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Abstract
In a world that is largely patriarchal, discrimination based on gender thrives so much that it has permeated 
every institution and ramification of life, including academia. This research is predicated on the life of 
Professor Esther Olufunmilayo Adegbite-a woman who defied the odds and broke glass ceilings to be the first 
female professor in the Department of Finance and the Faculty of Business Administration at the University of 
Lagos with over forty (40) years of servitude to the University of Lagos. Nigeria. The study explored the 
personal traits of Professor Esther Adegbite and her relationship with students which made her an ideal 
University lecturer. The study was conducted using questionnaire administered to 110 students (current and 
graduates at various levels) that were tutored by Professor Adegbite at the University of Lagos. Findings on the 
personal traits of Professor Esther Adegbite shows a widespread perception by the respondents of her having a 
positive attitude, being self-confident, organized and as a smart lecturer. She is also perceived to have respect 
for the customs and traditions of the society and the university and is fair in disposition. She is also seen as not 
violent nor brags, does not get angry quickly and she is not dictatorial. Further analysis underscores a 
widespread perception of Professor Adegbite as being emotionally balanced, optimistic and open-minded 
personality but strict where and when necessary. On her relationship with students, the response shows that 
Prof Adegbite has a good relationship with the students, she is loved by the students, contributes to solving the 
problems of students, very polite in addressing students and has confidence in the students and accept criticism 
from students. Hence, Prof. Adegbite symbolizes a teacher, leader and a mediator. She is an epitome of an ideal 
university lecturer and a role model for anyone who aspires to achieve great things in their own lives.
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I. Introduction
Teachers play a significant role in the classroom teaching and schooling process (Orhon, 2012). Many 

studies have raised the issue of the characteristics of an effective lecturer (Morrison & Evans, 2018; Singh, 
2021; Alzeebaree & Zebari, 2021). It is a noble profession, according to Cubero (2022), which can affect the 
intellectual and personal development of the learners. The characteristics of an effective lecturer are context-
based, meaning that some characteristics which are valued in one context may not be valued in another context 
(Hughes et al., 2022). Over the past decades, quality of education, specifically teaching quality, has gained 
importance in higher education (Gruber & Harteis, 2018). Teaching someone to learn something within a 
challenging yet pleasant environment is what teachers should aim for their learners (Halder, Sen, and Dutta, 
2017). According to Lopez (2007), university teaching is defined as an educational process that takes place in an 
establishment with the pursuit, acquisition, and creation of scientific knowledge as its goals. This process occurs 
within a framework of ongoing critical intellectual rigour directed towards this knowledge. The lecturer bears 
the duty of protecting the knowledge and imparting it to the students in a hierarchical, one-way manner, with 
their only role being that of passive recipients of the knowledge (Guerrero & Moya, 2011). Zabala (2000) states 
that teaching consists of three components: preparation, implementation, and assessment. These components 
take into consideration the learner, the material being covered, and the learning goals. The ultimate goal of the 
Teacher is to participate in an ethical activity that aims to better the learners and provide them with the ability to 
contribute to the development of society, in addition to making sure that students successfully assimilate the 
necessary disciplinary knowledge (short term) and so contribute to their overall education (Carlos-Guzmán, 
2016). A competent teacher should be concerned with making sure that pupils meet the specified learning 
objectives by providing them with the assistance they need to develop self-confidence, as noted by Ramsden and 
Ramsden (2003).

There are two actors involved in the educational process: the Teacher and the student, and each has a 
particular perspective with regard to the other's performance and expectations (Covarrubias & Piña, 200). 

http://www.iosrjournals.org/
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University teachers are academics who generally combine research, teaching, and sometimes even more 
categories of professional tasks (e.g. clinical work or administration). In 1990, Boyer described the different 
components of academic work as the scholarship of discovery, the scholarship of integration, the scholarship of 
application and the scholarship of teaching and learning. Boyer's work is still influential in ongoing discussions 
about what academic work is or should be and how the different components of academic work relate (Boyer, 
1990; Boyer et al., 2015). This is, for instance, reflected in the research-teaching nexus literature (Tight, 2016), 
as well as in international discussions on the balance between different components of academic work 
(European University Association, 2018; Bennett et al., 2018). The oldest University that started before any 
university in Europe was the University of Qarawiyyin, founded in 859 C.E. The first University in Europe was 
Salerno University, Italy, founded in 1050 C.E., later called the School of Nabules. The University of Paris 
started in  1180 C.E. The University of Padua was established in 1222C.E, while Oxford University in 1249 
C.E., followed by Cambridge University in 1284 C.E. and later the University of Salamanca in Spain in 
1243C.E. (Raisuni, 2010;  and Dolfan, 1989).

