
IOSR Journal of Nursing and Health Science (IOSR-JNHS) 

e-ISSN: 2320–1959.p- ISSN: 2320–1940 Volume 9, Issue 1 Ser. X. (Jan - Feb. 2020), PP 28-41 

www.iosrjournals.org 

DOI: 10.9790/1959-0901102841                               www.iosrjournals.org                                               28 | Page 

 

E – Learning Barriers as Perceived by Students in the Faculty of 

Nursing at Tanta University 
 

Amany lotfy Abdalaziz Ismail
1
 Soheir M. Weheida

2
, Afaf Abdelaziz Basal

3
 

Maha Eid shokier 
4 

Assistant prof. of Medical Surgical Nursing, Faculty of Nursing, Tanta University 
1 
,
 
prof. of Medical Surgical 

Nursing, Faculty of Nursing, Alexandria University
2
, Prof, of Medical Surgical Nursing, Faculty of Nursing, 

Tanta University
3
  Lecture of Nursing Administration ,

 
Faculty of Nursing, Tanta University

4
, Egypt 

Corresponding Author: Amany lotfy Abdalaziz Ismail 

 

Abstract  

Background: With the increase in number of courses being offered online, there is an increase in the need for 

professional development support for nursing students to learn online. Most nursing students face the same 

sources of e – learning barriers and many challenges.  

Aim: of this study is to examine e – learning barriers as perceived by students in Faculty of Nursing at Tanta 

University  

Design: descriptive explorative study was used in the study.   

Subject: consisted of 400 undergraduates nursing students were selected randomly from each four academic 

year. Tools: Two tools; used to collect data, namely: Tool 1 : barriers of electronic learning questionnaire: 

Tool II: Students' attitude evaluation questionnaire toward e- learning .  

Results revealed that more than half of nursing students had high level of attitude regarding e- learning related 

to their abilities & time management followed by motivation & study habities. In addition, about third of 

nursing student had high level of barriers.  

Conclusion: nursing student at the Faculty of Nursing, Tanta University experienced multiple cateacories  of e- 

learning barriers includes social & interaction, time & support for studies, it concluded that when the level of 

barriers increased, the nursing students’ attitude toward e-learning become high. Also, there was significant 

statistical differences between four academic years nursing students & total barriers levels.  

Recommendation: Fundamental courses for undergraduate nursing students is essential to reduce their 

perceived e- learning barriers & to increase students’ attitude level to it.   
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I. Introduction 

Today's educational institutions are expected to create learning opportunities independent of time and 

place, to offer easily accessible    learning environments and interpersonal communication opportunities. e- 

learning (electronic learning) has started to emerge in many countries where it has the potential to help meet an 

increasing demand for education and address the growing decline of trained teacher 
(1)

. E – Learning defined as 

the delivery of a learning, training or education program by electronic means 
(2)

. It involves the use of a 

computer or electronic device such as mobile phone in some way to provide training, education or learning 

materials 
(3)

. It has several advantages including temporal and spatial flexibility, fast and convenient access to 

interactive contents included into the educational process. In addition to engagement of students in different 

activities, which encourage critical thinking. 
(4)

 

The introduction of information and communication technology (ICT) in nursing education is a 

challenging process both for instructors and for students. However, result of some studies conducted among 

nursing students have indicated a lack of computer literacy and preference for traditional models for creating 

and disseminating knowledge 
(5)

. 

A several studies conducted by researchers in many universities, indicated that there is a low presence 

of health informatics in the many programs being used through the college of nursing & for online learning of 

health  sciences. Other challenges surrounding the use of technology include  slow internet connections, an 

insufficient number of computers and insufficient training on how to use computers and internet as educational 

tools among undergraduate nursing students 
(6,7)

. In addition, in the education of health professionals, the use of 

ICT is receiving special attention, particularly in nursing education and the computer and internet being the 

entry point to ICT, are considered to be essential tools for teaching and learning in higher education 
(8,9)

. 
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Many factors may influence student's attitudes towards e-learning and they are often connected with it's 

implementation 
(10)

 In addition to the problems which can arise if e-learning are not compatible with the student 

personal characteristics e.g., gender , nationalities and learning styles, if student motivation is too low and their 

knowledge of technology level is  insufficient . Beside, student’s level of access to technologies and their 

willingness to use it, the availability of reliable ICT, and convenience of accessing these technologies also plays 

a role 
(11, 12)

. Intern, positive student attitudes and behaviors towards e- learning are critical to their e-learning 

willingness and acceptance. Therefore, it is important to evaluate e-learning readiness before the implementation 

of it to 
(13)

.  

Significance of the study: The implementation of e- learning curriculum is a necessity for any higher 

education organization & university that seeks accreditation by century 
(21)

. Clearly, the future lies in e- learning 

because, it become an integral part of health care provision. Nursing student are expected to have competences 

in this filed. 
(14)

 However, the use of e- learning in nursing education can enhance teaching and improve the 

learning experience. Thus, identify student’s their barriers & attitudes, from their own perspectives would 

facilitate effective e-learning delivery by addressing the underlying issues and obstacles and provide necessary 

support to the learners.    

 

Aim of the study:    

Identifying barriers & attitude about utilization of e- learning among nursing students as perceived by them. 

 

Research questions  
1-What are the barriers that facing nursing students when utilizing e- learning from their own perspective? 

2- What are the nursing students’ attitudes towards e – learning at Faculty of Nursing at Tanta University? 

 

Subjects and Method 
Research design: A descriptive research design was utilized. 

Setting: The present study was carried out at the faculty of nursing at Tanta University. 

 Subjects: The study subjects consisted of 400 undergraduate nursing students were selected randomly, 100 

students were taken from each academic year at the first semester of the study (2018- 1019). 

Tool: Two tools were used for data collection: 

 

Tool 1: Barriers of electronic learning: This tool was developed by the Muilenburg and Berge (2001)
 (15) 

to 

identify barriers to utilization of e -learning. It compromised two parts:  

Part 1: Sociodemographic characteristics: It includes age, sex, academic years, department, the level of 

computer specialty and access to computer. 

Part 2: Nursing students' barriers to utilization of  electronic learning: It was  designed and adopted from 

Cho. Berge &Muhlenberg in (2001). 
(15,16)

 and was used  by the researcher to  identify barriers to e- learning. 

The items in the tool was phrased to elicit usual from their own perspectives barriers. The tool composed of 48 

items. The barriers scale covered seven subscale categories of   questions, which was included of the following 

items:  

1. Institutional administrative support & instructors barriers1-15 items (15) items. 

2. Social & interaction barriers 16-20 items (5) items. 

3. Academic skills barriers 21-26 items. (6) Items. 

4. Technical skills & Technical problems barriers 27-35 items. (9) Items. 

5. Learner motivation barriers 36- 41 items. (6) Items. 

6. Times & support for studies barriers 42-46 items. (5) Items. 

7. Cost & access to internet barriers 47 -48 items. (2) Items. 

 

Scoring system: The subject's response to each barrier was rated on 1-3 point Likert scale (Hegge, 2008)
 (17,18)

. 

Ranging from agree (3), neutral (2), and disagree (1) the score was  classified into three levels  ≥72 High level   

,   48-71 Moderate level& Low level <48   

Tool l1: Students' attitude evaluation questionnaire toward e- learning sheet: 
(13, 14 ,19  20, 21 )  

. It contained 25 

questions to collect data from nursing students of different study year   level about their attitudes about e- 

learning, it consist of four subscales as follows:  

1-Study habits items 1:9 (9) Items. 

2- Abilities items 10:14(5) Items. 

