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Abstract: 
Background: Vocational education plays a crucial role in a knowledge-based economy by producing 

knowledgeable and qualified graduates who can meet both market demands and job requirements. While there 

are ongoing discussions and arguments about improving the application of vocational education, meaningful 

changes often take time. This study aims to compare the vocational education systems in the United Arab 

Emirates, the United Kingdom, and Egypt, analyzing each system's employability, strengths, flaws, and curricula. 

Materials and Methods: The research involves a comparative analysis of vocational education systems in the 

UAE, the UK, and Egypt, using various case studies. The study examines factors such as the population-to-

enrollment ratio, youth employability, and the curricula of two representative vocational schools in each country. 

By evaluating patterns of similarities and differences in these cases, the research identifies key causal conditions 

necessary for effective outcomes in vocational education systems. 

Results: The study focuses on different technical and vocational institutes in the UAE, the UK, and Egypt. It 

analyzes data related to each country's population, student enrollment in secondary vocational education, the 

percentage of young people participating in technical programs, and the youth labor force participation rate. 

The findings reveal that, despite variations in the implementation of vocational education across these countries, 

the results from the sampled vocational education institutes are largely consistent. 

Conclusion: The research highlights the importance of improving vocational education in the UAE by developing 

high-quality curricula and regulations that are adaptable to the evolving fields of technology and artificial 

intelligence. Furthermore, it suggests leveraging the UAE's position as a global hub for technology to enhance 

vocational education outcomes. 
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I. Introduction 
Vocational education plays a critical role in preparing individuals for careers and contributing to a 

nation's economic prosperity. The UAE has prioritized education since its establishment in 1971, with a particular 

focus on vocational education starting in the 1980s. Despite efforts to enhance technical and vocational education 

and training (TVET) systems, the UAE faces challenges with a low adoption rate compared to developed 

countries. The need for highly skilled workers in various sectors remains pressing, especially as the country moves 

towards a knowledge-based economy. 

The problem in the UAE's vocational education system lies in the gap between the theoretical and 

practical aspects of the curriculum. While vocational education is seen as a means to reduce youth unemployment 

and promote economic growth, many graduates still lack the necessary skills for the workforce. This study aims 

to analyze vocational education systems in the UAE, the UK, and Egypt to identify strengths and weaknesses, 

drawing lessons that can inform improvements in the UAE's system. 

The research seeks to provide a comparative case study analysis of vocational education, focusing on 

the goals, curricula, and outcomes in the UAE, UK, and Egypt. By comparing these systems, the study aims to 

offer proposals for enhancing vocational education in the UAE, addressing issues like curriculum quality, student 

preparedness, and alignment with job market needs. The research will explore international best practices and 

tailor recommendations to the UAE's specific context. 

Ultimately, this study is significant for the UAE as it strives to improve its vocational education system. 

By understanding the vocational education systems in the UK and Egypt, this research offers valuable insights 

into how the UAE can overcome its current challenges and create a more effective vocational education 

framework that meets the demands of a rapidly evolving job market. 

 

http://www.iosrjournals.org/
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II. Material And Methods 
This chapter outlines the methodology used to investigate vocational education across three countries: 

the UAE, UK, and Egypt. The approach is qualitative, focusing on comparative case studies to explore the 

strengths and challenges of vocational education in these nations. This chapter details the research design, 

location, duration, sampling methods, and data collection techniques employed to gain insights into vocational 

education practices. It also addresses the ethical considerations, limitations, and analysis methods applied in the 

study. By using secondary data from established organizations and case studies, the research aims to provide a 

comprehensive understanding of the vocational education systems in these countries and offer recommendations 

for improvement in the UAE context. 

 

Study Design: This research adopts a qualitative research approach using a comparative case study design. It 

focuses on analyzing vocational education systems in the UAE, UK, and Egypt through secondary data, case 

studies, and documents. The approach allows for in-depth understanding of the context, policies, and 

implementation of vocational education in these countries, examining their strengths and weaknesses to propose 

improvements for the UAE. 

 

Study Location: The study investigates vocational education in three countries: the UAE, the UK, and Egypt. 

These countries were selected based on their distinct characteristics, including the age of the country, population 

size, vocational education policies, and their relevance to the UAE’s context. 