The first University in Nigeria was the University of Ibadan, established in 1948. The second 
generation Universities followed this from 1960 to 1962, the third and fourth generation Universities from 1975 
to 1980, and from 1980 to 1990, the fourth generation Universities. The University of Nigeria, Nsukka, was 
established in 1960), while the University of Ife (now Obafemi Awolowo University, Ile-Ife), Ahmadu Bello 
University, and the University of Lagos were founded in 1962. Subsequently, there has been a proliferation of 
universities, including those established by state governments and individuals, as well as various religious 
organizations. Numerous research studies have demonstrated a strong correlation between teaching 
effectiveness, learning effectiveness, and quality of instruction (Devlin & Samarawickrema, 2010; Glenn et al., 
2012). According to a large body of research, the majority of institutions around the globe evaluate instruction 
using feedback from students as part of their evaluation of the efficiency of their instruction (Abrami et al., 
2001; Hobson & Talbot, 2001; Sarwar et al., 2017; Wagenaar, 1995). This paper studies the qualities desirable 
in University lecturers from the students' perspective vis a vis Professor (Mrs) Adegbite. Other parts of the paper 
include Conceptual and theoretical framework, Characteristics of a good lecturer, Teacher’s task in higher 
education, empirical review,

Aim of Study
The aim of the study is to identify the personal characteristics of university lecturers as perceived by 

students and examine the relative value of those characteristics in the person of Professor Esther Olufunmilayo 
Adegbite's present and past students.

II. Review Of Literature
Theoretical Framework
Self Determination Theory

Self-determination theory (SDT) has become a highly influential theory of human motivation and well-
being with a vast body of research evidence. It offers a blueprint for understanding the motivational basis of 
personality and social behaviour and the relation of basic psychological needs to well-being, psychological 
flourishing, and high quality of life (Ryan & Deci, 2022). Self-determination theory (SDT) is a theory of 
motivation that suggests that what is important is not simply the amount of motivation but the quality of 
motivation a person has for an activity in a specific domain (Ryan & Deci, 2017). The theory distinguishes 
between external motivation (engaging in an activity to earn a reward or avoid punishment) and internal 
motivation (engaging in an activity because it is personally important, valued, enjoyable, or interesting) and 
suggests that motivation can be thought of as existing along a continuum, from external to internal. Compared to 
external motivation, internal motivation is associated with better outcomes. SDT has been used extensively in 
the context of traditional education (Larionova et al., 2018). SDT Ryan & Deci (2022) posit that students will 
engage positively in the social and academic tasks of the classroom when their needs for relatedness, 
competence and autonomy are met. In this theory, involvement is expressed through teachers'‟ demonstration of 
interest in their students‟ personal well-being and provisions of emotional support. Students‟ sense of 
relatedness at school reflects feelings of emotional security and being socially connected to others. Teachers 
who show support, concern, and dedication to follow-up with their students are the ones whose students‟ 
academic performance is good.

Conceptual Framework
Characteristics of a good lecturer

According to Cubero (2022), the following are the issues considered to be characteristics of an ideal 
lecturer: passion, Humor, Positive attitudes and values, Patience, Enthusiasm, effective communication, Mastery 
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of the subject matter, Understanding of the diversity of learners, understanding the principle and method of 
teaching, and understanding the other fields of knowledge.