3-Motivation 15:19 (5) Items. 

4-Time management 20 -25 (6) Items. 
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Scoring system 

  The subjects responses were rated by three points Likert Scale ranging from Always =3, usually 2= & never 

=1,  the score is classified into three levels ≥37 High level   ,   from 29-36  Moderate level & Low level  ≤28 .  

 

Method 

 1- Ethical & administration considerations:- 

- An official permission to carry out the study was obtained from responsible authorities at faculty of nursing, 

Tanta University  

-  Informed consent was obtained from each student who were participated in the study.  

- The purpose of the study was explained and made clear to the students of study setting to get their co-operation 

and acceptance & their right to withdraw from the study at any time.  

2- Tools validity: Tools of the study were developed after review of related literature, tested for relevance, 

comprehensiveness, appropriateness& revised by five experts in the field of nursing from different specialty. 

3- Reliability of tools: was tested using Cronbach Alfa was =0.81.  Tool 1: the internal consistency reliability 

of the CCFNI were .88 and Tool 2: the NMI was .92.
( 22,23 )

 

4- Pilot study: Pilot study was conducted on (5%) of nursing students to test feasibility, applicability of the 

study tools. Based on the results of the pilot study, modifications were done & identify the obstacles and 

problems that may be encountered in data collection. Data obtained from the piloting was excluded from the 

main results study. 

 

5- Field work: The purpose of the study was explained to each students in rolled in the study   and their 

informed consent to participate was taken. 

6- All the study tools were explained to the study subjects and they reassured that all information will be 

confidential and used only for research purpose. Students w ere then asked to respond in privacy& return it back 

to the researcher to assured of their anonymity and the confidentiality of their responses. 

7- The questionnaires were distributed to nursing students (n = 400). Responding times to all questions in the 

tool taken (20) minute.  

8-The data collection were completed during the period of 3 months (September to   December, 2018). 

9-The data reported by students were summarized coded & computerized to identify the e – learning barriers  & 

attitude from their own perspectives  . 

10 - Statistical analysis: Data was coded & transformed into specially designed form to be suitable for 

computer entry process. Data was entered & analyzed by using SPSS. Descriptive measures included; number, 

percentage, and mean and stander deviation. Chi-square test (χ
2
) was used to base line data, comparison between 

4 academic years and more was done. A significance was adopted at P<0.05 for interpretation of results of tests 

of significance.
 (24 ) 

 

II. Result 
Table (1): Displays the percentage distribution of the nursing students according to their 

sociodemographic characteristics of different academic years. This table revealed that, the subjects were 

compromised of 400 undergraduate nursing students in four academic year at faculty of nursing. The table 

showed that 3
rd

 year nursing students’ age ranged from 18-22 years old, had a higher mean score 20.910.954 & 

all of them were female, while (92%, 82%, & 60%) of nursing students from 4 
th
, 2

nd  
   & 1

st
 year respectively 

were female. As for residence, most of them (97%, 77 %60 % & 56 %,) 1
st
 year , 3

rd
 year , 2

nd
 & 4 

th
  year were 

lived in village respectively. In relation to level of computer specialty, the study revealed that, one third & more 

than one third (33% &35%) from nursing students at different academic years had under training & semiskilled 

level of computer specialty respectively.  

Regarding to internet types  the majority of students (81%, 79% , 71%,& 65% )  of  the1
st 

, 2
nd 

, 4 
th  

 & 

3
rd

 year  students respectively  have able to access to computer to internet at home ,while (15.5%)  from all of 

them of  four academic years had access to it at the faculty lab. Finally, there was statistically significant 

differences between nursing students & their sociodemographic characteristics at P< 0.05. 

Table (2): illustrates distribution of nursing student according to level of attitude about e-learning. The 

table shows that 50.8% of students have low level of attitude toward e-learning as general. Majority (64.2%, 

57.2 and 55.8%) respectively of nursing students had low level regarding to motivation, abilities and time 

management as a domain of attitude toward e–learning. More than one third (36.8%) of nursing student showed 

moderate level of attitude e-learning in retention to study habits domain. Only considerable equable percentage 

(29.5%) of them had high level regarding the abilities and time management domain 

Table )3 :(  show distribution of studied subjects according to levels of barriers of e-learning from their 

own perspectives. This table revealed that more than half (59.8%, 54% and 51.8%) of nursing students, had low 

level of barriers related to social, interaction and academic skill and time support for studies barriers domain 
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respectively. In addition to (31.2%, 29.8%) of them had moderate level of barriers related to institutional 

administrative support and instructors and learner motivator barriers respectively. While about one third (32.8%, 

32.2%)of nursing student had high level of barriers related to social and interaction and time of support for 

studies barrier domain respectively. 

Table (4): Illustrates mean scores of barriers domains from the nursing students perspectives at 

different academic years. There was significant differences of total mean scores among nursing students at 

different academic years regarding to domains of e- learning barrier perceived by them. Also, it was found that 

the most frequently identified e – learning barrier facing studied students described by them as institutional 

administrative support & instructors barriers followed by technical skills & technical problems barriers. While 

higher total barriers level scores was observed among nursing  students of 2
nd

 & 4 
th
 academic years followed by 

third years as regard to e- learning .  

Figure 1: Distribution of ranking of total e – learning barrier from perspectives of nursing students at 

different academic year. It was noticed that highest rank of barriers  was perceived by  2
nd

  years students 

followed by  4
 th 

year  of nursing students , while the third rank was for the  3
rd

 year nursing students   & the 

least rank was for the 1
st
 year nursing students  . 

Table (5) Illustrates Frequency distribution of total barrier levels scores from nursing student 

perspectives. There was significant differences between the four academic years & total barriers levels. The 

table showed that, (50.0% & 40.0%) of 4
th 

& 2
nd 

years students had high level of barriers respectively. While 

(81.0 % & 60.0 %) of the 2
nd

 & 3
rd

 year students had moderate level of total barrier levels score. 

Table (6) Relation between students characteristics and level of barriers from their own perspectives. 

The table show that there were significant statistical differences between nursing students perspectives about e-

learning barriers and their characteristics at p ( 0.05%). It revealed that the young ≤ 20(71%) of nursing student 

had low level of their perspectives about e-learning barriers. The female students (88.9%, 88.2%) had moderate 

and high level of their perception of e-learning barriers than male patient. High percent level of (86.3%) of them 

lived in a village had high level perspectives about e-learning barriers. Regarding to the level of computer 

specialty of semiskilled nursing students had moderate level of perspectives about barriers to e-learning. While 

the majority (74.7%) of students who had internet at home had low barriers facing e- learning form their own 

perspectives. 

Table (7) :  The table show that there was significant statistically difference between nursing students 

attitude of e-learning and their characteristics at p0.05, in relation to their age, level of computer specially and 

internet type only. Regarding to nursing students age, about (69%)of student who aged ≤ 20 years, 

approximately an  equal percentage (53.8% and  53.1%) had high and moderate level of attitude of e- learning. 

In addition, an equal percentage 36% of them who under training or semiskilled in computer specially had low 

level of attitude toward e-learning. Nursing student (78%) whom possess internet at home had moderate level of 

attitude toward e- learning 

Table (8) Shows frequency distribution of student according to total attitude scores. There was 

significant difference between the four academic years & total attitudes levels. The table showed that, 

percentage (52.0% &44.0%) of the 2nd & 4
th
 year of had moderate level of total attitude toward e-learning. 

While the 1
st
 years students (87.0%) had low level of total attitude toward e-learning. 

