

The written productive language skill is called writing. It is skill of a writer to communicate
information to a reader or group of readers. Her or his skill is also realized by his/her abilpytthapules of
language to transfer the information in his/her mind to the readers effectively. The ability includes all the correct
grammatical aspects of the language, the types of information transferred, and the rhetaritedoimd a
communicativeevent(2008:2)

a. Types of Writing Performance

Brown (2004: 220) gives four types of writing performance which each of them reflects the uniqueness of the

skill area. Those four types are:

1) Imitative
I n Brownédés opinions, i mi treducinyveittew larguagenngvhighehe leasnerma n c e
must attain skills in the fundamental, basic tasks of writing letters, words, punctuation, and very brief
sentences. At this stage, the primary focukésform

2) Intensive (controlled)
In intensive writing, he concern is primarily on producing appropriate vocabulary within a context,
collocations and idioms, as well as correct grammatical features.

3) Responsive
Responsive writing requires students to have had deep understanding and skills in the fundafentals o
sentencdevel grammar, since in this phase, students have been required to perform at a limited discourse
level, connecting sentences into a paragraph and creating a logically connected sequence of two or three
paragraphs. Thus, these connected paragrall achieve the objectives of the written text. As the name
Airesponsiveodo implies, tasks in this writing type r
and other guidelines like some characteristics that every text type has.

4) Extensve
He reveals some explanations about extensive writing like the followimgx t ensi ve writing
writers to focus on achieving a purpose, organizing and developing ideas logically, using details to support
or illustrate ideas, demonstrating synia@nd lexical variety, and in many cases, engaging in the process
of multiple drafts to achieve a final product. Considering the characteristics above, some examples of
extensive writing are a term paper, a maj or researc

[ll. Methodology of The Research

This research applied quasi experimental research design which ugedt@ed postest. The subject
of this study were 62 EFL learners. They were fourth semester students of English department of PGRI
University of SemarangThen writing test was used as the instrument of this study. Then all students were
scored by the scoring rubric based on the aspects of writing sgechrasar, content, vocabulary, organization,
and mechanicDescriptive statistics such as means anddstahdeviations were used in order to check the
underlying assumptions of the statistical procedures applied in the study. For the purpose of testing the
hypotheses, inferential statistical procedures were applied. To test the first and second nulséyptikee
independent samplédest.

IV. Findings And Discussion

A. Findings

1. The students¢ writing ability of the fourth semeste
After the students from experimental class made out some writings during the treatmenttpeyiod,

had to choose their three best writings for final evaluation ortpesT hen, t hose t hree studen

scored to know the studentsdéd writing .ability as the i

According to the préest, this expemental group mean score wéis.19where20.19as the average of
content aspect,3.52as the average of organization asp&8t45as the average of vocabulary asp&ét65as
the average of grammar aspect, 8P as the average of mechanics aspletanwhile the result of post test
(three best writing) shows the different result/score. The mean scor@OvEBvhere24.58as the average of
content aspect|5.87as the average of organization asp&étl as the average of vocabulary asp@&t23as
the average of grammar aspect, 8l as the average of mechanics aspect.
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2. Thei mprovement of the studentg¢s writing ability in
grammar and mechanicsas the effect of portfolio assessment
System for scoring the students6é writing ability

and mechanics was done by employing analytic scorin
dividing the scores into five aspectaintent,organization, vocabulary, grammar, mechanics. The writer, first,
calculated the mean score of each aspectdujng up all the individual scores of each aspect and dividing by

the sum total students in the class.

a. The students who were taught by usingtisio assessment

The Percentage of Each Aspects of Writing in Préest Score of Experimental Group

Aspect Mean Score Percentage of Each Aspect| Maximum Score
Content 20.19 67.3% 30

Organization 13.52 67.6% 20

Vocabulary 13.45 67.25% 20

Grammar 16.65 66.6% 25

Mechanics 3.39 67.8% 5

For the computation result of pestst mean score of the experimental class in terms of content, organization,
vocabulary, grammar, mechanics is clearly described below:

Table 4.6 The Percentage of Each Aspect¥fiting in Posttest Score of Experimental Group

Aspect Mean Score Percentage of Each Aspect | Maximum Score
Content 24.58 81.93% 30
Organization 15.87 79.35% 20
Vocabulary 16.1 80.5% 20
Grammar 20.23 80.92% 25
Mechanics 3.87 77.4% 5
From the table above, it is clearly informed that

content, organization, vocabulary, grammar and mechanics has increased after treatment was given. For the
content aspect, the improvement score wa9, for the organization 2.35. The vocabulary improvement was

2.65, the grammar was 3.58, and the mechanics was 0.48.