A competent lecturer is not only a person who has a large amount of knowledge but is also a person 
capable of dealing with a contingent situation and who knows how resources Trinchero, 2016 act effectively in a 
specific situation by making the best use of his/her). Westera (2001) argued that the term "competence" lacks a 
commonly accepted definition, and he identified two main perspectives of competence in education. From a 
theoretical perspective, competence was described as a cognitive structure that facilitates specific behaviours. 
From an operational perspective, competence was seen as a series of skills and behaviours that represent the 
capacity to cope with complex and unpredictable situations. García-Valcárce (1992) asserted that "good 
lecturers" should mainly respond to their student's needs and demands. Therefore, there are problems of a 
theoretical nature concerning the lack of a single definition of the construct of lecturer competence (Pascual  & 
Gaviria, 2004). A number of studies have explored a similar issue by making use of a plethora of concepts, such 
as "effective teaching" (Alweshahi et al., 2007; Jahangiri et al., 2013) ", good teaching" (Bhattacharya,  2004; 
Parpala et al., 2011), or "quality teaching" (Martínez, et a., 2006). Even if a unitary definition and understanding 
of what competence represents is lacking, the development of reliable methods for the evaluation of competence 
seems to be important to define the quality of teaching.

A number of researchers have explored the general characteristics and competencies that a lecturer 
should possess in order to be classed as a competent lecturer Yáñez et al., 2017. Reviewing articles published 
from the 2000s to 2015 on the attributes of competence in higher education, Yáñez et al. (2017) identified three 
main characteristics that constitute "excellent" teaching: generic competencies, pedagogical competencies, and 
disciplinary competencies. Firstly, generic competencies describe a set of personal, attitudinal and 
communicative characteristics that are required in any professional area and the lecturer's proper behaviour. As 
for the attitudinal characteristics, an excellent lecturer was seen as comprehensive and flexible, acting as a role 
model, showing passion and interest in their work, organization, motivation and positive attitudes towards 
students—personal characteristics referred to a lecturer's sense of humour and honesty. Communicative 
characteristics describe a lecturer's capacity to transfer clear information, openness, assertiveness, and 
responsiveness (Martínez et al., 2006; Marín et al., 2011). Secondly, pedagogical competencies refer to a set of 
abilities, skills and attitudes that are developed and deployed in the pedagogical context and involve the methods 
used to facilitate learning (e.g., facilitating critical thinking, encouraging discussion, being innovative in 
methodology, explaining learning results (Alweshahi et al., 2007; Friz et al., 2011). Finally, disciplinary 
competencies denote a lecturer's knowledge, skills and attitudes, which are considered to be the minimum 
necessary within each disciplinary field (e.g. to be an expert in their disciplinary area; to be up-to-date and 
concerned with continuous training (Friz et al., 2011).

Teacher’s tasks in higher education
Educational theory provides some first suggestions for possible tasks of university teachers. In the 

higher education literature, the influential 'principle of constructive alignment' describes how teaching and 
learning activities, as well as assessment tasks, should be aligned with intended learning outcomes (Biggs & 
Tang, 2011; Kandlbinder, 2013). 'Powerful learning environments' is another fundamental concept that 
describes similar key elements of education: aspects of competence in a domain, effective learning processes, 
design of learning environments, and assessments for monitoring and improving learning and teaching (De 
Corte et al., 2003; De Corte et al., 2004). Building on this body of literature, we distinguish three possible tasks 
for university teachers: 'educational design of learning goals, learning activities, and assignments', 'guiding 
teaching and learning activities', and 'designing and performing student assessment'. 'Guiding teaching and 
learning activities' concerns how university teachers realize student learning through student-teacher 
interactions, for example, in lectures or small group teaching. 'Educational design of learning goals, learning 
activities and assignments' concerns how university teachers structure and plan educational content and 
processes in to realize student learning. 'Designing and performing student assessments' concerns how university 
teachers design and use assessments such as tests and portfolios to evaluate and determine student progress.

Additionally, we identify a fourth possible task based on both general and teaching-focused expertise 
literature. Both research areas focus on strategies for developing expertise using the respective concepts of 
'deliberate practice' (Ericsson et al., 2018; Fadde & Klein, 2010) and 'reflective practice' (Bronkhorst, 2013; 
Korthagen et al., 2001). The assumption behind these concepts is that continued expertise development should 
be an integral part of being a teacher or any other professional. We also expect 'expertise development' to be a 
potential task for university teachers. This task is different from the previously distinguished tasks because 
expertise development is important for all professionals, which makes this task less specific to higher education 
teaching as a domain. Moreover, unlike the other tasks, 'expertise development' is always carried out in relation 
to and in order to improve oneself in the other teacher tasks.
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Empirical Review
Jahangiri et al. (2013) identified 17 defined categories organized into three core themes: Character, 