Table (9): Comparison between nursing students total barriers score and total attitude scores from their 

own perspectives. This table show that there was significant statistical differences between the1
st
 year & 3 rd. 

year nursing students at level P< 0.05. This means that when the level of barriers increased, the nursing students 

attitude toward e-learning become high. Also, this table showed that, 72% of 1
st
 year nursing students who had 

low & moderate attitude level toward e-learning had low levels of barriers .While the 3
rd

 year students 81% had 

moderate level of barriers from own their perspectives.  

Table (10): There was a highly positive correlation between nursing students total attitude scores of e-

learning and their total barriers score of e-learning at p=0.508. This means that when the level of barriers 

increased the attitude toward e-learning become high. 

Table (11): Correlation between total barriers score and sociodemographic data among studied nursing 

student: There was a highly positive correlation between total barriers level score and the ages of   third years 

nursing students at p=0.00**. Also,  the 1
st
 years nursing students  had positive correlation between the total 

barriers scores and there level of computer specialty at p=0.017*. While there was negative correlation between 

a total barriers scores & level of computer specialty regarding the 2
nd

 & 3
rd

 years students at p= 0.028* & 

p=0.00**respectively. 

Table (12): Correlation between total attitude score and sociodemographic characteristics among 

studied nursing students. There was a highly positive correlation between total attitudes of e-learning score and 

the ages of   third years nursing students   at  p=0.000**, while there was highly negative correlation between 

the total attitudes of e-learning score and their  level of computer specialty regarding the same year nursing 

students at p=0.000**. 
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Table (1): Distribution of the studied nursing students according to their sociodemographic 

characteristics (n=400): 

Sociodemographic 

Academic year 

χ
2 

P 

1
st
 Year 

(n=100) 

2
nd

 Year 

(n=100) 

3
rd

 Year 

(n=100) 

4
th

 Year 

(n=100) 

N % N % N % N % 

Age 

(years) 

≤  20 100 100 59 59.0 14 14.0 59 59.0 

151.97 

0.00* 
> 20 0 0 41 41.0 86 86.0 41 41.0 

Range 

Mean  SD 

18-20 

19.030.264 

20-22 

20.520.689 

18-22 

20.910.954 

20-23 

20.700.927 

Gender 

Male 40 40.0 18 18.0 0 0.0 8 8.0 
65.25 

0.00* 
Female 60 60.0 82 82.0 100 100 92 92.0 

Residence 

city 
3 3.0 40 40.0 23 23.0 44 44.0 52.61 

0.00* village 97 97.0 60 60.0 77 77.0 56 56.0 

level of 

computer 

specialty 

under training 58 58.0 16 16.0 41 41.0 18 18.0 

73.50 

0.00* 

beginner 17 17.0 32 32.0 6 6.0 28 28.0 

semiskilled 22 22.0 35 35.0 43 43.0 39 39.0 

skilled 3 3.0 17 17.0 10 10.0 15 15.0 

Access to  

computer 

yes 83 83.0 90 90.0 94 94.0 86 86.0 6.630 

0.085 no 17 17.0 10 10.0 6 6.0 14 14.0 

 Site of 

internet  

home 81 81.0 79 79.0 65 65.0 71 71.0 

28.39 

0.001* 

faculty lab 15 15.0 12 12.0 23 23.0 12 12.0 

Public network 4 4.0 9 9.0 5 5.0 14 14.0 

e-learning lab 0 0.0 0 0.0 7 7.0 3 3.0 

* Significant at level P< 0.05 

 

Table (2): Percentage distribution of nursing students according to level of attitude about e-learning. 

Attitudes domains 

Nursing students 

(n = 400) 

Low level Moderate level High level 

N % N % N % 

1. Study habits items  197 49.2 147 36.8 56 14.0 

2. Abilities items  229 57.2 53 13.2 118 29.5 

3. Motivation  257 64.2 76 19.0 67 16.8 

4. Time management  223 55.8 60 15.0 117 29.2 

Total 203 50.8 145 36.2 52 13.0 

 

Table (3): Percentage distribution of nursing students according to level of barriers of e-learning from 

their own perspectives. 

Barriers  domains 

Nursing students 

(n = 400) 

Low level Moderate level High level 

N % N % N % 

1. Institutional administrative 

support & instructors barriers   

156 39.0 125 31.2 119 29.8 

2. Social & interaction barriers  239 59.8 30 7.5 131 32.8 

3. Academic skills barriers  216 57.0 71 17.8 113 28.2 

4. Technical skills & technical 

problems barriers   

179 44.8 102 25.5 119 29.8 

5. Learner motivation barriers  184 46.0 119 29.8 97 24.2 

6. Times & support for studies 

barriers  

207 51.8 63 15.8 130 32.5 

Total 203 50.8 145 36.2 52 13.0 

 

Table (4): Mean scores of barrier domains and total e – learning barrier level score from by the nursing 

students’ perspective at different academic years. 

Barriers domains 

Academic year 

F
 

P 

1
st
 Year 

(n=100) 

2
nd

 Year 

(n=100) 

3
rd

 Year 

(n=100) 

4
th

 Year 

(n=100) 

MeanSD MeanSD MeanSD MeanSD 

A. Institutional 

Administrative support & 
17.642.509 21.394.002 19.713.517 21.154.159 

22.842 

0.00* 
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instructors barriers 

B. Social & interaction 

barriers 
3.960.984 7.032.190 6.062.178 7.282.021 

62.478 

0.00* 

C. Academic skills 

barriers 
5.240.878 9.082.312 7.722.466 8.972.258 

73.668 

0.00* 

D. Technical skills& 

technical problems barriers 
6.521.480 13.392.810 11.323.228 13.373.290 

133.675 

0.00* 

E. Learner motivation 

barriers 
5.701.283 9.031.977 7.182.524 8.942.178 

60.599 

0.00* 

F. Times & support for 

studies barriers 
5.110.764 7.301.840 7.141.596 7.242.046 

42.044 

0.00* 

G. Cost & access to 

internet barriers 
2.020.200 3.080.929 2.471.176 3.141.054 

33.416 

0.00* 

Total Barrier levels scores 46.194.792 70.309.385 61.6010.894 70.0910.527 
150.528 

0.00* 

* Significant at level P< 0.05 

 
Fig. 1: Distribution of ranking of total e-learning barriers from nursing students perspectives at different 

academic years. 

 

Table (5): Frequency distribution of total barrier levels scores from nursing students perspectives. 

Total barrier 

score 

Academic year 

χ
2 

P 

1
st
 Year 

(n=100) 

2
nd

 Year 

(n=100) 

3
rd

 Year 

(n=100) 

4
th

 Year 

(n=100) 

N % N % N % N % 

<48 

Low level 
72 72.0 0 0.0 0 0.0 1 1.0 

291.4 

0.00* 

48-71 

Moderate level 
27 27.0 60 60.0 81 81.0 49 49.0 

≥72 

High level 
1 1.0 40 40.0 19 19.0 50 50.0 

* Significant at level P< 0.05 

 

Table (6):  Relation between students’ characteristics and level of barriers from their own perspectives, 
 

Student  

Characteristics 

Total barrier score  

X2 

P 
Low level 

(n = 170) 

Moderate 

level (n = 135) 

High 

level (n = 95) 

N % N % N % 

Age  <20 121 71.2 62 45.9 49 51.6 21.803 

0.00* >20 49 28.8 73 54.1 46 48.4 

sex Male 40 23.5 15 11.1 11 11.6 10.612 

0.00* Female 130 76.5 120 88.9 84 88.4 

Residence  City 24 14.1 73 54.1 13 13.7 72.182 

0.00* Village  146 85.9 62 45.9 82 86.3 

Level of 

computer 

specialty  

Under training  78 45.9 19 14.1 36 37.9 
71.682 

0.00* 
Beginner  27 15.9 22 16.3 34 35.8 

Semiskilled 51 30.0 64 47.4 24 25.3 
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Skilled  14 8.2 30 22.2 1 1.1 

Level of 

computer  

Yes  148 87.1 127 94.1 78 82.1 8.108 

0.017* no 22 12.9 8 5.9 17 17.9 

Internet 

type  

Home 127 74.7 99 73.3 70 73.7 

0.004* 
Faculty lab 29 17.1 17.1 8.9 21 22.1 

Public network  11 6.5 17 12.6 4 4.2 

e-learning lab 3 1.8 7 5.25 0 0.0 

 

Table (7): Relation between nursing student's characteristics and level of attitude from their own 

perspectives. 