 

Study Duration: The study does not involve empirical research or direct participant interaction but instead uses 

secondary data sources. The timeline for the study is dependent on data collection from documents, reports, and 

case studies, and will vary according to access to these materials. 

 

Sample size: Sample size calculation is not required in this study as it uses qualitative data from case studies and 

secondary sources rather than statistical analysis. The focus is on gaining insights from diverse case studies that 

represent the vocational education systems in the selected countries. 

 

Sample size calculation: The subjects of the study are vocational education institutions from the UAE, UK, and 

Egypt. These were selected through a purposive sampling method, based on the availability of case studies and 

data sources, including reports from organizations such as OECD and UNESCO-UNEVOC. 

 

Subjects & selection method: The subjects of the study are vocational education institutions from the UAE, UK, 

and Egypt. These were selected through a purposive sampling method, based on the availability of case studies 

and data sources, including reports from organizations such as OECD and UNESCO-UNEVOC. 

 

Inclusion criteria: 

Institutes that have documented vocational education programs, case studies, and relevant policies were 

included in the study. Only institutions with accessible secondary data on vocational education in the three 

countries were considered. 

 

Exclusion criteria:  

Institutions without readily available case studies, data from secondary sources, or those not offering 

comprehensive vocational education programs were excluded. Additionally, any studies lacking clear 

documentation or reporting on relevant curriculum and policies were omitted. 

 

Procedure methodology  

The research follows a case study analysis method, focusing on secondary data collected from various 

sources, including international organizations (OECD, UNESCO-UNEVOC) and academic articles. A 

comparative analysis of the case studies from the three countries is conducted to identify strengths, weaknesses, 

and lessons that can inform the UAE’s vocational education system. 

 

Statistical analysis  

Statistical analysis is not applied in this research due to its qualitative nature. Instead, the study uses a 

qualitative comparative case study analysis to assess and compare vocational education systems in the three 

countries. The focus is on understanding the educational practices and frameworks rather than on quantitative 

measurements. 
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III. Result 
The outcome of the comparative analytical procedure will be presented in this chapter. In addition to 

reflecting the research design that was proposed in the literature review, it should provide the answers to the 

research question which is: what can be learned from the vocational education systems in the three countries of 

the research in order to develop strong suggestions for the provision of vocational education in the UAE, that will 

help in shaping the main aim of the research. It should also be consistent with the study's objectives and show 

why it was necessary to perform the investigation in the first place. The findings are related to the review of the 

literature, particularly the conceptual framework. 

The chapter will present the collected data and analyse them to extract their meaning, then the qualitative 

data analyses process to summarize the information to answer the research question, and finally results evaluation 

and interpretation will be in the discussion section. 

 

Results and Data Analysis 

Overview of Vocational Education 

Technical and vocational education and training (TVET), according to the UNESCO (2015), is believed 

to include education, training, and skill development linked to a wide range of occupational domains, production, 

services, and livelihoods. TVET, which is a component of lifelong learning, can occur at the secondary, post-

secondary, and tertiary levels and involves work-based learning, ongoing professional development, and training 

that could result in certifications. Additionally, a variety of options for skill development that are tailored to local 

and national settings are included in TVET. Integral elements of TVET include learning how to learn, the 

development of reading and numeracy abilities, transversal skills, and citizenship skills. 

According to the OECD indicators (2022) many countries have created flexible routes from upper 

secondary curricula, including vocational ones, into higher education and the job market, as well as opportunities 

for switching between general and vocational curricula. In the OECD countries, 31% of 17-year-olds are enrolled 

in vocational upper secondary programs, compared to more than 50% of all 17-year-olds who are enrolled in 

general upper secondary programs. By age twenty, the majority of OECD countries had practically completed the 

transfer out of upper secondary education, and enrolment rates for general and vocational upper secondary 

education are both below 10%. (Appendix A-Table 1). 

 

Vocational Education Overview Across the UK, the UAE, and Egypt – Data Collection 

The data were gathered through several online case studies and open-source data from the three countries 

that were chosen for the research, as was previously indicated in the methodology chapter. However, it is worth 

indicating that there was a lack of complete data across those countries. 

