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 Abstract Academic advising is one of the crucial components for enhancing students' satisfaction and 

success, many colleges and universities have extended academic support services and programmatic 

interventions which in turn contribute to affect students’ academic success. Aim: Study aimed to investigate the 

relationship between student satisfaction of academic advising, and students' success. Design: A Descriptive 

correlation research design was utilized in this study. Setting: The study was carried out at faculty of nursing 

affiliated to private university at Cairo. Sample:A convenience sample of 230 adult nursing students was 

included in the present study. Tool:Two tools were used. (1) Self-Administered Questionnaire Tool to assess 

data related to students personal characteristics, in addition to assess type of academic advising relationship, 

frequency of academic advising sessions, timing of sessions and students’ GPA. (2) Students’ Academic 

Advising Inventory to measure students' satisfaction with academic advising process. Results: there was a 

highly statistically significant positive correlation between students' satisfaction and their highly satisfying 

activities during academic advising session; while, highly statistical significant negative correlation was found 

between students’ satisfaction and their study year, GPA and frequency of academic advising session. 

Conclusion: students' satisfaction of academic advising was negatively related to and students' success. 

Recommendation: Fostering the role of academic advising in institutions to better student satisfaction and 

success. 
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I. Introduction 
{1] EMPHASIZED THAT THE IDEA OF ACADEMIC ADVISING ORIGINATED IN EARLY AMERICAN COLLEGES 

AND UNIVERSITIES AS A METHOD FOR BRIDGING THE GROWING DISTANCE BETWEEN FACULTY AND STUDENTS. [2] 

MENTIONED THAT, THE ROLE OF FACULTY MEMBERS IN RELATION TO THE ACADEMIC PROCESS IS TO COACH, 

GUIDE, INSTRUCT, TEACH AND SUPPORT STUDENTS IN AN EFFECTIVE WAY TO ACHIEVE EDUCATIONAL OBJECTIVE. 

One of the important roles and responsibilities of faculty members in addition to teaching students is 

providing them with appropriate academic advising. If it is done well, it can help to solve the students’ problems 

and prevent their academic failure. Students expect that the faculty members as a coordinators have sufficient 

knowledge and information about the curriculum, educational issues, and personal, medical and advisory 

services[3]. [4]defined academic advising as "developmental process which assists students in the clarification 

of their life/career goals and in the development of educational plans for the realization of these goals. It is a 

decision-making process by which students realize their maximum educational potential through communication 

and information exchanges with the advisor; it is ongoing, multifaceted responsibility of both student and 

advisor". 

Academic advising plays a vital role to students’ academic satisfaction and success by guiding them 

throughout their academic years and by providing them with professional advice and assets to enhance student 

learning and advancement.  There is evidence that how necessary this relationship is to the students' success. 

“When viewed as an educational process and done well, academic advising plays a pivotal role in connecting 

students with learning opportunities to foster and support their engagement, success, and the attainment of key 

learning outcomes” [5]. 

It was mentioned that academic advising provides the opportunity for the faculty and/or staff members 

to exchange information designed to help students achieve their educational and career goals in the most 

efficient, cost-effective manner possible. Students’ expectations of the advisee’s role in maintaining a successful 

advisor-advisee relationship focused on communication skills and fulfilling expectations [6]. 

It was stated that there are different relationships of academic advising such as developmental and 

prescriptive. Developmental advising which involve students-advisor relationship in a holistic approach; it 

provides students an opportunity to learn about themselves, and coach them how to be self-sufficient. It is an 
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interactive relationship to help students develop and practice planning problem-solving, decisions and critical 

thinking skills [7]. 

The prescriptive relationship offers less choice for students to have autonomy all over their academic 

process. This model offers standard procedures for all students that need much structure,it can sometimes be 

helpful to students that need to be reminded to read the assignment and attend lectures, look for a mentoring 

relationship, or engage themselves in an extracurricular activity. When the prescriptive model is in 

implementation, the student may be viewed as being undeveloped, inexperienced, negligent, in need of strict 

monitoring, and incompetent in decision-making skills [8]and [9] . 

It is emphasized the importance role of faculty-student relationship through indicating that satisfaction 

with academic advising and satisfaction with faculty support system significantly influenced overall students' 

satisfaction with the college atmosphere; this, in turn, contributed to student desires to complete postgraduate 

degrees and positively develop his professional career[10].  

Now a day, many researchers investigate the students' opinion about academic advising.[11]surveyed 

611 undergraduate students to investigate the relationship between academic advising and students’ success or 

academic performance, the results revealed that academic advising can significantly impact all aspects of a 

student’s academic experience, ranging from advancement of self-efficiency to practical applications of study 

skills. [12]and [7] notes that effective advisors must appraise each definite student in terms of his needs, 

interests, skills goals, abilities and adapt their approach to address them properly. Therefore, students who are 

satisfied with the advising role can increase the probability to be satisfied with their education process because 

students know that they are on the right track and therefore do not feel lost. The advising process as well can 

help students to identify personal strengths and interests related to their educational and career goals. This 

knowledge may inform students’ selection and pursuit of extra-curricular activities that enhance their college 

experience. 