Students Characteristics 

Levels of attitude  

X
2
 

P 

Low level 

(n = 203) 

Moderate level 

(n=145) 

High level 

(n=52) 

N % N % N % 

Age 
<20 140 69.0 68 46.9 24 46.2 20.354 

0.00* >20 63 31.0 77 53.1 28 53.8 

Sex 
Male 34 16.7 27 18.6 5 9.6 2.271 

0.321 Female 169 83.3 118 81.4 47 90.4 

Residence 
City 52 25.6 37 25.5 21 40.4 4.977 

0.83 Village 151 74.4 108 74.5 31 59.6 

Level of 

computer 

specialty 

Under training 73 36.0 50 34.5 10 19.2 

34.164 

0.00* 

Beginner 34 16.7 41 28.3 8 15.4 

Semiskilled 73 36.0 48 33.1 18 34.6 

Skilled 23 11.3 6 4.1 16 30.8 

Level of 

computer 

Yes 183 90.1 126 86.9 44 84.6 1.624 

0.444 No 20 9.9 19 13.1 8 15.4 

Internet type 

Home 146 71.9 114 78.6 36 69.2 

37.525 

0.00* 

Faculty lab 20 9.9 26 17.9 16 30.8 

Public network 29 14.3 3 2.1 0 0.0 

e-learning lab 8 3.9 2 1.4 0 0.0 

* Significant at level P < 0.05 

 

Table (8): Frequency distribution of student according to total attitude scores 

Total attitude 

Academic year 

χ
2 

P 

1
st
 Year 

(n=100) 

2
nd

 Year 

(n=100) 

3
rd

 Year 

(n=100) 

4
th

 Year 

(n=100) 

N % N % N % N % 

≤28 

Low level 
87 87.0 30 30.0 50 50.0 36 36.0 

80.858 

0.00* 

29-36 

Moderate level 
13 13.0 52 52.0 36 36.0 44 44.0 

≥37 

High level 
0 0.0 18 18.0 14 14.0 20 20.0 

* Significant at level P< 0.05 

 

Table (9): Comparison between nursing student total perceived barriers score and total attitude scores 

from their own perspectives. 

Total attitude 

 

Total barriers score 

Total 
χ

2
 

P 

<48 

Low 

level 

48-71 

Moderate 

level 

≥72 

High 

level 

N % N % N % N % 

1
st
 year 

≤28 

Low level 
62 62.0 25 25.0 0 0.0 87 87.0 

7.489 

0.024* 
29-36 

Moderate level 
10 10.0 2 2.0 1 1.0 13 13.0 

Total 72 72.0 27 27.0 1 1.0 100 100.0 

2
nd

 year 

≤28 

Low level 
0 0.0 22 22.0 8 8.0 30 30.0 

3.360 

0.186 

29-36 

Moderate level 
0 0.0 29 29.0 23 23.0 52 52.0 

≥37 

High level 
0 0.0 9 9.0 9 9.0 18 18.0 

Total 0 0.0 60 60.0 40 40.0 100 100.0 
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3
rd 

year 

≤28 

Low level 
0 0.0 50 50.0 0 0.0 50 50.0 

25.276 

0.00* 

29-36 

Moderate level 
0 0.0 24 24.0 12 12.0 36 36.0 

≥37 

High level 
0 0.0 7 7.0 7 7.0 14 14.0 

Total 0 0.0  81.0 19 19.0 100 100.0 

4
th

 year 

≤28 

Low level 
1 1.0 19 19.0 16 16.0 36 36.0 

5.636 

0.228 

29-36 

Moderate level 
0 0.0 24 24.0 20 20.0 44 44.0 

≥37 

High level 
0 0.0 6 6.0 14 14.0 20 20.0 

Total 1 1.0 49 49.0 50 50.0 100 100.0 

Significant at level P< 0.05 

 

Table (10): Correlation between of nursing students’ total attitude of e- learning and their total barriers 

score of e- learning. 
Total Attitude of e- learning 

Barrier score of e- 

learning  

p.508** 

R.000 

                  ** Correlation is significant at the 0.01 level (2-tailed). 

 

Table (11): Correlation between total barriers score and sociodemographic data among nursing student: 
Sociodemographic 

Data 

Total barrier score 

1
st
 year 2

nd
 year 3

rd
 year 4

th
 year 

1. age 
R 0.071 -0.068 0.386 -0.005 

P 0.481 0.500 0.00** 0.960 

2. level of computer 

specialty 

R 0.239 -0.219 -0.450 -0.187 

P 0.017* 0.028* 0.00** 0.063 

 

* Significant at level P< 0.05  * * Significant at level P< 0.01 

 

Table (12): Correlation between total attitude score and sociodemographic characteristics nursing 

student. 
Sociodemographic 

data 

Total attitude for the different  academic years  

1
st
 year 2

nd
 year 3

rd
 year 4

th
 year 

1. age 
R 0.128 -0.040 0.564 -0.175 

P 0.204 0.696 0.000** 0.082 

2. level of computer specialty 
R -0.183 -0.019 -0.454 0.002 

P 0.068 0.853 0.000** 0.984 

 

* Significant at level P< 0.05                            * * Significant at level P< 0.01 

 

III. Discussion: 
Electronic learning might be creating subconscious barriers with students who studies though e-

learning courses. They clams to be less confident &less computer literate. Intensive researches study illustrate 

that students in the nursing program are more vulnrarable to e- learning barriers than those with others 

challenges 
(22)

. Students in a highly competitive environment such as found in medical specialty. Nursing 

program are more overloaded in their curriculum and exposed to many problems barriers as  social, interaction , 

academic skill and time support barriers , institutional administrative support , instructors and learner motivator 

barriers & cost access to internet barriers . So the aim of the study was to identifying barriers & attitude about 

utilization of e-learning among nursing students as perceived by them.           

Based on the results of the data analysis it can be seen that more than half of nursing students had high 

level of attitude regarding e- learning related to their abilities & time management followed by motivation & 

study habities. In addition, third year nursing student had high level of barriers related to social & interaction, 

time & support for studies. Followed by cost & access to internet barriers, institutional administrative technical 

skills barriers most of them who lived in village had high level of e- learning barriers & had internet at home. In 

addition more than one third of them who untrained or semiskilled in computer specialty had low level of 

attitude toward e- learning finally, it can be concluded that when the level of barriers increased, the nursing 

students’ attitude toward e-learning become high.  
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Moreover, the results of the current study revealed that  3
rd

 year nursing students’ age ranged from 18-

22 years old, had a higher mean score & all of them were female, also majority  of nursing students from 4 
th
, 2

nd  
   

& 1
st
 year respectively are female. This is in the line with Akimanimpaye & Fakude (2015)

 (25)
 who stated that, 

undergraduate nursing student  participated in study were 91% were female & 8.8%were male and  with the 

majority of them 67.6 % being  their ages between 19-25years  .  

