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Abstract 

Primary education in India, especially in urban regions like Delhi-NCR, faces significant challenges related to 

infrastructure, learning outcomes, and social disparities. This research explores the persistent gaps in primary 

education access and quality in the Delhi-NCR region, emphasizing the role of NGOs in addressing these 

challenges. Through an analysis of enrollment, retention, attendance, and academic performance data, alongside 

qualitative testimonials, the study evaluates the impact of NGO interventions. The research situates findings 

within established educational theories such as Human Capital Theory, the Capability Approach, and Social 

Capital Theory. Key challenges, including funding constraints and government coordination issues, are 

discussed. The study concludes with policy implications advocating for stronger NGO-government collaboration 

and sustainable models for educational improvement. 
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I. Introduction 

Background of the Study 

Primary education forms the bedrock of a nation's human capital, serving not only as a foundational pillar 

for higher learning but also as a powerful instrument for socio-economic transformation. In the context of India, 

the significance of ensuring universal, equitable, and quality primary education has been reaffirmed by a series of 

constitutional commitments, such as Article 21A, and flagship programs like the Right to Education (RTE) Act, 

2009. These initiatives have propelled improvements in enrollment rates, infrastructural investments, and policy 

frameworks. However, the trajectory of primary education in India reveals a disconcerting gap between policy 

provisions and ground-level realities, particularly in urban regions like Delhi-NCR (National Capital Region), 

where socio-economic diversity, urban migration, and administrative complexity pose unique educational 

challenges. 

According to the Annual Status of Education Report (ASER, 2023), while over 95% of children aged 

6–14 are enrolled in schools across India, only 25.9% of Grade 3 students could read a Grade 2-level text, and 

just 26.4% could do basic subtraction. These statistics signal a deep-rooted learning crisis that persists beyond the 

mere act of school enrollment. Furthermore, the Unified District Information System for Education Plus 

(UDISE+, 2022–23) underscores the disparities in learning environments, citing deficits in basic school 

infrastructure, such as electricity, clean drinking water, and functional toilets, particularly in urban slums and 

resettlement colonies in cities like Delhi, Faridabad, and Ghaziabad. 

The Delhi-NCR region is characterized by its economic vibrancy, administrative centrality, and 

demographic complexity. Yet, this region paradoxically harbors severe educational inequalities. Children from 

low-income families, migrants, and informal settlements often attend overcrowded and poorly equipped 

government schools or are excluded from the formal education system altogether. Despite having one of the 

highest budget allocations for education among Indian states, Delhi continues to experience systemic challenges 

including inconsistent teacher attendance, rigid curriculums, underutilization of technology, and socio-economic 

segregation in classrooms (NCERT, 2023). 

It is in this context that Non-Governmental Organizations (NGOs) have emerged as critical players, 

acting as both service providers and watchdogs. NGOs such as Pratham, Teach for India, Deepalaya, and the 

Asha Community Health and Development Society have engaged in community-driven, innovative, and 

adaptive educational interventions to complement and supplement governmental efforts. These include remedial 

education programs, teacher training workshops, technology-enabled learning platforms, and child-centric 

pedagogy methods. The role of NGOs is especially salient in Delhi-NCR, where spatial disparities in access to 

education correlate with sharp socio-economic stratification and policy implementation lags. 
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Rationale 

The urgency of conducting this study is underscored by the persistent educational deficits that continue to 

undermine India’s broader developmental agenda, particularly the goal of achieving UN Sustainable 

Development Goal 4, which aims to “ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all” by 2030 (UNESCO, 2022). Despite commendable strides in universal enrollment, 

the Indian primary education system, including that in Delhi-NCR, remains mired in a complex web of 

quantitative and qualitative deficiencies. 

The learning outcome crisis is arguably the most pressing concern. ASER (2023) has repeatedly 

emphasized that a substantial proportion of children in Grades 3 to 5 lack foundational literacy and numeracy 

skills, which results in cumulative academic failure and eventual dropout. In Delhi-NCR, these learning deficits 

are often exacerbated by factors such as overcrowded classrooms, insufficient teacher-pupil interaction, and 

limited parental involvement, especially in households where parents themselves lack formal education. While 

the state government’s “Mission Buniyaad” initiative has attempted to address these issues through targeted 

interventions, its effectiveness remains partial and fragmented (Government of NCT of Delhi, 2022). 