 

1.1SIGNIFICANCE OF THE PROBLEM: 

Academic advising plays a crucial role in students' academic success and institutional satisfaction. 

Traditionally, measurement of advising outcomes focused on student satisfaction with advising process rather 

than on student success. Although student satisfaction is important in evaluating the efficacy of advising efforts, 

it requires significantly to measure specific outcomes that can be associated with student achievement. Thus, 

investigating the relationship between advising and student success can reveal how it helps students develop the 

knowledge and skills necessary for accomplishment. From that prospect, further research is needed to identify 

the elements of academic advising that contribute to student success. Therefore, the current study is conducted 

to investigate the relationship between student satisfaction of academic advising, and students' success. 

 
Operational definition: 

Student success: measured by grade of point average (GPA) 

 

 

AIM OF THE STUDY 

The current study aims to investigate the relationship between students' satisfaction of academic 

advising, and students' success. 

 

II. Material and Methods 
With this in mind the following research question were postulated: 

Q1: What is the relationship between students' satisfaction of academic advising and students' students' success? 

Q2: What are the highly students' satisfying activities of academic advising process? 

Q3: What are the lowest students' satisfying activities of academic advising process? 

 

2.1. Design 

Descriptive correlation research design was utilized in this study. Correlation designs are used to 

examine if changes in one or more variable are related to changes in another variable(s). This is referred to 

as co-variance. Correlations analyze direction, degree, magnitude, and strength of the relationships or 

associations[13].So, correlation design is most appropriate for this study, because it allows two variables to 

show if they have a positive or negative relationship between students' satisfaction of academic advising and 

their success.   

 

2.2 Setting 

The current study was conducted in a faculty of nursing affiliated to private university at Cairo. 
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2.3 Sample: 

A convenience sample of 230 adult nursing students was included in the present study. The students 

enrolled in the study were representative from all the study years. They are Egyptian, foreigners & willing to 

participate in the study. 

 

2.4.DataCollection Tool: 

The researchers used two tools to gather data pertinent to fulfill the study aim as follows: 

Self-Administered Questionnaire Tool: 

This tool was developed by the researchers in English language based on literature review and instruments 

related to the study scope. It concerned with data related to students’ personal characteristics as gender, age, 

nationality and study year. In addition to type of academic advising relationship ,frequency, time of academic 

advising session and its timing. It includes also students’ GPA which was recorded by the researchers from the 

student’s affairs department. 

Students’ Academic Advising Inventory: This tool was adopted from [14].It is a self-reported questionnaire to 

measure student satisfaction with academic advising process. It covers the following three areas: (1) nature of 

advising relationship, which consists of two questions, (2) activities that takes place during advising session, it 

consisted of twelve questions and (3) student' satisfaction of academic advising, it consisted of ten questions.  

Scoring System: 

All items was rated on likert scale according to students’ response for each item, from 1 to 3 where 3 

indicate high satisfaction, 2 indicate average satisfaction & 1 indicates low satisfaction.  

 

2.5 Pilot study  

Pilot study was carried out on 10% of first year nursing students at Faculty of Nursing, to test clarity 

and feasibility of items to subjects and to test needed time for filling the tools. Some items required 

clarifications from researchers with no modification needed. Participants who shared in the pilot study were not 

included in the study sample  

 

2.6 Procedure for data collection: 

Foremost, researchers obtained an official permission from the authoritative persons of the faculty of 

nursing to conduct the current study; as well as preparation of the study tools. The researchers arranged time to 

meet students and give full description about the aim of the study and written informed consents were collected 

from students who agreed to participate in the study. Data collection spent time of three months started from 

January, 2017 to April 2017 to assess the role of academic advisor in achieving student satisfaction and students' 

academic success using self-administered questionnaire. Time needed for completing the tool was 30 minutes. 

After that, the researchers started data collection of the second tool which related to students’ academic advising 

format to measure student satisfaction with academic advising process. The students were invited to fill out the 

data collection tools. All questions were answered and explanations were given accordingly. Then students’ 

grade point average (GPA) were obtained from authoritative personnel and recorded respectively. 

 

2.7Statistical analysis: 

Data was entered and analyzed using Statistical Package for Social Science software (SPSS version 

22); Data related descriptive statistics were summarized using mean as an average, standard deviation as a 

measure of dispersion of result around the mean. While for the inferential results, correlation test was used.The 

alpha level of .05 was utilized for all tests of significance.  The internal consistency of all tools was conducted 

by Cronbach alpha. 