In relation to level of computer specialty, the study revealed that, one third & more than one third 

from nursing students as different academic years had under training & semiskilled level of computer specialty 

respectively. This due to limited time & inadequate or inappropriate training& instruction at the e- learning 

laboratories also, inadequate nursing training courses as e- learning education. This would added to address 

several major barriers identified individually in the current study. This is supported by Mahmoud et al (2015)
 

(26)
 stated that three-quarter of academic staff did not attained any e-learning courses or trained to use it. 

In addition, majority of students of the current study have able to access to computer to internet at 

home, while minority from all of them of four academic years had access to it at faculty lab. This may be 

attributed to faculty who had the least experience with online education perceived the barriers as who had the 

most experience with e -learning education. Actually, any type of experience led to duction in perceived barriers 

when compared to that faculty with no online experience.  Therefore, Darwazeh (2009) 
(27)

 identified that, the 

average of internet usages by students is about half & he recommend that training the faculty members how to 

put their courses on the internet for learning students.  Also, Bello et al  (2017) 
(22)

  stated that the challenges 

facing nursing students in utilizing ICT include slow/poor internet, lack of ICT facilities especially in the rural 

communities, difficulty in accessing the required information and expensive internet subscription.  In addition, 

Hallila (2014) 
(28)

 added that 68% of nursing students had internet connection at home. 

Regarding level of attitude toward e-learning, half of students have low level of attitude as general. 

Majority of nursing students had low level regarding to motivation, abilities and time management as a domain 

of attitude toward e–learning.  In addition, more than one third of nursing student showed moderate level of 

attitude regard e- learning in relation to study habits domain. Finally, equable percentage less one third of them 

had high level regarding the abilities and time management domain 

In relation to   level of barriers, more than half of nursing students had low level of barriers related to 

social, interaction and academic skill and time support for studies barriers domain. In addition, less than one 

third of them had moderate level of barriers related to institutional administrative support and instructors and 

learner motivator barriers respectively. This supported by OECD (2005) 
(29)

 stated that certain barriers prevent 

students making impact in the classroom this include lack of infrastructure & structure. In addition Scott (2004 

)& Gupta (2004) 
(30)

  they revealed that, the most issues was lack of enthusiasm from academic staff .While in 

this study, about one third of nursing student had high level of barriers related to social and interaction and time 

of support for studies barrier domain respectively.  This is in  agreement with Mahmoud (2015) 
(26)

 emphasized  

that , the most common barriers identified by staff included lack of technical support  , inadequate equipments 

&increased amount of preparation time required . Similar the students agreed that the slowness of network is 

obstacles to the e- learning online & slowness of network decrease the level of effectiveness of e- learning on 

campus.   

There was significant differences of total mean scores among nursing students at different academic 

years regarding seven categories of e- learning barrier perceived by them. In addition, it was found that the most 

frequently identified e – learning barrier facing studied students described by them as institutional 

administrative support & instructors’ barriers followed by technical skills & technical problems barriers. The 

findings from this study are in line with Maguire, (2005)
 (31)

 stated that the barriers that have been previously 

documented, which include intrinsic and extrinsic barriers as well as institutional inhibitors to online teaching. 

Also Allen & Seaman, (2011)
 (32)

  , indicated that A major problem with this perspective is that the institutional 

demand for online education comes, in part, as a result of its economic benefits. While in the present study, 

illustrates that  higher total barrier levels scores was observed among nursing students of 2
nd

 & 4 
th
 academic 

years followed by third years as regard e- learning.  Finally, the study shows that the second year student had the 

highest mean score for institutional administrative support and instructor’s barriers domain.  

Approximately an equal and highest mean score was founded for fourth and second year student 

regarding the social and interaction barriers domain. In this respect, Weller et al (2014) 
(33)

 noticed that, nursing 

communication & skills as the tope topics of interest.  So, Xing et al (2018) 
(34)

 suggest that the design of e- 

learning programs focusing on communication skills.
 
The highest mean score was observed for the second year 

nursing student regarding technical skills and technical problems barrier. In addition, this results show that as 

total of the second year nursing student had highest mean score of total barrier level score, followed by fourth
 
 

year student and third year student and the least mean score was from the first year academic year of nursing 

student. Finally, it was noticed the highest rank of barriers  was perceived by  second  years students followed 

by  fourth
 
year  of nursing students , while the third rank was for the  third year nursing students   & the least 

rank was for the first 
 
 year nursing students  . Also    half & less half  of fourth & second 

 
years students had 
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high level of perceived barriers respectively .While majority  & less two third  of second  & third students had 

moderate of total barrier levels score  .This  finding is because of the activation  of the e- learning courses   for 

the second years   medical surgical nursing& critical  course & third year pediatric & obstetric  nursing course 

then  the nursing administration &geriatric  courses  at fourth years  , Tanta It was found that the skills of the 

students increase with the year of the study and the number of years of using computers. 

Regarding to total attitudes score levels, there was significant differences between four academic 

years & total attitudes levels. The results showed that, more than & less than half of second & fourth year 

nursing students had moderate of total attitude toward e learning. While the most of first years students had low 

level of total attitude toward e learning this due to learner computer experience, previous e-learning courses, 

students practicability uses of computer technology, internet quality, instructor assessment & feedback for 

students & perceived interaction with other students .This in the line with Rogers (2000) 
(35)

   they revealed that 

there was statistical significant deference regard learner satisfaction for the three study – years.  This was 

inconsistence with previous studies done by   Chong et al (2016) 
(36)

   In addition Swigart et al (2016) 
(37)

 

concluded that new information technology , social media & increase e- learning courses , these become popular 

in nursing education . However, Macaden et al (2017) 
(38)

, stated that their access to online learning is inhabited 

by geographic distance; high cost limited opportunities low instructor level & work commitments. Therefore, 

WHO (2018) 
(39)

 suggest   that nurse educators must be provide high quality education to nurse students to 

produce effective & skilled nursing.     

Previously this is in  the same line with Mahmoud ( 2015) 
( 26)

  who showed that  the highest mean 

score  in using e- learning  , the students have  a positive  attitude towards e- learning  & all of the e- learning  

domain among  the studied nursing  students had statistically  significant differences because  e- learning 

technology that used to cover different delivery modes –self –paced & it make new knowledge &  skills 

available & reduce learning time . Also, students prefer face-to-face learning by internet 
(40).

  In addition, 

Mahmoud et al, (2015)
(26)

 showed that blended learning is the most preferred type of e- learning among the 

respondent of Helwan & Menofia University. Finally, a study done by Weheida & abdalaziz, (2014) 
(41)

 

concluded that blended learning methods had proved to traditional approach that the strengths of both e- 

learning & lecture into nursing to improve knowledge & skills acquisition.  However , students assume that the 

slowness of  network & decrease the effectiveness of e- learning& lack the technical support necessary for the 

management of e-learning courses Also, the faculty member prefer traditional ways  of teaching 
(40)  

. 

In relation to nursing students perspectives about e-learning barriers and their characteristics it 

was found that majority of nursing student have age ≤20 years old had low level of e-learning barriers. Most of 

female students had moderate and high level of e-learning barriers than male student’s .Also high percent level 

of whom lived in a village had high level of e-learning barriers from their own perceptives. Regarding to the 

level of computer specialty, nursing students were undertraining & semiskilled had low level of perception of 

barriers to e-learning. While the majority of students who had internet at home had low & high level of e-

learning barriers facing them. In this context Pollock, Hamann, & Wilson, (2005)
 (42). 