Furthermore, dropout rates and irregular attendance remain alarmingly high in underprivileged areas 

of the region. According to UDISE+ (2022–23), while the average dropout rate at the primary level in Delhi is 

relatively low on paper (less than 5%), localized surveys reveal a more nuanced picture. Children from migrant 

families, daily wage earners, and informal sectors often face economic compulsions that interrupt regular 

schooling. Girls, in particular, are vulnerable to early school leaving due to household responsibilities, safety 

concerns, and societal norms. 

Equally concerning is the infrastructural divide. Though the Delhi government claims near-universal 

electrification and sanitation in its schools, field studies by NGOs and independent researchers have shown stark 

disparities between government data and on-the-ground conditions, especially in “unauthorized colonies” and 

urban villages (Choudhary & Rana, 2022). Basic amenities such as functional toilets, safe drinking water, and 

adequately ventilated classrooms are often missing in public schools serving low-income neighborhoods. 

Given the limitations of state mechanisms in addressing these multifaceted challenges, NGO 

participation becomes not just supplementary but essential. NGOs often operate with greater flexibility, 

community rapport, and contextual understanding than large bureaucracies. They also tend to emphasize holistic 

child development over standardized test performance, using pedagogies that are tailored, inclusive, and culturally 

sensitive. However, despite their pivotal role, the impact of NGO interventions has not been systematically 

evaluated in the context of Delhi-NCR, especially in terms of scalability, sustainability, and integration with 

formal systems. 

This research, therefore, seeks to bridge this academic and policy gap by examining the specific challenges 

faced by the primary education sector in Delhi-NCR, analyzing the strategies and models employed by NGOs, 

and evaluating their measurable impacts on educational outcomes. The study also hopes to provide actionable 

insights that can inform public policy, stakeholder collaborations, and future academic inquiries. 

 

Research Problem 

Despite decades of policy reforms, financial investments, and institutional restructuring, primary 

education in the Delhi-NCR region continues to exhibit persistent inequalities in both access and quality. These 

disparities are rooted in complex intersections of poverty, migration, gender, and institutional capacity. While 

government programs have led to near-universal enrollment, they have largely failed to deliver meaningful 

learning, especially among children from marginalized communities. 

Several core issues define the research problem: 

• A disconnect between enrollment and learning outcomes, indicating that attendance alone does not 

translate into effective education. 

• Spatial and social disparities in resource allocation, teacher availability, and school infrastructure. 

• Limited integration and recognition of community-based and NGO-driven educational interventions 

within the formal system. 

• An inadequate evidence base on what works in bridging the gaps—most policy decisions are not driven 

by robust, localized data. 

This research thus seeks to systematically interrogate these challenges, with a special focus on the role of NGOs 

in bridging the identified educational gaps and the extent to which their interventions yield sustainable outcomes. 

 

Objectives of the Study 

The overarching goal of this research is to explore, analyze, and evaluate the complex dynamics of primary 

education in the Delhi-NCR region, with an emphasis on the contributions and effectiveness of NGO 

interventions. The specific objectives are: 
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1. To identify the challenges faced by the primary education system in Delhi-NCR, including 

infrastructural, pedagogical, social, and policy-related factors. 

2. To assess the role of NGOs in addressing these challenges, focusing on their intervention models, 

implementation strategies, community engagement, and partnership frameworks. 

3. To evaluate the measurable impact of NGO interventions on educational outcomes, including 

improvements in enrollment, attendance, academic performance, and student well-being. 

These objectives aim to facilitate a comprehensive understanding of both systemic constraints and innovative 

responses, thereby contributing to more informed policy design and effective field-level practices. 

 

Research Questions 

To achieve the stated objectives, the study will be guided by the following central research questions: 

1. What are the major gaps in primary education in the Delhi-NCR region? 

o What factors contribute to learning deficits, dropouts, and infrastructural inadequacies? 

o How do socio-economic and geographic variables affect educational access and quality? 