 

UK Vocational Education Overview 

According to Twining (1999) the medieval guild system in England served as the foundation for 

vocational education. It governed apprentice training and set entry requirements for trades. This persisted from 

the eleventh century until Elizabeth I's reign, when the Statute of Artificers was passed in 1563. The principal 

London guilds, for instance, contributed to the establishment of the City and Guilds of London Institute in 1878, 

and the Worshipful Company of Goldsmiths now supports the British Jewellers Association in developing 

vocational standards for the sector. The data was collected from different online available resources. 

 

UK Vocational Education Data 

According to UNESCO-International Centre for Technical and Vocational Education and Training-

UNEVOC (2002) the following key statistics have been indicated (Table 3): 

 
Key Statistics Numbers Percentage 

Total population 67.3 million 11.4% aged 
between 15-

24 years 

Enrolment in secondary 
vocational education 

2.2 million 50.4% 
females 

Participation in technical and 

vocational programmes, 15–

24-year-olds. 

1.7 million 

Males 

1.8 million 
females 

-- 

Labour force participation 

rate (% of total pop. ages 
15+) 

-- 62.5% (2021) 

Labour force participation 

rate (% of total population 

ages 15-24) 

-- 56.3% (2021) 
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Vulnerable employment, 

total (%) 

-- 13.4% (2019) 

Youth unemployment (%) -- 10.5% (2019) 

Table no 1: UK Vocational Education and Labour Market Key Statistics (Source: Author) 

 

To ensure that the acquired skills and knowledge are acknowledged across the country, the National 

Qualifications Framework (NQF) is the mechanism that formally records the credits granted to each level of 

learning achievement. The UK national qualification frameworks are: 

FHEQ-the framework for higher education qualifications in England, Northern Ireland, and Wales 

QCF-the qualifications and credit framework 

NQF -the national qualifications framework 

SCQF-the Scottish credit and qualifications framework 

FQHEIS-the framework for qualifications of higher education institutions in Scotland 

CQFW -the credit and qualifications framework for Wales 

 

According to OECD-EAG (2020) the UK is one of the few countries of OECD where the cost of 

vocational programs per student (USD 8 978) is less than the cost of general ones (USD 13 429). Vocational 

education programs draw a wide variety of students, including those looking for credentials and technical skills 

to enter the workforce, adults looking to improve their employability by furthering their abilities, and students 

who may subsequently seek admission to higher education (OECD-EAG, 2020) 

In the UK, 1:3 students in lower secondary through short-cycle postsecondary education are enrolled in 

a vocational education program, which is similar to the average across OECD nations. One of the few nations 

where vocational education can start in lower secondary is the UK. While the average for OECD countries is for 

6% of vocational education students to be enrolled in lower secondary education, this number is 19% in the UK. 

In the majority of OECD countries, vocational education plays a significant role in upper secondary school. In 

the UK, the average number of upper secondary pupils participating in VET programs is 44%, which is slightly 

higher than the OECD average of 42%. (Figure 2). 

 

 
Table no 2: Snapshot of vocational education in the UK (Source: OECD (2020), Indicator A3 and B7). 

 

The number of certificates for regulated vocational and other qualifications that were issued in England 

from January to March of 2022 (the first quarter of 2022) is disclosed in this release. 

During the first quarter of 2022 (January to March), several COVID-19 restrictions were lifted in 

England. According to the regulatory framework, modified vocational and other qualifications were nevertheless 

accepted. 

The number of certificates granted for the majority of certification types increased in the first quarter of 

2022 compared to the first quarter of 2021. The Other Vocational Qualifications certifications saw the biggest 

increases in the number of certificates awarded (from 65,135 certificates in the first quarter of 2021 to 139,685 

certificates in the first quarter of 2022, a rise of 114%). 
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According to different authors and researchers the UK vocational education system have the following 

weaknesses: 

According to Atkins and Flint (2015) in the UK, there is a prevalent concept that derives from a 

traditional viewpoint of the well-educated that vocational education, such as a National Vocational Qualification 

(NVQ) or Business and Technology Education Council (BTEC), is for those who are less intellectual. 

British citizens' perception of the vocational education system. Therefore, employers look down upon 

people who claim to have a BTEC or NVQ as opposed to those who have completed A-levels or a postgraduate 

degree (Atkins and Flint, 2015). 