Reilly, Gallagher-

Lepak, and Killion (2012) 
(43)  

emphasized that gender differences may affect of barriers and benefits of online 

teaching and learning. Therefore, they concluded that administrators might need to address group differences 

through specific training and resources to meet the needs of the target population. Further, Aksal, (2011)
 (44)  

 

Recommended that, evaluation tools for online teaching and learning may need to be customized to address 

institutional uniqueness and demographic variables of teachers and students . 

Regarding to   relation between  students’ attitude about e-learning and their characteristics 
there was significant statistically difference between nursing students, attitude toward e-learning and their 

characteristics at p0.05. In relation to their age, residence, level of computer specially and internet type. 

Regarding to nursing students’ age, more than two third of student whose aged ≤20 years, had low level of 

attitude. However approximately an equal percentage more than half of students had high and moderate level of 

attitude regarding e-learning. This may be due to that most nursing student of four levels exposed to e-learning 

courses for shorter period & decrease number of courses that student to expose for it. This study not corresponds 

with Bello et al (2017) 
(22)  

 concluded that there was no statistical relationship between place of residence and 

all the challenges except for deficiency in easy access to the required information.  On the other hand, Arbaugh 

& Durary (2002)
 (45)  

   finding reveal that e- learning courses flexibility play an important role in perceived e- 

learners’ satisfaction. Also in this study , majority of female student had high level of attitude toward e- learning 

than male, this agree with the study  found that female students were to be more satisfied with e- learning than 

male student
(35)  

  .  

As for residence, most of nursing students from first year, third year, second & fourth year were lived 

in village & majority of them who lived in village had low attitudes toward e- learning. This was inconsistent 

with Xing et al (2018) 
(34)  

they stated that  rural nurses  had more positive attitudes  toward e- learning than 

urban nurses  In addition, an equal percentage more than third of them who under training or semiskilled in 

computer specially had low level of attitude toward e-learning. While majority of nursing student, whom 
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possess internet at home had moderate level of attitude toward e- learning .In this respect 
(46) . 

 who found that, 

male & female differed significantly in their level satisfaction, also significant  differences for other 

demographic variables as age group , computer facility at home , computer training experience &  experience in 

e- learning  .Therefore , Berman et al (2006) 
(47)  

concluded that factors as students’ characteristics as self-

motivation, patience, self discipline, time management, computer software experience, communication & skills 

have a direct impact on students’ attitude toward e- learning & the adopting of it 

As regard to internet type there was  no significant statistically difference between nursing students’ 

attitude of e- learning and their using internet type most of them using home internet.  This study  disagree with 

Xing et al ( 2018 )
(34)  

   who found that nurses who have access to computer & internet in their workplace 

reported more positive attitude  This in contrast with Wong & teo  (2009 )
(48)   

  who stated that perceived ease 

of use by undergraduate nursing students is important &  significant  predictors of students teachers acceptance 

of computer technology &thus influenced their attitude about e- learning. In addition, this study shows that 

equal percentage more than one third of student under training or semiskilled in computer specialty had low 

level of attitude toward e- learning. These result was agreement with Smart Cappel (2006 )
(49)  

  who explain 

that student had more technological exposure respond more positively to e- learning & who concluded that the 

prior user with computer affect undergraduate nursing students attitude about e- learning   

As regard to the comparison between total barrier score and total attitude score among the nursing 

students, it was concluded that when the level of barriers increased, the nursing students attitude toward e-

learning become high. In addition, this results displays that, majority of first year nursing students who had low 

& moderate level of attitude toward e-learning had low levels of perceived barriers .While the  third years 

students majority   had moderate level of perceived barriers. It concluded that highly positive correlation 

between nursing student total attitude of e-learning and their total barriers score of e-learning at p=0.508. This 

means that when the level of barrier increased the attitude toward e-learning become high. 

As regard to the correlation between total barrier level score and sociodemographic data among studied 

groups, there was a highly positive correlation between total barriers level score and the ages of third years 

nursing students. Also, the first years nursing students had positive level of computer specialty & the total 

barriers scores. While there was negative correlation between a total barriers scores & level of computer 

specialty regarding the 2n &3 red years students .This  is in the line with Muilenberge & Berge(2001)
 (15)

  who  

demonstrated that faculty age impacts perceived institutional barriers.  Additionally, increased workload, time 

commitment, inadequate time for student/assignment grading and feedback, and inadequate compensation for 

instruction were all related to faculty status.  

There was a highly positive correlation between nursing student total attitude of e-learning and total 

barriers score of e-learning at p=0.508. This means that when the level of e- learning barrier increased the 

attitude toward e-learning become high. This due to studying environment, students’ computer experience, & 

frequently user of computer explore more aware of barrier & they  were more likely accept e- learning & of its 

barriers. This is disagree with Sabah (2013)
(50)

 revealed that a good correlation between students attitude of e-

learning & technical abilities. However, student who use more computer technology are more likely to accept e- 

learning with a positive attitude. In addition, study  revealed that the lack of students’ interactivity & motivation 

toward the entire learning processes & their approach.Therfore, engaging students into deep interaction in the e- 

learning environment lead to increase attitude level toward it. Carter(2013)
(19)

  concluded  that Good quality 

instructors, were highly experienced and well qualified practitioners, capable of designing interactive, 

collaborative, reflective and critical e- learning  environments, were aligned with student satisfaction. 

Finally correlation between total attitude score and sociodemographic characteristics among nursing 

students revealed that there was a highly positive correlation between total attitudes of e-learning score and the 

ages of   third years nursing students   at p=0.000**, while there was highly negative correlation between a total 

attitudes of e-learning le level score and their level of computer specialty regarding the same year students at 

p=0.000**. As this regard, the study found that learner attitude was positively correlated with computer 

technology &perceived ease use
 (35)

 .  

One of the most critical issues in new & advanced information & communication can applied in higher 

education. The higher education learner facing e- learning barriers &they are need of enriched content, 

interaction with the faculty. Furthermore the finding of this study are in the same line with Newton (2003)
(51)

   

who reported that , lack of incentives & rewards for staff involved in e- learning & lack of strategies & vision . 

The same finding was reported by Suri & Sharma (2013)
 (13)

   where the students reported that physical 

presence of teacher is essential for teaching / learning process. Also, Weheida & abdalaziz, (2014) 
(41)

    

recommended that e- learning as a teaching methods provide the most efficient & effective instruction to 

overcoming the deficiency of limited skills & resources. Finally, Harerimana et al 2019
(7)

 concluded that 

inadequate skills of nursing students to use applications of information and communication technology (ICT)  is  

a fundamental to academic life  & should be taken into consideration . Therefore, Kaya (2011)
 (20)

    indicated 
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that nurses regarded ICT as an important tool to their education & the progress of your society and this were 

impact on using computer technologies in the delivery of healthcare. 

Given the increased institutional demands for online learning, together with potentially outdated 

technology, limited financial resources, increasing student admissions, faculty time commitments and workloads 

demands, faculty and administrators face the challenge of addressing these issues so that the students' needs and 

learning outcomes in online environments can be better met. The results of this study suggest that the barriers to 

e- learning vary according to faculty gender, experience, and rank. More research is needed to determine the 

critical intrinsic and extrinsic barriers and institutional 
(31)

.  However; Naveed (2017)
(52)

     concluded that the 

influence of such barriers might vary from region to region depending upon the social, economic, and 

geographical conditions of a country. 

 

IV. Conclusion: 
Based on this study, it can be concluded that the most frequent barriers from students perspectives were varied 

levels of attitude & barriers for using e -learning courses. 