 

2.8 Ethical Considerations  

The study protocol was approved by authoritative staff of faculty of nursing, to conduct the current 

study. Students were assured to express his/her opinion regarding academic advising process while 

confidentiality and anonymity were applied through assigning a code number for each student instead of names 

to protect their privacy; students were informed that participation at the study was completely voluntarily and 

they had the right to withdraw at any time with no effect on their grades and evaluation. The students were 

assured that data are confidential and used only for research purposes. 

 

III. Results 
Results of the study are presented in two major parts; the first part is descriptive statistics that included 

the personal characteristics of the study sample, students’ highly and low satisfying activities that took place 
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during academic advising sessions. The second one is inferential statistics that presents the relationships 

between the study variables; students' satisfaction, students’ success with the academic advising. 

Table (1) illustrated that (43.5 %) of the study participants were male whereas (56.5 %) were female.  

(32.6%) of the studied participants were in first year of study whereas (26.1%) of them were in second, (21.7%) 

were in third year of study and (19.6%) of them were in fourth year of study. It was found that (78.4%) of the 

study participants are Egyptian whereas (21.7%) are foreigners. 

Table (2) revealed that (60.9%) of the study participants reported a prescriptive style of academic 

advising, meanwhile, (39.1%) reported a developmental style. Regarding time allotted for advising, (8.7%) of 

the study participants spent less than 15 minutes, (73.3%) spent 15 – less than 30 minutes, (17.4%) spent 30 – 

less than 45 minutes during academic advising session with a mean + SD of 2.08+ 0.50.Related to GPA, 

(54.3%) were >2 and (45.7%) were <2. 

Figure (1) illustrated that   (60% , 56% , 50 % and 49 % respectively) of the study participants had highly 

satisfaction with issues related to GPA, dropping or adding courses, transfer credit and financial aids as an 

activities that take places during advising sessions. 

Figure (2) illustrated that (70 % , 66%, 57 % and 55 % respectively) of the study participants had low 

satisfaction with issues related to academic problems, concerns related to professors, faculty academic bylaws 

and evaluating academic progress as an activities that take places during advising sessions. 

Table (3) demonstrated a highly statistical significant negative correlation was detected between students’ 

satisfaction and their GPA (r = - 0.79 at p =.000).  

Table (4) revealed a highly statistically significant positive correlation was detected between students' 

satisfaction and their highly satisfying activities during academic advising session (r =0.86 at p =.000). 

Table (5) illustrated a highly statistical significant negative correlation was detected between students’ 

satisfaction and their study year (r = - 0.867 at p =.000).  

Table (6) demonstrated a highly statistical significant negative correlation was detected between students’ 

satisfaction and the frequency of academic advising session.  (r = - 0.577 at p =.000). 

 

Table (1): Frequency and percentage distribution of the study personal characteristics (n=230). 
Variables No. Percentage % 

Study Year:   

First  75 32.6 

Second 60 26.1 

Third  50 21.7 

Fourth 45 19.6 

Nationality:   

Egyptian 180 78.3 

Foreigner  50 21.7 

Gender:   

Male  100 43.5 

female 130 56.5 

 

Table (2):Frequency and percentage distribution of the study participants’ as regards to nature of academic 

advising relationship, time, frequency of academic advising sessions and Students' GPA (n=230). 
Variables No. Percentage % 

Nature of academic advising relationship: 

Developmental style considering student's 

interest 

90 39.1 

Prescriptive style based on authority 140 60.9 

Time: 

< 15 minutes 20 8.7 

15- 170 73.3 

30- 40 17.4 

45-60 minutes                                                                               0                                                            0 

 Mean + SD       2.08+ 0.50 

Frequency of academic advising session: 

One time during registration 170 73.9 

Two times during registration & when 

facing problems 

41 17.8 

Three times during registration, when 

facing problems and for consultation 

19 8.3 

 Mean + SD  1.34+ 0.62 

Grade point average (GPA) 

< 2  105 45.7 

<2 125 54.3 

 Mean + SD  2.33+ 0.88 
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Figure (1): Rating of percentage distribution of highly satisfying activities that take places during advising 

sessions as reported by the study participants’ (n=230). 

 
 

Figure (2): Rating of percentage distribution of low  satisfying activities that take places during advising 

sessions as reported by the study participants’ (n=230). 