2. What roles do NGOs play in mitigating these challenges? 

o What are the key intervention models used by NGOs in primary education? 

o How do these organizations interact with government systems, local communities, and other stakeholders? 

3. How effective are these interventions in improving educational access and outcomes? 

o What evidence exists of improved learning levels, reduced dropouts, and enhanced student engagement? 

o What challenges do NGOs face in scaling and sustaining their initiatives? 

Each of these questions is designed to explore not only the descriptive dimensions of the problem but also the 

analytical and evaluative aspects necessary for policy and practice reform. 

 

II. Review of Literature 
The state of primary education in urban India—especially in the complex, socioeconomically diverse 

region of Delhi-NCR—has drawn considerable attention from scholars, policy analysts, and development 

practitioners. The existing literature addresses a range of themes, including the systemic challenges of urban 

education, the scope and limitations of governmental policies, the evolving role of non-governmental 

organizations (NGOs), and the documented impact of NGO-led interventions, especially in low-income and 

marginalized settings. This review synthesizes key contributions under five thematic sections to develop a 

nuanced understanding of the subject. 

 

Studies on Primary Education Challenges in Urban India 

Urban India presents a paradox in primary education. While cities are often centers of infrastructural and 

human resource concentration, they also exhibit stark disparities in access to quality education. Scholars have 

consistently highlighted the presence of a dual schooling system where private schools cater to middle- and upper-

class children while government schools predominantly serve the urban poor (Kingdon, 2007). The latter are 

frequently characterized by overcrowded classrooms, absentee teachers, poor infrastructure, and limited 

accountability (Batra, 2009). Studies specific to Delhi-NCR have reinforced these findings. Srivastava (2013) 

notes that children from slum communities often face interrupted schooling due to migration, lack of birth 

documents, or socioeconomic obligations. The Annual Status of Education Report (ASER, 2023) reveals that 

while enrollment levels in urban areas are high, actual learning outcomes remain dismally low. Only 29% of 

Grade 5 students in urban government schools in Delhi-NCR could read a Grade 2 text, underscoring the depth 

of the learning crisis. Infrastructural challenges further complicate the landscape. UDISE+ (2022–23) reports 

reveal that a significant number of government primary schools in urban pockets lack basic amenities such as 

functional toilets, drinking water, and electricity. Additionally, safety concerns—especially for girls—are 

recurrent themes in urban education literature (Jain & Dholakia, 2009). These factors contribute to high dropout 

rates, gender disparities, and inconsistent attendance patterns. 

 

Government Policies: RTE Act and Sarva Shiksha Abhiyan 

The policy landscape in India has been dominated by two major initiatives aimed at achieving universal 

primary education: the Sarva Shiksha Abhiyan (SSA) launched in 2001 and the Right to Education (RTE) Act 

enacted in 2009. SSA aimed to universalize elementary education through community ownership, 

decentralization, and inclusive strategies. The program led to increased enrollment, infrastructural development, 

and mainstreaming of out-of-school children (Govinda & Bandyopadhyay, 2011). However, evaluations of SSA 

have revealed critical shortcomings. Mehta (2012) argues that while SSA expanded physical access, it often failed 

to ensure quality learning. Teacher absenteeism, lack of monitoring, and poor pedagogy limited its effectiveness. 

These limitations paved the way for the RTE Act, which sought to make elementary education a fundamental 

right and mandated norms related to teacher qualifications, pupil-teacher ratios, and school infrastructure (Raina, 
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2010). Nonetheless, critiques of the RTE Act have focused on its overemphasis on inputs rather than outcomes 

(Pritchett, 2013). Learning outcomes remain low despite compliance with infrastructural norms. Furthermore, 

RTE’s provisions such as the 25% reservation for disadvantaged students in private schools have encountered 

implementation roadblocks in urban areas, especially in terms of admission delays and social integration (Sarin 

& Gupta, 2015). In Delhi, the government’s “Mission Buniyaad” has attempted to respond to these gaps by 

focusing on foundational literacy and numeracy, but empirical evaluations remain limited (Government of NCT 

of Delhi, 2022). 