 -In this study, some items were designed to measure the nursing students’ attitude toward e- learning. & several 

students perceived barriers as technical skills, academic skills & social & interaction barriers.   

 - Students perceived barriers had impact on students, attitude towards e- learning   

 - This study revealed that more than half of nursing students of four academic years,    had low level of barriers 

related to social, interaction and academic skill and time support for studies barriers domain. While about one 

third of nursing student had high level of barriers related to social, interaction, and time of support for studies 

barrier domain respectively. 

-There was significant statistical differences between nursing students &attitude of e-learning barriers & their 

characteristics in relation to age, level of computer specialty & internet type.  

-In other hand there was significant statistical differences between nursing students’ perception of e-learning 

barriers & their characteristics .Also, there was significant statistical differences between four academic years 

nursing students & total barriers levels. In addition with special attention to the 1st year students, as they have 

limited exposure to computers from high schools. Effective integration of ICT in the nursing curriculum would 

strengthen nursing students’ skills in nursing informatics.   

 

V. Recommendations : 
1-To increase level of nursing student attitude, it is imperative for students to be equipped with knowledge & 

skills related about use of computer & internet. 

2- Computer courses for undergraduate nursing students is essential to academic studying to reduce their own 

perspectives e- learning barriers. 

3- Trained facilitator for illustrating to nursing students how to use e- learning methods is a must.  

4- Design more flexible e- learning courses or modules for nursing students that enhance their learning & 

satisfaction. 

5- On-going students’ monitoring on the use of e- learning courses should be implemented for all modules.   

 

References 
[1]. Bristol, T.J., Kyarsgaard, V. A comparison of Larger and Smaller Discussion Group Size. Nursing Education Perspectives. 2012; 33 

(6): 386-90. 

[2]. Farooq, M. U., Javid, C.Z. Attitude of Students towards E-learning: A study of English Language learners at Taif University 

English Language Centre. Journal of Critical Inquiry. 2012; 10 (2): 17-31. 

[3]. Kale, S, Richardson, B. The effective use of e-learning in postgraduate health care students. Rehabilitation. 2006; 13 (7): 299-302. 

[4]. Kiloger, D., Pfeiffer, E. Engaging Students in Blended Courses through increased Technology. Journal of Physical Therapy 

Education. 2011; 25 (1): 11-4.  

[5]. Kundi, G.M., Nawaz, A. From e-learning 1.0 to e-Learning 2.0: Threats & Opportunities for Higher Education Institutions in the 

Developing countries. 2017.      

[6]. European Journal of Sustainable Development, 3 (1): 145-60. Retrieved from: accessed of available on 

http://www.ecsdev.org/images/V3N1/Kundi% 21 45-160.pdf. (14.12.2014). accessed on. 

[7]. Harerimana A, Gloria M N. Types of ICT applications used and the skills’ level of nursing students in higher education: A cross-

sectional survey. International Journal of Africa Nursing Sciences Received 6 October 2018; Available of 

www.elsevier.com/locate/ijans  accessed on.  

[8]. Aurore, N., Valens, M., Lune, N. J., & Nyssen, M. Assessment of health informatics  competencies in undergraduate training of 

healthcare professionals in Rwanda. Rwanda Journal.2016; 3(1): 36–41. 

[9]. Moule, P., Ward, R., Lockyer, L. Nursing and healthcare student's experiences and use of e- learning in higher education. Journal of 

Advanced Nursing.2010; 66 (12): 2785-95. 

[10]. Pawyln, J. The use of e-learning in continuing professional devleopnet. Learning Disability Practice.2012; 15 (1): 33-7. 

[11]. Popescu, M.K. The impact of e-learning in higher education. Journal of information systems & operations. Management .2012; 6 

(1): 1-10. 

[12]. Tagoe, M. Student's perceptions on incorporating e-learning into teaching and learning at the University of Ghana. International 

Journal Education and Development using information and communication Technology.2012; 8 (1):  91-103. 

http://www.ecsdev.org/images/V3N1/Kundi%25
http://www.elsevier.com/locate/ijans


E – Learning Barriers as Perceived by Students in the Faculty of Nursing at Tanta University 

DOI: 10.9790/1959-0901102841                               www.iosrjournals.org                                               40 | Page 

[13]. Suri, G., & Sharma, S. The impact of gender on attitude towards computer technology and e- learning: An exploratory study of 

Punjab University, India. International Journal of Engineering Research .2013; 2 (2): 132-136. Retrieved May 31, available of  

http://www.ijer.in/ijer/publication/v2s2/paper22.pdf.  Accessed on. 

[14]. Liaw, S.S., & Huang, H.M. A study of investigating learners attitudes toward e-learning 2011 5th international Conference on 

Distance Learning and Education, 12 2011, IACSIT Press, Singapore, 28-32 Available of http://www.ipcist.com/voLL 2/6- ICDIE 

2011E0014. Pdf. accessed on. 

[15]. Muilenburg L, Berge Z.  Student barriers to online learning: a factor analytic study. Journal of Distance Education. 2001; 15(2): 7-

22. Available of doi:10.1080/08923640109527081 

[16]. Abdelaziz, M., Samer Kamel, S., Karam, O., & Abdelrahman, A. Evaluation of e-Learning program versus traditional lecture 

instruction for undergraduate nursing students in a faculty of nursing. Teaching and Learning in Nursing.2011; 6(2): 50-8. 

[17]. Chang, C. L. Faculty Perceptions and Utilization of a Learning Management System in Higher Education (Unpublished doctoral 

dissertation, Ohio University, USA). 2008. 

[18]. Hung D. Theories of learning and computer- mediated instructional technologies Edu Med Int. 2001; 38(4):281–7. 

[19]. Carter M A. Study of students’ perceptions of the online component of a Hybrid Postgraduate Course. Procedia - Social and 

Behavioral Sciences. 2013; 84: 558 –68 3rd World Conference on Psychology, Counselling Available online at 

www.sciencedirect.com accessed on. 

[20]. Kaya, N. Factors affecting nurses' attitudes toward computers in healthcare. CIN Computers, Informatics, Nursing.2011; 29(2): 

121–9. 

[21]. Shankar P, Singh B, Singh AK, Karki BS, Thapa TP. Student Perception About Peer-Assisted Learning Sessions in a Medical 

School in Nepal. Education in Medicine Journal. 2011; 2(10) :1-6. 

[22]. Bello, U. L., Hassan, L., Yunusa, U., Abdulrashid, I., Usman, R. H., & Nasidi, K. N. Challenges of information and communication 

technology utilization among undergraduate community health nursing students in Tanta University, Egypt. American Journal of 

Nursing .2017; 6(3): 274–79. 

[23]. Malose V. M. toward developing a self-rating  scale for  assessing Teacher’s ICT- integration competencies. A  dissertation for 

master degree, appendix F. University of Johannesburg. 2012; 124-133. 

[24]. Gerstman B. Basic biostatistics, Statistics for public health practice. Jones and Bartlet publisher, Inc, 6339 Ormindale Way, 

Mississauga, Ontario L5V 1J, Canada, 2008. 

[25]. AKIMANIMPAYE.F & FAKUDE.L.P .Attitudes of undergraduate nursing students towards e learning at the University of the 

Western Cape, South Africa.  African journal for physics, Health Education, Recreation and Dance (AJPHERD). 2015; 1 (2): 418-

33. 

[26]. Mahmoud S, El Magrabi. N, & Mohamed F.Faculty of nursing teaching staff members and students attitudes toward e-learning 

.IOSR journal and health science (IOSR-JNHS). 2015; 4 (4): 36- 45. 