To sum up, the i mprovement of the experi mepgontant, st uder
organization, vocabularygrammar and mechanicss in line with their significant enhancement in writing

ability as explained in the previous findings.

b. The students who were taught without implementing portfolio assessment

For the simpler one, pay attention to the followiagle:

Table 4.8 The Percentage of Each Aspect of Writing in-fa® Score of Control Group

Aspect Mean Score Percentage of Each Aspect| Maximum Score
Content 20.45 68.17% 30

Organization 13.84 69.2% 20

Vocabulary 13.87 69.35% 20

Grammar 16.39 65.56% 25

Mechanics 3.58 71.6% 5

For the computation result of pesist mean score of the control class in terms of content, organization,
vocabulary, grammar, mechanics, it is clearly described below:

Table 4.9 The Percentage of Each Aspect of WritindPimsttest Score of Control Group

Aspect Mean Score Percentage of Each Aspect | Maximum Score
Content 22.52 75.07% 30
Organization | 13.81 69.05% 20
Vocabulary 16.55 82.75% 20
Grammar 16.26 65.04% 25
Mechanics 4.29 85.8% 5
From the tabl e, it is clear that the control stu

vocabulary, grammar and mechanics did not increase significantly. Further, it was found that there were two
aspects decreasing: organization and gramrithe content element just improv@d07. The vocabulary

improvement was onl2.68 and the mechanics aspect enhancement was only 6tgover, the aspect of

organization decreased 0.03 and the aspect of grammar decreasédl th14l, as the studet s & wr i ti ng ab
of the control group did not increase significantly, their writing ability in termsasftent, organization,

vocabulary, grammar and mecharétso did not achieve good result
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c. The significant difference ok t u d enitihgsability between the fourth semester students®o were
taught by applying portfolio assessment and those who were taught wititfotio assessment.

To investigate whether there was significant
experimenthand control classes, the wrigemade comparison between the pstt mean scores of the two
classes. The comparison was carried out by applybegtt The following table presents théest result in
details:

No. Experimen-tal Group Control Group . ° . .
Pre- test Post test | Pre-test | Post test
1 66 85 64 74 19 10 361 100
2 62 74 66 78 12 12 144 144
3 50 65 64 72 15 8 225 64
4 85 93 69 77 8 8 64 64
5 65 82 86 86 17 0 289 0
6 64 82 50 53 18 3 324 9
7 76 89 56 64 13 8 169 64
8 79 89 85 73 10 -12 100 144
9 63 80 54 66 17 12 289 144
10 66 85 85 92 19 7 361 49
11 69 64 81 81 -5 0 25 0
12 60 76 60 60 16 0 256 0
13 61 77 56 67 16 11 256 121
14 65 82 62 76 17 14 289 196
15 65 85 76 73 20 -3 400 9
16 76 87 65 74 11 9 121 81
17 56 76 64 75 20 11 400 121
18 54 71 66 76 17 10 289 100
19 85 91 60 68 6 8 36 64
20 81 90 70 74 9 4 81 16
21 64 64 76 84 0 8 0 64
22 56 74 85 81 18 -4 324 16
23 64 75 65 73 11 8 121 64
24 72 86 79 79 14 0 196 0
25 60 80 52 54 20 2 400 4
26 54 72 77 75 18 -2 324 4
27 85 92 72 86 7 14 49 196
28 65 83 85 89 18 4 324 16
29 77 89 63 73 12 10 144 100
30 52 67 54 49 15 -5 225 25
31 86 95 65 74 9 9 81 81
Sum 2083 2500 2112 2276 417 164 6667 2060
Mean 67.19 80.65 68.13 73.42 13.45 5.29

B. Discussion
In this stage, the writer compared the result oftpst and postest in each class, as well as the significant
difference between experimental and control class.

1. Students¢ writing ability

Writing skills are divided into microand macreskills (Brown, 2004: 22Q)In this study, the writer
attempted to enhance-skhl$af draimgtby dmploying portdfolioaaasdssnrargt. drr tiois
case, the students had to make out some writingagltneatment period. After that, they pointed out their three
best writings for final evaluation or petst. As the resubbf the experimental class, the writer found that the
mean score of preest improved significantly; it was fros7.19to 80.65 Corsequently, the mean score of

di

experimental class after getting the treatment had increased 13.46 points. By this increasing score, it means
enh

studentdés writing ability in experimental cl ass

assessmén has positive impact on students6é writing abi

2. Studentsc¢ wr it i ncgnteathorgnizétion, vocabulary gramsnar arfd mechanics

Besi des studentsd writing ability in general,

investigatepor t f ol i o assessment s i mpact on studentsbo

wr

vocabulary, grammar and mechanics. After the computation is done, the writer found that the five aspects mean

scores of writing préest of the experimental cksmproved significantly after treatment was given. For the
content aspect, it was fro@0.19to 24.58 so the enhancement score wia39 points.For the organization
aspect, it was from3.52to 15.87.Consequently, the mean score of the organizationcabpe increased.35
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