Competence and Communication. Character comprised nine of the 17 defined categories (e.g., being 
empathetic, patient and fair) and, particularly, the category "caring" (e.g. being encouraging, sincere and 
helpful) was found to be the most cited by students. Communication comprised three categories indicating the 
lecturer's capacity to offer constructive comments that encourage and enhance knowledge or students' skills, to 
listen actively, and to appear friendly and receptive to positive interactions. Finally, competence included five of 
the 17 categories (i.e. being knowledgeable, having expertise, being efficient, skilful and effective). Therefore, 
in this study, the lecturer's competence was defined as the expression of being proficient and up-to-date with 
procedures, confident and experienced, able to solve problems, focused, organized and resourceful, expert in the 
application and demonstration of knowledge, and capable of transferring skills into student's learning. In 
Mexico, the university students' mental schemata of the "good professor" are investigated. Casero (2010) 
showed the presence of a richly detailed cognitive construct describing a lecturer who provides a clear 
explanation, is a master of the subject, and interacts with students in a participative and motivating way, 
demonstrating interest, respect and fairness. Casero (2010) and Marín et al. (2011)  used a "bottom-up" 
approach based on qualitative data obtained from naïve student participants in the exploration of their 
perceptions of lecturers' competence and behaviours.

In a study by Morrison and Evans (2018), cross-sectional and longitudinal data about students' 
experiences with the transition from secondary to higher education were gathered, and the opinions of 37 first-
year university students in Hong Kong were investigated qualitatively and quantitatively regarding what makes 
a good teacher. A questionnaire was distributed as part of the cross-sectional phase, and semi-structured 
interviews were held with participants every semester for the first two years of their studies. The authors divided 
the data into elements of effective and ineffective teaching strategies. The findings demonstrated that students' 
main attention was directed towards the educational abilities of the professors, which aided in their learning and 
promoted critical thinking. Su and Wood (2012) looked at undergraduate students' perceptions of excellent 
teaching and what makes a successful university professor in the same line of research. More than one hundred 
students representing more than twenty U.K. universities responded to an essay completion challenge that asked 
them to compose an essay of between nine hundred and one thousand words, expressing their opinions on the 
subject of "What makes a good university lecturer?" The findings showed that a variety of elements, including 
the lecturer's subject expertise, helpfulness, and engaging teaching strategies, significantly influenced the 
students' perceptions of what makes a successful university lecturer. Being witty and having quick feedback 
were two other crucial qualities for teachers.

Reichel and Arnon (2009) examined the parallels and discrepancies in adult participants' perceptions of 
what makes a successful teacher in Israel. The goal of the study was to determine whether or not the students' 
gender and ethnicity contributed to the variations in their opinions of what makes a good teacher, as well as 
whether or not these factors interacted. In this study, the 377 people who were born in Israel were categorized 
by the interviewers into four groups: Jewish men, Jewish women, Arab men, and Arab women. The results of 
the content analysis of the telephone survey's open-ended questions showed that a good teacher is someone 
knowledgeable about teaching, an educator, and someone who upholds positive teacher-student relationships. 
The study showed that individuals who were Arab-Israeli prioritized the ethics of a good teacher over other 
variables, indicating that the view of what makes a good teacher varies depending on one's culture. 
Simultaneously, Israeli Jews favoured a more diverse perception of what makes a successful teacher, placing 
particular emphasis on the teacher-student connection and positive interactions.

Furthermore, Murray (2021) argued that the importance of an ideal teacher lies in the convergence of a 
strong foundation in reading and numeracy, effective interpersonal and communication skills, a readiness to 
learn, and a desire to teach. The two requirements, "motivation to teach" and "willingness to learn," align with 
the idea of a "growth mindset," which is a growth-oriented, "can-do" attitude that promotes learning. When a 
teacher adopts a growth mindset, they probe deeper, keep trying, refer back to previously taught techniques, and 
use mistakes as opportunities for progress. One way to characterize this tendency would be the desire to learn. 
In a similar spirit, Richmond et al. (2015) carried out a study to gauge the efficacy of education using students' 
ratings. 252 Texas Midwestern State University undergraduate students enrolled in a psychology course were 
the study's participants. The purpose of this study was to find out if variables including student involvement, 
rapport between the professor and the class, and the use of humour by the instructor could predict students' 
perceptions of the success of their teachers. A student evaluation of instructors (SRI) survey was used to get the 
research data. The findings showed that, at 54% of the variability in SRIs, professor-student rapport was the 
strongest predictor, followed by humour (2%), student involvement (3%), and student engagement (54%).