[27]. Darwazeh. The usages of the internet education college students at An-Najah national university” An-najah journal for research in 

humanities. 2009; vol. 23, (3): 807-35. 

[28]. Hallila LE, Zubaidi RA, Ghamdi NA, Alexander G . Nursing students' use of Internet and Computer for Their Education in the 

College of Nursing. International Journal of Nursing & Clinical Practices;. (2014); 1: 108. Available of 

http://dx.doi.org/10.15344/2394-4978/2014/108 

[29].  

OECD. ORGANISATION FOR ECONOMIC CO-OPERATION AND DEVELOPMENT. Policy Brief. DECEMBER . 2005. E 

learning in Tertiary Education. Available of www.oecd.org › edu › ceri  

[30]. Scott, k. An appraisal of students, experience of and attitudes towards electronic learning resources; conference proceedings 

University of Nottingham fifth learning and teaching conference. (2004).  [Online available] available: 

http://www.nottingham.ac.uk/pgche/projects/author/sz/96/appraisa205/ ,(accessed 21 Jan 2008)  

[31]. Maguire, L. L. Literature review – faculty participation in online distance education: Barriers and motivators. Online Journal of 

Distance Learning Administration, (2005);  8(1): Available of http://www.westga.edu/~distance/ojdla/spring81/maguire81.htm 

[32]. Allen, I. E., & Seaman, J. Going the distance: Online education in the United States, 2011. Babson Park, MA: Babson Survey 

Research Group and Quahog Research Group. Available of http://www.onlinelearningsurvey.com/reports/goingthedistance.pdf 

[33]. Weller J., boyod M., cumin D 2014 .Teams, tribes and patient safety: overcoming barriers to effective teamwork in health care. 

[PubMed][CrossRef][GoogleScholar] 

[34]. Xing W., Linjun A, Xiao H, Cheng L  , Liang & Wang J. Nurses’ Attitudes toward, and Needs for Online Learning: Differences 

between Rural and Urban Hospitals in Shanghai, East China International Journal of Environmental Research and Public Health .  

2018; 15(7):1495.  

[35]. Rogers P. Barriers to adopting emerging technologies in education journal of educational computing research.2000; 22, 455-72. 

[36]. Chong,M.,francis.k.,cooper.s.,abdullahk.l.,hmwe.n.,sohod s.Access to interest in and attitude toward e learning for continuous 

education among Malaysian nurses. Nurse educ. today.2016; 36:370-37. 

[37]. Swigart V.,Liang Z. Digital resources for nursing education: Open courseware and massive open online courses International 

Journal of Nursing Sciences . 2016; 3 (3): 307-13. 

[38]. Macaden L., Washington M., Smilth A., thooya V., Selvam P.S., George N., Money P.K .2017 .Continuing professional 

development needs, facilitators and barriers of registered nurse in India in rural and remote settings Available of 

[CrossRef][GoogleScholar] 

[39]. World health organization nurse educator core competencies (WHO 2018) Available online 

http://www.who.int/hrh/nursing_midwifery/nurse_educator050416  

[40]. Ali N, Jamil B, Sethi A & Ali S. Attitude of nursing students toward E- learning. Adv health Prof Educ. 2016; 2 (1): 24-9. 

[41]. Weheida S & abdalaziz A.Effect of Blended e- Learning on knowledge and Skills of Undergraduate Nursing Students in Faculty of 

Nursing at Tanta University. Egyptian nursing journal. 2014 ; 9 (2) :125- 45. 

[42]. Pollock, P. H., Hamann, K., & Wilson, B. M. Teaching and learning online: Assessing the effect of gender context on active 

learning. Journal of Political Science Education.2005;  1(1): 1-15. doi:10.1080/15512160490921815 

[43]. Reilly R, Gallagher S -Lepak, and Killion C.   "Me and my computer": Emotional factors in online learning. Nursing Education 

Perspectives .2012;  33(2):100-5. doi:10.5480/1536-5026-33.2.100 

[44]. Aksal, F. A. Developing evaluative tool for online learning and teaching process. Turkish Online Journal of Educational 

Technology. 2011; 10(3): 69-75. Retrieved from http://www.tojet.net/articles/v10i3/1038.pdf  

 

http://www.ijer.in/ijer/publication/v2s2/paper22.pdf
http://www.ipcist.com/voLL%202/6-%20ICDIE%202011E0014
http://www.ipcist.com/voLL%202/6-%20ICDIE%202011E0014
http://www.sciencedirect.com/
http://dx.doi.org/10.15344/2394-4978/2014/108
http://www.nottingham.ac.uk/pgche/projects/author/sz/96/appraisa205/
http://www.westga.edu/~distance/ojdla/spring81/maguire81.htm
http://www.onlinelearningsurvey.com/reports/goingthedistance.pdf
https://www.researchgate.net/journal/1660-4601_International_Journal_of_Environmental_Research_and_Public_Health
https://www.sciencedirect.com/science/journal/23520132
https://www.sciencedirect.com/science/journal/23520132
https://www.sciencedirect.com/science/journal/23520132
https://www.sciencedirect.com/science/journal/23520132/3/3
http://www.who.int/hrh/nursing_midwifery/nurse_educator050416
http://www.tojet.net/articles/v10i3/1038.pdf


E – Learning Barriers as Perceived by Students in the Faculty of Nursing at Tanta University 

DOI: 10.9790/1959-0901102841                               www.iosrjournals.org                                               41 | Page 

[45]. Arbaugh J & Durary R. Technological and Structural Characteristics, Student Learning and Satisfaction with Web-Based Courses: 

An Exploratory Study of Two On-Line MBA Programs. Management Learning .2002; 33(3):331-47. 

[46]. Algamdi M& Samarj A. Perceived barriers toward e- learning by faculty members at a recently established university in Saudi 

Arabia.  International journal of education & technology.2016; 6 (1): 23-8. 

[47]. Berman P .E-learning concepts and techniques, department of instructional technology, Bloomsburg University of Pennsylvania, 

USA, 2006. 

[48]. Wong S & teo T. Assessing the intention to use technology among pre-service teachers in Singapore and Malaysia: A multigraph 

invariance analysis of the Technology Acceptance Model (TAM). Computers & Education . 2009; 53(3):1000-9. 

[49]. Smart K & Cappel J. Students’ Perceptions of Online Learning: A Comparative Study. Journal of Information Technology 

Education  :Research.2006;  5:201-219. 

[50]. Sabah N.  Students attitudes & motivation toward e – learning. The first international conferences on applied science Gaza- 

Palestine. 2013; 24- 6. 

[51]. Newton R . Staff attitudes to the development and delivery of e‐ learning. 2003; 104 (1193): 412 –25. 

[52]. Naveed Q, Muhammed A, Sanober S, Qureshi M & Shah A. Barriers Effecting Successful Implementation of E-Learning in Saudi 

Arabian Universities. 2017; 12 ( 6) : 94-107. 

 

Amany lotfy Abdalaziz Ismail, etal. “E – Learning Barriers as Perceived by Students in the 

Faculty of Nursing at Tanta University". IOSR Journal of Nursing and Health Science (IOSR-

JNHS), 9(01), 2020, pp. 28-41. 

 

 

 

 

https://www.researchgate.net/journal/1350-5076_Management_Learning
https://www.researchgate.net/journal/0360-1315_Computers_Education
https://www.researchgate.net/journal/1547-9714_Journal_of_Information_Technology_EducationResearch
https://www.emerald.com/insight/content/doi/10.1108/03074800310504357/full/html
https://www.emerald.com/insight/content/doi/10.1108/03074800310504357/full/html