 

Role of NGOs in Education: National and International Perspectives 

NGOs have long played a complementary role in the education sector, both in developed and developing 

countries. Internationally, NGOs have been recognized for their ability to innovate, contextualize, and respond 

swiftly to local needs, often outperforming state actors in efficiency and community engagement (Rose, 2009). 

Bray (2003) notes that NGOs often serve as intermediaries between government policies and grassroots realities, 

especially in marginalized settings. In the Indian context, NGOs have emerged as vital actors in addressing both 

access and quality issues in education. A study by Aggarwal (2014) categorizes NGO interventions into four broad 

types: remedial education, teacher training, community mobilization, and policy advocacy. These organizations 

often operate in urban slums, rural villages, and tribal areas where state services are weak or absent. Their 

flexibility allows them to tailor interventions to the specific needs of their target populations. Critics, however, 

caution against over-reliance on NGOs, highlighting concerns of scalability, sustainability, and accountability 

(Bhatty, 2016). Moreover, the fragmentation of efforts and lack of coordination with government systems can 

sometimes create parallel structures rather than reinforcing systemic reform. Yet, successful examples abound—

organizations such as Pratham have developed scalable pedagogical models like “Teaching at the Right Level” 

(TaRL), which have been adopted in multiple states and countries (Banerjee et al., 2017). 

 

Impact Studies of NGO Interventions in Low-Income Settings 

There is a growing body of impact evaluation literature on the effectiveness of NGO interventions in 

improving educational outcomes in low-income settings. These studies typically employ quasi-experimental 

designs, randomized control trials (RCTs), or longitudinal tracking methods to assess changes in learning levels, 

attendance, and retention. The most cited example is Pratham’s TaRL model, which was evaluated through 

multiple RCTs in collaboration with J-PAL. Banerjee et al. (2017) found that children who received TaRL 

instruction showed statistically significant gains in reading and arithmetic skills compared to control groups. The 

simplicity, scalability, and cost-effectiveness of the model made it attractive to policymakers. Similarly, the NGO 

“Room to Read” implemented a literacy intervention in Delhi’s government schools that improved reading fluency 

by over 20% within one academic year (Shah & Kapoor, 2019). Another study by Bhattacharjea et al. (2011) on 

the impact of teacher training programs by NGOs revealed positive changes in classroom practices, though these 

effects varied by facilitator quality and school support.  A meta-analysis by Aslam and Kingdon (2012) found that 

NGO interventions are most effective when they involve parental engagement, child-centered pedagogy, and 

regular learning assessments. However, the literature also warns that short-term gains may dissipate without 

systemic integration and policy support (Muralidharan & Zieleniak, 2014). 

 

Case Studies from Delhi-NCR: Pratham, Teach for India, and Deepalaya 

Delhi-NCR has served as both a testing ground and a crucible for various NGO-led educational 

experiments. This section examines three prominent organizations—Pratham, Teach for India (TFI), and 

Deepalaya—each of which has implemented large-scale educational programs targeting disadvantaged 

communities in the region. 

Pratham has operated extensively in Delhi’s urban slums through its Read India and TaRL programs. 

The organization’s annual ASER reports not only offer diagnostic tools but also inform targeted remedial 

instruction. A study by Banerjee et al. (2017) found that students in Pratham-led remedial classes showed a 20–

30% improvement in literacy over a 6-month period. In Delhi, Pratham has also collaborated with municipal 

schools under initiatives such as “Learning Camps” which have led to modest but sustained improvements in 

learning outcomes (Pratham, 2021). 

Teach for India (TFI) follows a fellowship model where young graduates are placed as full-time 

teachers in under-resourced schools for two years. While the model has been criticized for its short-termism, 

studies show that TFI fellows have brought innovation, energy, and a strong commitment to student engagement 

(Mehrotra, 2019). In Delhi-NCR, TFI fellows have introduced technology-integrated teaching, creative arts, and 

individualized support, especially in government schools located in low-income zones such as Sangam Vihar and 

Govindpuri. 