The main flaws of vocational education in the UK are the complexity of the VET framework, the limited 

opportunities for apprentice career advancement, and the failure to recognize the diverse needs of students (Wolf, 

2011). 

The skill-based strategy appears ineffective when the failure of comprehensive career development is 

the real issue (Brockman et al., 2008). 

Taking two different vocational institutes in the UK as case studies will be useful to enhance the research 

results. The following two institutes have been chosen. 

 

Lincoln University Technical College 
Category Details 

Name of the school Lincoln University Technical College 

School URL https://www.lincolnutc.co.uk/ 

Mission of the School 
(Career mission) 

To make certain that every student acquires the knowledge and abilities needed to 
advance in their chosen careers, whether at a university or in the workplace. 

Curriculum overview 

(Vocational) 

Varies between GCSE, Cambridge National, A level, and BTEC vocational 

programs (that uses the competence-based qualification) 

Employability The delivery of the college curriculum involves a sizable number of employer 
partners. Students get the chance to gain from educational opportunities based on 

actual industry experiences by collaborating with local businesses. 

Table no 3: Lincoln University Technical College (Source: Author) 

 

Aytun Vocational College 
Category Details 

Name of the school Aytun Vocational College 

School URL https://www.aytuncollege.com/ 

Mission of the 

School 
(Career mission) 

To offer students the best possible instruction, support, knowledge, guidance, and advice in 

order for them to achieve their academic and professional objectives. By taking students and 
guide them through their learning process, taking them from learner to experienced 

candidate to trained professional to industry expert. 

Curriculum 
overview 

(Vocational) 

Various vocational awarding bodies: Highfield, Pearson, Edexcel (BTEC), City & Guilds 

Employability Provide a variety of chances to promote and strengthen British values both within and 

outside of the classroom. Students will have the chance to explore and develop the values, 
knowledge, confidence, and skills necessary to prepare them for life in modern Britain and to 

effectively advance to employment through all of their activities. 

Table no 4: Aytun Vocational College (Source: Author) 

 

Egypt Vocational Education overview 

According to Wolf (2017) the Germans were the pioneers of constructing the base of vocational 

education and putting it into practice in Egypt. From the private primary school via the public training institutes 

of the several ministries to a distinct system of traditional vocational training, a highly complicated network of 

public and private educational institutions has grown. It is also distinguished by a high degree of complexity and 

heterogeneity, both of which are strongly related to Egypt's general system of vocational education and training. 

Vocational education and training has historically served as a second or third chance education for Egyptian 

students who failed to succeed in the academic system. The data was collected from different online available 

resources. 

 

Egypt Vocational Education Data 

According to UNESCO-International Centre for Technical and Vocational Education and Training-

UNEVOC (2002) the following key statistics have been indicated (Table 6): 

 
Key Statistics Numbers Percentage 

Total population 104.3 million 16.7% aged 

between 15-
24 years 

https://www.lincolnutc.co.uk/
https://www.aytuncollege.com/
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Enrolment in secondary 

vocational education 

2 million 41% females 

Participation in technical and 
vocational programmes, 15–

24-year-olds. 

9.1 million 
Males 

8 million 

females 

-- 

Labour force participation 
rate (% of total pop. ages 

15+) 

-- 41.3% (2021) 

Labour force participation 
rate (% of total population 

ages 15-24) 

-- 21% (2021) 

Vulnerable employment, 
total (%) 

-- 18% (2019) 

Youth unemployment (%) -- 30.2% (2019) 

Table no 5: Egypt Vocational Education and Labour Market Key Statistics (Source: Author) 

 

Egypt National Qualification Frameworks are: 

NQF-The National Qualifications Framework 

CS-A credit system (based on an outcomes-based approach) 

LD-Level descriptors (specified in terms of three domains of learning: Knowledge, Skills, and Competencies) 

AP-Articulation pathways (still being developed) 

NRQ-A National Register of Qualifications (not yet available but are expected in the next developments of the 

NQF) 

RPL-A system for the recognising of prior learning (formal and informal learning) and transfer of credits (not 

fully operational as yet but work is being done in this regard) 

 

According to CAPMAS, the Central Agency for Public Mobilization and Statistics (2022), there are 481 

training institutes in the public sector, down from 487 in 2019-2020 by 1.2%. Among all educational disciplines, 

vocational education has a 20.4% share. 