Furthermore, the study's findings supported earlier research, showing that those elements are critical to 
students' assessments of the efficacy of instruction (Benson et al., 2005; Wilson et al., 2010). In a similar vein, 
Gruber et al. (2010) investigated the variables influencing students' contentment with instruction. Sixty-three 
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postgraduate students in a service marketing course at a large institution in the United Kingdom were given a 
questionnaire for this study. The questionnaire's results supported previous research showing that students' 
satisfaction with instruction was significantly influenced by the professors' personalities (Clayson and Sheffet, 
2006, for example) and their capacity to build strong relationships with them (Delucchi, 2000, for example). The 
findings also demonstrated that by understanding what influences students' satisfaction or dissatisfaction with 
instruction, teachers could enhance the learning environment for their pupils.

In order to ascertain what characteristics Malaysian educators believed to be the perfect teacher 
educators, Singh et al. (2021) conducted a study. Eight survey items were used to gather information for this 
purpose. The findings showed that a perfect teacher should possess a number of qualities, such as in-depth 
subject matter expertise, proficiency with both general and content-specific pedagogy, and the ability to teach 
students practically. The teacher educators also recognized that in order to achieve their goal, they would need 
to rearrange their priorities in order to make room for modern policies, innovative methods, and constantly 
evolving educational trends.

III. Methodology
Purpose of the research

The main purpose of this research is to examine and identify the students' beliefs and perceptions 
regarding the ideal image of a college professor in the person of Professor (Mrs) Adegbite. The research is 
conducted using a questionnaire, where students are asked to express their agreement or disagreement with 
certain statements. The population consists of students (current or graduates at various levels) that Professor 
Adegbite tutored at the University of Lagos.

Instrument
The instrument used to define and measure teacher attributes was a questionnaire developed by 

Gargallo, Sánchez, Ros and Ferreras (2010). This consisted of eight sections, each focusing on a different 
cluster of characteristics associated with good university teaching

Methodology
The research was conducted using a questionnaire, which is regarded to be the most appropriate means 

of collecting data from a wide range of people. At the same time, it is relatively intelligible as far as the analysis 
is concerned (Wilson & McLean, 1994). Also, a questionnaire is anonymous, which is considered to be an 
advantage in the effort to achieve the students' honesty and willingness. What is more, the questionnaire consists 
of closed questions, which provide the opportunity for comparisons between the responses due to certain 
repeated patterns (Cohen et al., 2011). On the other hand, according to Oppenheim (1992), these closed 
questions would not thoroughly cover the examined topic. The students' responses are indicated in the form of 
multiple-choice questions on a 5-point Likert scale, according to the level of agreement or disagreement with the 
given statements.

IV. Results And Discussion
In analyzing the responses on Professor Adegbite’s personal traits and relationship with students, this 

section starts with analysis of descriptive statistics of the respondents.

Descriptive Statistics
Table 4.0.1: Age analysis of respondents

Frequency Percent Valid Percent Cumulative Percent
Valid 16-25 61 55.5 55.5 55.5

26-40 19 17.3 17.3 72.7
41-60 23 20.9 20.9 93.6

Above 60 7 6.4 6.4 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table categorizes respondents based on their age groups. Among the 110 
respondents, the majority fall within the age range of 16-25 years, comprising 61 individuals (55.5% of the 
total). Following this, there are 19 respondents (17.3% of the total) in the age range of 26-40 years, indicating a 
smaller but still significant portion. Additionally, there are 23 respondents (20.9% of the total) in the age range 
of 41-60 years, showing a diverse distribution across different age groups. Lastly, there are 7 respondents (6.4% 
of the total) above the age of 60 years.
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In summary, the data suggests a varied demographic distribution among the respondents, with a notable 
portion belonging to the younger age group (16-25 years), followed by smaller yet significant representations 
from other age ranges, including 26-40, 41-60, and above 60 years.