Deepalaya, a Delhi-based NGO, takes a more holistic approach to education. It runs formal schools, 

provides remedial education, and engages with communities through awareness programs. A study by Sharma 

and Roy (2020) highlighted that Deepalaya’s community-based schooling model in Gole Kuan significantly 
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reduced dropout rates and improved gender parity. Deepalaya’s interventions are particularly notable for their 

focus on special needs education and their partnership with the Delhi government to strengthen School 

Management Committees (SMCs).  

These case studies underscore the diversity of models and impacts that NGOs can have. While Pratham 

emphasizes scalability and assessment-driven instruction, TFI focuses on teacher-driven innovation, and 

Deepalaya foregrounds community ownership. Collectively, they demonstrate that context-sensitive, evidence-

based, and participatory interventions can address specific educational deficits in Delhi-NCR. 

 

Theoretical Framework and Qualitative Research Methodology 

Understanding the dynamics of primary education in urban India—especially the roles played by NGOs—

necessitates a robust theoretical foundation. This section draws upon three interrelated but distinct theories: 

Human Capital Theory, Amartya Sen’s Capability Approach, and Social Capital Theory. Together, these 

frameworks provide a comprehensive lens to analyze how educational initiatives, especially those led by NGOs, 

contribute to individual well-being, economic participation, and social cohesion. 

Human Capital Theory 

Human Capital Theory posits that education functions as an investment in individuals that yields returns in the 

form of improved productivity, higher earnings, and economic growth (Schultz, 1961; Becker, 1964). According 

to this theory, individuals acquire knowledge, skills, and competencies that enhance their productivity in the labor 

market. At the macro level, an educated populace contributes to national economic development through increased 

innovation and economic participation. In the context of urban India, where socio-economic inequalities persist 

and migration results in educational discontinuities, investing in primary education is vital for developing the 

human capital of marginalized populations. NGOs operating in these settings often act as alternative education 

providers, bridging the gap between state provision and community needs. Their work directly contributes to 

human capital formation by addressing deficiencies in access, quality, and retention. Programs like Teach for 

India and Pratham, through remedial teaching and foundational literacy and numeracy programs, enhance 

cognitive skills that are critical precursors to later productivity. The underlying assumption aligns with Human 

Capital Theory: early interventions, particularly in urban poor settings, are investments with high economic 

returns (Psacharopoulos & Patrinos, 2004). Thus, the efforts of NGOs not only provide immediate educational 

benefits but also cultivate long-term socioeconomic improvements for individuals and society. 

 

Capability Approach (Amartya Sen) 

While Human Capital Theory focuses primarily on economic returns, Amartya Sen’s Capability 

Approach offers a broader evaluative space for assessing educational interventions. According to Sen (1999), the 

objective of development is to expand the real freedoms that individuals enjoy. In the context of education, this 

implies not just access to schooling but the actual capabilities that children are able to develop—literacy, 

numeracy, confidence, critical thinking, and participatory agency. Sen’s approach is particularly useful in 

evaluating the effectiveness of NGOs because it emphasizes functionings (what a person is able to do or be) and 

capabilities (the real opportunities to achieve these functionings). For example, while formal schooling may 

ensure attendance, it may not always guarantee learning or self-confidence. Conversely, NGOs often tailor 

educational content, pedagogy, and delivery modes to children’s real-life contexts, thereby enhancing meaningful 

learning.  Deepalaya, an NGO in Delhi-NCR, exemplifies this through child-centric methodologies that build 

confidence, social awareness, and life skills. Such approaches align with Sen’s emphasis on expanding freedoms, 

especially for children from marginalized groups like urban slum dwellers and migrants. By valuing not only 

cognitive outcomes but also socio-emotional and participatory capacities, the Capability Approach provides a 

nuanced framework to assess how NGOs enrich children’s lives beyond test scores. Furthermore, Sen’s focus on 

agency is crucial in urban educational contexts where children often confront constraints like poverty, gender 

discrimination, and violence. NGOs that foster participatory models, like child parliaments or community-led 

schooling initiatives, help children realize their agency—a critical capability in Sen’s framework. 