 

 
Table no 6: CAPMAS, Annual Bulletin of Education & Training Statistics in Governmental & Private Sectors 

Training institutions 2020-2021 

 

Additionally, the number of vocational training centres operated by the Ministry of Social Solidarity 

decreased by 10.7% from 122 centres (9 systematic, 113 unsystematic) in 2019/2020 to 109 centres (4 systematic, 

105 unsystematic) in 2020/21. 

The number of systematic students at private vocational training facilities fell from 4791 in 2019/2020 

to 2161 in 2020/21, a 54.9% fall. The Covid-19 pandemic-related closure of several training institutions is to 

blame for this decline. 

According to Semlali and Angel-Urdinola (2012) the weaknesses of vocational education in Egypt are: 

A large part of vocational education system is fragmented 

Services are frequently supply-driven, with little coordination with labour market needs. 
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Low quality of teaching and training 

Inadequate monitoring and evaluation of training program outcomes on the labour market. 

Taking two different vocational institutes in Egypt as case studies will be useful to enhance the research 

results. The following two institutes have been chosen. 

 

American University in Cairo-School of Continuing Education 
Category Details 

Name of the school American University in Cairo-School of Continuing Education 

School URL https://sce.aucegypt.edu/term/course-field-study/applied-vocational-studies 

Mission of the School 
(Career mission) 

To become the premier provider of continuing education including vocational 
education in Egypt and worldwide in order to improve and transform the lives of 

students, lifelong learners. 

Curriculum overview 
(Vocational) 

American System with credit hours & GPA system 

Employability By expanding the University's resources to Egypt and beyond, we can increase our 

participants' employability and offer them lifelong learning opportunities. 

Table no 6: American University in Cairo-School of Continuing Education (Source: Author) 

 

SEKEM Vocational Training Centre 
Category Details 

Name of the 

school 

SEKEM Vocational Training Centre 

School URL https://www.sekem.com/en/cultural-life/vocational-training-center/ 

Mission of the 
School 

(Career mission) 

To become the premier provider of continuing education including vocational education in 
Egypt and worldwide in order to improve and transform the lives of students, lifelong learners. 

Curriculum 
overview 

(Vocational) 

German VET system 

Employability Young people receive skills from the Vocational Training Centre (VTC) that are required by 

the regional labour market. 

Table no 7: SEKEM Vocational Training Centre (Source: Author) 

 

UAE Vocational Education Overview 

According to Owais et al. (2020) although smaller than in the UK, vocational education was established 

in the United Arab Emirates in 1988 with the creation of Higher Colleges of Technology. To "meet the needs of 

an economy which is expanding into buoyant areas such as tourism, construction, and real estate," extensive work 

has been done to extend, improve, and restructure the system. The UAE now has a much larger number of 

vocational education institutions. These institutions exist to generate graduates who are prepared for the 

employment market. Foreign language and computer training, engineering, banking, and finance are a few of the 

training areas that these institutions offer. The data was collected from different online available resources. 

 

UAE Vocational Education Data 

According to UNESCO-International Centre for Technical and Vocational Education and Training-

UNEVOC (2002) the following key statistics have been indicated (Table 9): 

 
Key Statistics Numbers Percentage 

Total population 10 million 11.2% aged 
between 15-24 

years 

Enrolment in secondary 
vocational education 

10.4 thousand 46.5% females 

Participation in technical 

and vocational programmes, 
15–24-year-olds. 

-- -- 

Labour force participation 

rate (% of total pop. ages 

15+) 

-- 76.4% (2021) 

Labour force participation 

rate (% of total population 

ages 15-24) 

-- 48.2% (2021) 

Vulnerable employment, 
total (%) 

-- 1.4% (2019) 

Youth unemployment (%) -- -- 

Table no 8: UAE Vocational Education and Labour Market Key Statistics (Source: Author) 

https://sce.aucegypt.edu/term/course-field-study/applied-vocational-studies
https://www.sekem.com/en/cultural-life/vocational-training-center/
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UAE National Qualification Framework QFEEmirates-The National Qualifications Framework for the UAE. 