Table 4.0.2: Academic Programme under Prof. (Mrs.) Esther O. Adegbite:
Frequency Percent Valid Percent Cumulative Percent

Valid Master degree 35 31.8 31.8 31.8
Graduate 60 54.5 54.5 86.4

Mphil/phd 9 8.2 8.2 94.5
Others 6 5.5 5.5 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table categorizes respondents based on their academic programs under Prof. 
(Mrs.) Esther O. Adegbite. Among the 110 respondents, the majority, comprising 60 individuals (54.5% of the 
total), are enrolled in graduate programs. Following this, there are 35 respondents (31.8% of the total) pursuing 
master's degrees. Additionally, there are 9 respondents (8.2% of the total) enrolled in MPhil/PhD programs. 
Lastly, there are 6 respondents (5.5% of the total) in other academic programs.

In summary, the data suggests a diverse representation of academic programs under Prof. (Mrs.) Esther 
O. Adegbite, with the majority being graduate students, followed by master's degree students, and smaller yet 
significant representations from MPhil/PhD programs and other academic programs.

Personal Traits
This section examines personal traits that makes a University lecturer an ideal lecturer and the students’ 

perspective of the person of Professor Esther Adegbite.

Table 4.1.1: Has positive attitude
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 5 4.5 4.5 4.5
Agree 21 19.1 19.1 23.6

Strongly Agree 84 76.4 76.4 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.1 presents responses to the question regarding Prof Adegbite's 
attitude. Among the 110 respondents, it is evident that a significant majority hold a positive perception of Prof 
Adegbite's attitude. Specifically, 84 respondents, constituting 76.4% of the total, strongly agree that Prof 
Adegbite possesses a positive attitude. An additional 21 respondents, representing 19.1% of the total, express 
agreement with this statement. However, a smaller proportion of respondents, comprising 4.5% of the total, 
remain undecided about Prof Adegbite's attitude. In summary, the data underscores a widespread perception of 
Prof Adegbite as having a positive attitude, with a notable majority strongly affirming this view, while a smaller 
portion express agreement, and a minority remain undecided.

Table 4.1.2: Self-confident, Organised and smart
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 5 4.5 4.5 4.5
Agree 21 19.1 19.1 23.6

Strongly Agree 84 76.4 76.4 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.2 outlines respondents' perceptions regarding Prof Adegbite's 
traits of self-confidence, organization, and intelligence. Among the 110 respondents, the overwhelming majority 
express a positive view of these traits. Specifically, 84 respondents, constituting 76.4% of the total, strongly 
agree that Prof Adegbite possesses these characteristics. Additionally, 21 respondents, representing 19.1% of the 
total, simply agree with this assessment. However, there is a small portion of respondents who remain 
undecided, with only 5 individuals (4.5% of the total) falling into this category. In summary, the data highlights 
a widespread perception of Prof Adegbite as being self-confident, organized, and smart, with a significant 
majority strongly affirming these traits, while a smaller portion express agreement, and a negligible minority 
remain undecided.
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Table 4.1.3: Fair in disposition
Frequency Percent Valid Percent Cumulative 

Percent
Valid Strongly Disagree 1 .9 .9 .9

Undecided 12 10.9 10.9 11.8
Agree 41 37.3 37.3 49.1

Strongly Agree 56 50.9 50.9 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.3 delineates respondents' perceptions regarding Prof Adegbite's 
fairness in disposition. Out of the total 110 respondents, the majority express a positive view of his fairness. 
Specifically, 56 respondents, constituting 50.9% of the total, strongly agree that Prof Adegbite is fair in 
disposition. Additionally, 41 respondents, representing 37.3% of the total, agree with this assessment. However, 
there is a notable portion of respondents who remain undecided, with 12 individuals (10.9% of the total) falling 
into this category. Conversely, only 1 respondent (.9% of the total) strongly disagrees with the notion of Prof 
Adegbite being fair in disposition. In summary, the data underscores a widespread perception of Prof Adegbite 
as being fair in disposition, with a significant majority strongly affirming this trait, while a substantial portion 
express agreement, and a smaller fraction remain undecided.