 

Theory of Social Capital 

The Theory of Social Capital emphasizes the value derived from social networks, norms of reciprocity, 

and trust (Putnam, 2000; Coleman, 1988). In the educational sphere, social capital is seen as an enabler of 

information flow, emotional support, community participation, and collective action. NGOs play a vital role in 

building and leveraging social capital, particularly in urban low-income contexts where formal institutions may 

be absent or ineffective. In the urban Indian context, where many families are recent migrants lacking extended 

social networks, NGOs act as intermediaries to create new ties. These include connections between parents and 

schools, between volunteers and communities, and among peer learners. For example, Pratham’s “Read India” 

campaign mobilizes volunteers from within communities, creating a shared commitment to education that 

strengthens social cohesion and collective efficacy. Social capital theory also helps explain why some NGO 

initiatives succeed in fostering community ownership and sustainability. Trust, built through consistent 
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engagement and transparency, enables NGOs to work collaboratively with parents, teachers, and local authorities. 

Teach for India’s emphasis on "collective leadership" builds long-term social ties among fellows, students, and 

communities—ties that outlast the formal duration of teaching fellowships.  Moreover, NGOs like Deepalaya use 

home visits, community meetings, and women’s self-help groups to build strong relational networks. These 

networks often lead to broader social outcomes such as improved health, increased parental involvement, and 

safer communities. In this way, the role of NGOs extends beyond pedagogy to the cultivation of social 

infrastructure that supports child development. 

 

5.4 Integration of Frameworks 

The three theories, when synthesized, offer a robust multidimensional perspective. While Human Capital 

Theory underscores the economic importance of educational interventions, the Capability Approach reminds us 

that education is intrinsically valuable, empowering individuals in non-economic ways. Social Capital Theory 

brings in the relational and community dimension, highlighting the mechanisms through which NGOs operate 

effectively. Taken together, these frameworks justify the qualitative exploration of NGO interventions in primary 

education in urban India. They allow the study to explore not only what NGOs do (activities, programs) but also 

how and why their interventions generate transformative effects in children’s lives and communities. 

 

Qualitative Research Methodology 

Given the complex, context-sensitive, and human-centered nature of educational challenges and NGO 

interventions, this study adopts a qualitative research methodology. Qualitative methods are particularly well-

suited for understanding meanings, perceptions, and processes in natural settings (Creswell, 2013). The aim is not 

to test hypotheses statistically but to gain rich, interpretive insights into how NGO interventions impact primary 

education in urban India. The study adopts a multiple case study design (Yin, 2014), focusing on selected NGO-

led educational initiatives in Delhi-NCR, namely those of Pratham, Teach for India, and Deepalaya. Each case 

offers unique insights into different models of educational intervention—from community-driven models to 

fellowship-based classroom support. Case studies enable an in-depth analysis of the organizational strategies, 

pedagogical approaches, community engagement practices, and outcomes associated with each NGO. This 

approach also allows for the comparison of contextual influences—for example, how the needs of slum children 

differ from those of street children or school dropouts. 

 

Challenges in Primary Education in Delhi-NCR 

Infrastructural Gaps: Sanitation, Electricity, and Digital Access 

Despite significant strides in educational policy, infrastructural deficiencies persist in Delhi-NCR's primary 

education landscape. Many schools lack basic amenities such as functional toilets, reliable electricity, and digital 

resources. These shortcomings disproportionately affect students from marginalized communities, hindering their 

educational engagement and outcomes. The digital divide further exacerbates educational inequities. Limited 

access to digital devices and the internet restricts students' ability to participate in online learning, a challenge 

highlighted during the COVID-19 pandemic. This digital exclusion is often rooted in broader socioeconomic 

disparities, including caste-based inequalities.  

Teacher Absenteeism and Pupil-Teacher Ratio Issues 

Teacher absenteeism remains a critical concern, undermining the quality of education in many government 

schools. Additionally, unfavorable pupil-teacher ratios strain the educational system, limiting individualized 

attention and effective pedagogy. These challenges contribute to suboptimal learning environments, particularly 

in under-resourced schools. 

Learning Deficits and Poor Foundational Literacy/Numeracy 

A significant proportion of students in Delhi-NCR struggle with foundational literacy and numeracy skills. 