A chosen bar from the Unesco-Institute of Statistics' (2020) graph depicts the gradual increase in students 

enrolled in vocational education. 

 

 
Table no 9:. Number of Vocational Pupils in UAE (UNESCO Institute for Statistics [uis.unesco.org]. Data as 

of February 2020.) 

 

Also, both genders enrolled in secondary vocational programs at a rate of about 8.2 thousand. who are 

females in 37.9% (Unevoc, 2017) 

 

 
Table no 10: Enrolment in Secondary Vocational, Both Genders in 2017 (UNESCO-UNVOC 

[unevoc.unesco.org] 2017) 

 

As vocational education is still somehow new to the UAE compared to other countries, for sure there are 

numerous challenges and weaknesses. However, unfortunately there is no one single study or research exposing 

those weaknesses or challenges. Yet, it is for the sake of this research is to mention some of the weaknesses from 

the research point of view and detail them in the comparative analysis section. 

Taking two different vocational institutes in the UAE as case studies will be useful to enhance the 

research results. The following two institutes have been chosen. 
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National Institute for vocational education-NIVE 
Category Details 

Name of the 

school 

National Institute for vocational education-NIVE 

 

School URL http://www.nive.gov.ae/En/Default.aspx 

Mission of the 

School 

(Career mission) 

The goal of NIVE is to deliver world-class, flexible vocational education that is benchmarked 

against professional standards and meets the demands of stakeholders, including the UAE 

government, the local community, businesses, and citizens. 

Curriculum 

overview 

(Vocational) 

UAE-NQA, Pearson BTEC-Programs, Highfield qualifications. 

Employability The primary goal of NIVE is to create a highly trained, adaptable, and employable workforce 

that will meet the needs of the labour market now and in the future and will be the foundation 

for regional and global innovation, productivity, and competitiveness. 

Table no 11: National Institute for Vocational Education-NIVE (Source: Author) 

 

Emirates Aviation University 
Category Details 

Name of the 

school 

Emirates Aviation University 

 

School URL https://www.eau.ac.ae/en/programmes/foundation/extended-diploma/ 

Mission of the 

School 

(Career mission) 

To provide top-notch academic and practical educational programs that help students improve 

their critical, communicative, analytical, and creative thinking abilities in a supportive 

environment that encourages lifelong learning and helps them succeed in their jobs. 

Curriculum 
overview 

(Vocational) 

Pearson BTEC-Programs (Pearson BTEC Level 3 Extended Diploma) 

Employability To provide students with exceptional academic and practical educational opportunities that 
foster lifelong learning and success in the workplace while fostering the growth of their 

critical, communicative, analytical, and creative thinking abilities. 

Table no 12: Emirates Aviation University (Source: Author) 

 

IV. Discussion 
The results and data analysis of the previous section have highlighted the nature of vocational education 

in the UK, the UAE, and Egypt. Moreover, it shed light on the different challenges facing the vocational education 

on those three countries. This section proceeds to conduct a comparison between the three counties of the 

vocational education practices, and figures and in order to determine workable parameters for the development 

of vocational education in the UAE, to compare these practices and data to the generally acknowledged 

characteristics of vocational education. The comparative analysis will shed important light on the characteristics 

of VE in the three countries. 

The aim of this section is to understand through conducting a comparison how UK, Egypt and UAE 

implement their vocational education system taking into consideration the demography, numbers of enrolments, 

labour force and careers related to vocational education, national qualification frameworks, and other statistical 

figures, in addition to comparing two of each technical and vocational institutes of each country. This section will 

focus on the similarities and differences between the three countries' vocational education systems and the lessons 

that the UAE can take away from them. 

 

Demography, Vocational Education Enrolment, and Labour Force of Youth 

Throughout the world, youth is considered the main power of any country’s strategic planning and 

development. Looking at the total population of the UK which is approximately 67 million 11.4% of them aged 

between 15-24 years compared to Egypt with a huge population size that exceeds the 104 million of which 16.7% 

are youth, and the UAE with its small population number that is 10 million only 1.1 million aged between 15-24 

years. Those youth can be the backbone of labour force for any country which will be an adds on to the economy 

and future plans. 