 
 

Table (3):Correlation between mean scores of students’ satisfaction of academic advising process and mean of 

grade point average (GPA) (n=230). 
Variables Mean + SD F value p-value 

Students' satisfaction scores 1.74 + 0.73 -0.730 0.000 

Students' success  (GPA ) 2.33+ 0.88 

Type of correlation                                         negative 

 

Table (4): Correlation between mean scores of students’ satisfaction of academic advising process and highly 

satisfying activities during academic advising session (n=230) 
Variables Mean + SD F value p-value 

Students' satisfaction scores 1.74 + 0.73 0.863 0.000 

Academic advising 

activities   

1.91 + 0.71 

Type of correlation                                         positive 

 

 

Table (5): Correlation between students’ satisfaction of academic process and study year (n=230) 
Variables Mean + SD F value p-value 

Students' satisfaction 1.74 + 0.73 - 0.86 0.000 

Study year   2.28 + 1.11 

Type of correlation                                         negative 

 

Table (6): Correlation between mean scores of students’ satisfaction of academic process and frequency of 

academic advising sessions (n=230) 
Variables Mean + SD F value p-value 
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Students' satisfaction 1.74 + 0.73 - 0.557 0.000 

Frequency of academic 

advising sessions   

1.34 + 0.62 

Type of correlation                                         negative 

 

 

IV. Discussion 
This study intends to investigate the relationship between academic advising, student satisfaction and 

students' success. Regarding the students' personal data, the findings revealed that the most of the studied group 

registration was in first year then the second, third and fourth respectively, more than half of them were female, 

more than three fourth was Egyptian in addition to the highest percentage of the studied sample was from the 

first academic year. This may be due to students' conviction about the nursing profession as a future career that 

can close the nursing employment gap. 

Concerning frequency distribution of the study participants’ as regards to nature of academic advising 

relationship, the finding revealed that two third of them preferred prescriptive style based on authority ,the 

researchers viewed that in these days students are irresponsible and need more argument to choose the proper 

choices in addition to students' need to tell them what to do, when, why and how. This is against to [15]who 

mentioned in their study that all advisors reported that they preferred developmental advising, since this style 

are shared process in which the advisor and student have equal authority. 

Regarding time and frequency of academic advising sessions, less than three fourth of students entirely 

that academic advisor meet advisee only one time during registration, for the duration of 15 to 30 minutes. The 

researchers viewed that meeting advisee once per semester with this limited time isn't enough to guide, instruct 

and solve many academic problems faced the students. This is in agreement with [16] who emphasized on the 

role of academic advising which is the delivery of advice as well as students' assistance concerning the 

academic, personal and career development, in addition to students who attended two faculty advising sessions 

which was a statistically significant higher than students who did not attend the advising sessions, while in other 

study conducted by [17] who reported that although student satisfaction with undergraduate education was high, 

satisfaction with advising was much lower. [18]tested students’ immediate learning successes from advising 

sessions and found that students who contacted advisors often have more clear educational plan and better 

known resources. 

Relating to scholastic acquirements, slightly more than half of study sample got more than two in GPA, 

when trying to analyze the outcome and correlate it with academic sessions, it was found that the increases in 

GPA had no relation with the role or advising activity during the session, but due to the advisors' notification 

about the importance of passing the proposed GPA for required registration or graduation. Academic advisor 

impact student satisfaction through his guidance and support about courses selection. The researchers viewed 

that if academic advisor recognize well his role, he can help students navigate academic rules and regulations, 

help students schedule their courses. This is supported by [11],who examined the association between academic 

advising and grade point average, they did not observe a statistically significant correlation. On the other side 

[19]point out the impact of students' advising who attended two or more faculty advising sessions had a grade 

point average (GPA of 2.0 or higher). 

Related to the rating percentage distribution of low satisfying activities that take places during advising 

sessions, the study findings illustrated that more than two third of the study sample had low satisfaction with 

issues related to academic problems faced students and students' professors relationship, in addition to the 

unfamiliarity of faculty academic bylaws, this could be explained that when the students aren't aware of the 

rules and regulation, they will develop a sense of rejection and confusion within the institution and thus in turn 

will affect their scholastic achievement. This is in congruence with [20]as well [21]who emphasis on academic 

advisor role/duty in clarifying and solving such problems and concluded that advisors who did not have full 

responsibility for their professional duties as a result of knowledge deficit and lack of training skills have a 

negative effect on the institution, therefore, advising becomes more difficult[22]. 

 

V. Conclusion 

The study revealed that students' satisfaction of academic advising was negatively related to students' 

success. Faculty members should strive to put student success at the highest priority during academic advising 

process. Academic advising should be the core of faculty members' efforts to educate students and help the 

students to achieve higher level of success. 

 

VI. Recommendation: 

1. Disseminate the finding results to more investigation related to the effectiveness between advising services 

and student success/satisfaction. 

2. Provide conductive culture for advising to facilitate the students'-advisors relationship. 
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3. Establish an awareness program for newly academic advisors in the beginning of each year to exchange 

experiences and find solutions to some of the previous difficult problems. 

4. Fostering the role of academic advising in institutions to better student satisfaction and success. 

5. Investigate the relationship between advisors and faculty collaboration work to improve the student 

experience and outcomes. 
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