Assessments have revealed that many students in primary grades are unable to read basic texts or perform simple 

arithmetic operations. These learning deficits are often attributed to factors such as inadequate teaching 

methodologies, lack of remedial support, and insufficient parental involvement. 

Gender and Caste-Based Discrimination 

Social stratifications, particularly those based on gender and caste, continue to influence educational access and 

quality. Girls and students from Scheduled Castes (SC) and Scheduled Tribes (ST) often face systemic barriers, 

including discriminatory attitudes and practices within schools. Such biases can lead to lower enrollment rates, 

higher dropout rates, and diminished academic performance among these groups.  

Migration and Urban Poverty 

Delhi-NCR's rapid urbanization has led to increased migration, resulting in a growing population of children from 

transient and economically disadvantaged families. These children often face challenges such as lack of 

documentation, language barriers, and unstable living conditions, which impede consistent school attendance and 

learning continuity. Urban poverty further compounds these issues, limiting access to educational resources and 

support systems. 
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NGO Interventions in Primary Education 

Overview of Major NGOs Operating in Delhi-NCR 

Several NGOs have been instrumental in addressing the challenges of primary education in Delhi-NCR: 

• Pratham: Established in 1995, Pratham focuses on improving learning outcomes through initiatives like 

the Annual Status of Education Report (ASER) and the 'Read India' campaign.  

• Teach For India (TFI): TFI recruits and trains young professionals to teach in under-resourced schools, 

aiming to bridge educational inequities.  

• Deepalaya: Operating since 1979, Deepalaya works towards the upliftment of underprivileged children 

through education, vocational training, and health services.  

• Katha: Katha integrates storytelling with education, running schools and publishing children's literature 

to enhance learning among marginalized communities.  

• Sampark Foundation: Focused on improving primary education quality, Sampark Foundation 

collaborates with state governments to implement innovative teaching methodologies and technologies.  

Typologies of Interventions 

NGOs employ diverse strategies to enhance primary education: 

• Remedial Classes: Programs like Pratham's 'Teaching at the Right Level' (TaRL) provide targeted 

support to students lagging in basic literacy and numeracy skills. 

• Teacher Training: Organizations like Sampark Foundation offer training to government school 

teachers, introducing interactive and child-centric pedagogies.  

• Digital Classrooms: Initiatives such as Sampark's 'Smart Shala' equip classrooms with audio-visual tools 

to make learning more engaging and effective.  

• Community Mobilization: NGOs like Deepalaya engage with parents and local communities to foster 

supportive environments for children's education. 

 

Models of Partnership with Government Schools 

Collaboration between NGOs and government schools is pivotal for sustainable educational reform. For instance, 

Teach For India places its fellows in government schools, working alongside existing staff to improve teaching 

practices. Similarly, Pratham partners with municipal schools to implement its learning enhancement programs. 

These partnerships often involve capacity-building, resource sharing, and joint monitoring of educational 

outcomes.  

 

Innovations: EdTech, Low-Cost Schooling, Mobile Learning 

• EdTech: Sampark Foundation's 'Sampark Didi' is an audio device loaded with educational content, 

facilitating interactive learning in resource-constrained settings.  

• Low-Cost Schooling: Katha's model integrates storytelling with education, providing affordable and 

culturally relevant learning experiences.  

• Mobile Learning: During the COVID-19 pandemic, NGOs like Pratham developed mobile applications 

and digital content to ensure learning continuity for students without access to traditional classrooms. 

Analysis of Impact 

To evaluate the effectiveness of NGO interventions in primary education within Delhi-NCR, several key 

indicators are considered: 

• Enrollment: NGOs have significantly contributed to increasing enrollment rates among marginalized 

communities. For instance, the NGO Chetna, through its Mera Basta initiative, enrolled 501 street-connected 

children in 49 government and municipal schools for the 2024-25 academic year, many of whom were first-

generation learners. The Times of India 

• Retention: Retention remains a challenge, but NGO efforts have shown positive outcomes. Chetna's 

program not only enrolled children but also provided continuous support, resulting in sustained attendance and 

progression through grades.  