Taking into consideration the age of 15 and above enrolment in vocational education in the three 

countries; the UK has 2.2 million, Egypt around 2 million, and the UAE as less as 10.5 thousand. Which is 

showing that almost an average of 25% of the youth been enrolled in both the UK and Egypt, and 1.04% of the 

UAE’s youth enrolment of vocational education. This shows the gap in the enrolment of vocational education 

especially in the UAE. 

The labour force is considered the main fed to the economy development of countries, youth labour force 

participation is 56.3% of total population in the UK, 48.2% in the UAE, and 41.3% in Egypt. That shows the 

importance of feeding the market with more qualified skilled graduates to enhance the economic cycle and future 

country’s development plan. 

 

http://www.nive.gov.ae/En/Default.aspx
https://www.eau.ac.ae/en/programmes/foundation/extended-diploma/
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National Qualifications Framework 

The mechanism that formally records the credits given to each level of learning attainment is called the 

National Qualifications Framework (NQF). The three countries share the same name of national qualification 

framework (NQF) each has its own regulators, curriculum, policies, and structure. However, in the UK and Egypt 

has different frameworks varies between the higher education framework, technical education framework, and 

vocational education framework. Unlike, the UAE that has only one qualification framework. And this can be a 

point to shed light on and discuss by thinking of varieties of qualifications frameworks. 

 

Weaknesses and Challenges of vocational education in UK, Egypt, and UAE 

The UK vocational education weaknesses can be summarized into the cultural view to vocational 

education and the low look at those who are into the vocational field, which can be also one of the weaknesses in 

the UAE, as still the culture preferred the higher-education degrees over the vocational education. Inadequate 

monitoring and evaluation of training program outcomes on the labour market is a weakness point in both the UK 

and Egypt vocational education system. Also, it can be another weakness point in the UAE as well. The 

complexity of the vocational education system in the UK and the fragmented vocational education in Egypt can 

be a similar point, which doubtable to be a common in the UAE vocational education system. 

 

Selected Vocational Schools (cases) from UK, UAE, and Egypt 

The samples that have been chosen was categorised under three themes: the school mission, curriculum 

overview, and employability. The six samples almost shared the same missions that varies between assuring that 

students will gain the necessary knowledge and skills, delivering a flexible vocational education that is 

benchmarked against professional standards, and providing practical educational programs helping students to 

improve their brainstorming and critical thinking. The curriculum varies between the British (BTEC, GSCE, City 

& Guilds, and Highfield), German curriculum (VET system), and the UAE NQA. However, it is noticed that the 

UK schools have variety in curriculum providers, unlike Egypt and the UAE. That shows the importance of the 

diversity of curriculum developers which will enhance the process of teaching and learning among vocational 

schools. 

Finally, the school’s employability was a part of school mission, which is similar among the schools’ 

samples. All schools’ aims of this sample, are to make sure that their vocational education graduates are ready for 

the job market with the best underpinning knowledge and skills, which will enhance the job market. 

 

V. Conclusion 
This study presented a comparative analysis of vocational education in the UAE, the UK, and Egypt, 

offering insights into each country's approach to vocational education based on their economic plans and 

employment needs. The research identified strengths and weaknesses in vocational education, with a particular 

focus on the UAE, aiming to provide actionable proposals for enhancing its vocational education system. The key 

findings indicate that a comprehensive approach, incorporating industry-led curriculum design, strategic 

partnerships, and updated teaching methods, is essential for improving vocational education in the UAE. 

The proposed recommendations for the UAE's vocational education system include creating a 

curriculum aligned with the labor market, enhancing the infrastructure of vocational institutions, and integrating 

international qualifications. Furthermore, there is a need for better collaboration between employers and 

educational institutions, development of flexible learning options such as online and blended learning, and a focus 

on short courses for skill acquisition. Additionally, recognizing prior learning and offering vocational education 

to people of determination are critical to fostering an inclusive, skilled workforce. 

However, the research faced limitations, such as a lack of open-source data and challenges in finding 

well-referenced, unbiased studies in the field. To address these issues, future research should incorporate mixed 

methods, combining qualitative and quantitative approaches, and involve direct data collection from stakeholders 

in vocational education, including students, educators, and industry leaders. This would provide a more 

comprehensive and accurate understanding of the sector's needs and potential improvements. 
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