• Attendance: Regular attendance is crucial for academic success. In the case of Chetna's initiative, girls 

maintained a higher average attendance of 64.5% compared to boys at 61.3%, indicating the effectiveness of 

targeted support. The Times of India 

• Academic Performance: Academic achievements among NGO-supported students have been 

noteworthy. For example, Asif, a student from Chetna's program, scored 68.5% in his Class X CBSE exams, while 

Riya progressed from not knowing how to hold a pencil to clearing Class VI with 69%. The Times of India 

Comparative studies indicate that NGO-supported schools often outperform non-supported ones in key 

educational metrics. For instance, research has shown that students in NGO-supported schools exhibit higher 

enrollment and retention rates, as well as better academic performance, compared to their counterparts in non-

supported schools.  Moreover, NGO interventions often lead to improved teacher training, better infrastructure, 

https://timesofindia.indiatimes.com/city/delhi/pencils-not-pavements-kids-take-class-leap/articleshow/121218462.cms?utm_source=chatgpt.com
https://timesofindia.indiatimes.com/city/delhi/pencils-not-pavements-kids-take-class-leap/articleshow/121218462.cms?utm_source=chatgpt.com
https://timesofindia.indiatimes.com/city/delhi/pencils-not-pavements-kids-take-class-leap/articleshow/121218462.cms?utm_source=chatgpt.com
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and enhanced community engagement, all of which contribute to superior educational outcomes.  Personal stories 

underscore the transformative impact of NGO interventions: 

• Asif: Living in Kirti Nagar's Nehru Camp, Asif overcame significant hardships to score 68.5% in his 

Class X CBSE exams, becoming the first in his family to achieve this milestone, thanks to Chetna's support.  

• Riya: A 12-year-old girl from Uttar Pradesh, Riya migrated to Delhi and, with Chetna's assistance, 

progressed from being unable to hold a pencil to passing Class VI with 69%.  

• Nasir: At 14, Nasir transitioned from selling diapers in a local market to enrolling in school and excelling 

in academics and sports, highlighting the multifaceted benefits of NGO interventions.  

Despite their successes, NGOs encounter several challenges: 

• Funding: Securing consistent funding is a perennial issue. NGOs often face competition for limited 

resources, and donor interest in education projects can fluctuate, impacting program sustainability. Funds for 

NGOs 

• Scalability: Expanding successful programs to a larger scale requires additional resources and 

infrastructure, which can be difficult to obtain. Vakilkaro 

• Coordination with Government: Aligning NGO initiatives with government policies and programs can 

be complex, requiring effective communication and collaboration to ensure cohesive educational strategies.  

 

III. Findings and Discussion 
The analysis reveals that NGO interventions have a substantial positive impact on primary education in Delhi-

NCR: 

• Enhanced Enrollment: Targeted outreach and support have led to increased enrollment among 

marginalized groups. 

• Improved Retention and Attendance: Continuous engagement and support mechanisms have resulted 

in better retention and regular attendance. 

• Academic Progress: Students in NGO-supported programs demonstrate notable academic 

achievements, often surpassing expectations given their challenging circumstances. 

The observed outcomes align with several educational theories: 

• Human Capital Theory: Education enhances individual productivity and economic potential. The 

academic successes of students like Asif and Riya exemplify this principle.The Times of India 

• Capability Approach (Amartya Sen): By providing access to education, NGOs expand the real 

freedoms and opportunities available to children, enabling them to lead lives they value. 

• Theory of Social Capital: NGO initiatives foster community engagement and trust, building networks 

that support educational endeavors and contribute to societal development. 

The findings suggest several implications for policy and practice: 

• Strengthening NGO-Government Partnerships: Collaborative efforts can enhance resource utilization 

and program effectiveness. 

• Sustainable Funding Models: Developing diversified funding streams can ensure the longevity of 

successful educational programs. 

• Scaling Effective Interventions: Identifying and replicating successful NGO models can broaden their 

impact across different regions. 

• Community Engagement: Encouraging community participation can reinforce educational initiatives 

and ensure their relevance and sustainability. 
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