Table 4.1.4.: Respects the customs and traditions of the society and University Community
Frequency Percent Valid Percent Cumulative 

Percent
Valid Strongly Disagree 2 1.8 1.8 1.8

Undecided 7 6.4 6.4 8.2
Agree 34 30.9 30.9 39.1

Strongly Agree 67 60.9 60.9 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.4 illustrates respondents' perceptions regarding Prof Adegbite's 
respect for the customs and traditions of society. Among the 110 respondents, the overwhelming majority 
express a positive view of his attitude towards societal customs and traditions. Specifically, 67 respondents, 
constituting 60.9% of the total, strongly agree that Prof Adegbite respects these norms. Additionally, 34 
respondents, representing 30.9% of the total, agree with this assessment. However, there remains a notable 
portion of respondents who are undecided, with 7 individuals (6.4% of the total) falling into this category. 
Conversely, only 2 respondents (1.8% of the total) strongly disagree with the notion of Prof Adegbite respecting 
societal customs and traditions. In summary, the data underscores a widespread perception of Prof Adegbite as 
respecting the customs and traditions of society, with a significant majority strongly affirming this trait, while a 
substantial portion express agreement, and a smaller fraction remain undecided.

Table 4.1.5: Accepts criticism from others
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 3 2.7 2.7 2.7
Disagree 6 5.5 5.5 8.2

Undecided 35 31.8 31.8 40.0
Agree 35 31.8 31.8 71.8

Strongly Agree 31 28.2 28.2 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.5 presents respondents' perspectives on Prof Adegbite's 
willingness to accept criticism from others. Among the 110 respondents, there is a diverse range of views 
regarding this trait. Notably, 35 respondents (31.8% of the total) are undecided about whether Prof Adegbite 
accepts criticism. Similarly, another 35 respondents (31.8% of the total) agree that he accepts criticism. 
Conversely, 31 respondents (28.2% of the total) strongly agree with this notion. However, a smaller portion of 
respondents express disagreement, with 6 individuals (5.5% of the total) simply disagreeing and 3 individuals 
(2.7% of the total) strongly disagreeing. In summary, the data indicates mixed opinions among respondents 
regarding Prof Adegbite's acceptance of criticism, with a substantial portion expressing uncertainty, while others 
hold varying degrees of agreement or disagreement.
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Table 4.1.6: Does not acknowledge her mistakes
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 36 32.7 32.7 32.7
Disagree 49 44.5 44.5 77.3

Undecided 13 11.8 11.8 89.1
Agree 5 4.5 4.5 93.6

Strongly Agree 7 6.4 6.4 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.6 presents respondents' perceptions regarding Prof Adegbite's 
willingness to acknowledge his/her mistakes. Among the 110 respondents, there is a diverse range of opinions 
on this trait. Notably, a significant majority of respondents, comprising 85 (77.3%) who either strongly disagree 
or disagree, believe that Prof Adegbite does acknowledge his/her mistakes. Specifically, 36 respondents (32.7% 
of the total) strongly disagree, while 49 respondents (44.5% of the total) disagree with the notion that he/she 
does not acknowledge mistakes. Additionally, 13 respondents (11.8% of the total) remain undecided on this 
trait. Conversely, only a small minority of respondents agree or strongly agree that Prof Adegbite does not 
acknowledge his/her mistakes, with 5 respondents (4.5% of the total) agreeing and 7 respondents (6.4% of the 
total) strongly agreeing. In summary, the data suggests that the majority of respondents perceive Prof Adegbite 
as someone who acknowledges his/her mistakes, with a notable portion expressing uncertainty, while only a 
small minority hold views suggesting otherwise.

Table 4.1.7: Emotionally balanced
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 14 12.7 12.7 12.7
Agree 38 34.5 34.5 47.3

Strongly Agree 58 52.7 52.7 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.7 illustrates respondents' perceptions regarding Prof Adegbite's 
emotional balance. Among the 110 respondents, a significant majority express positive views of his emotional 
stability. Specifically, 58 respondents, constituting 52.7% of the total, strongly agree that Prof Adegbite is 
emotionally balanced. Additionally, 38 respondents, representing 34.5% of the total, agree with this assessment. 
However, there remains a notable portion of respondents who are undecided, with 14 individuals (12.7% of the 
total) falling into this category. In summary, the data underscores a widespread perception of Prof Adegbite as 
being emotionally balanced, with a significant majority strongly affirming this trait, while a notable portion 
express agreement, and a smaller fraction remain undecided.

Table 4.1.8: Uses impolite words
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 64 58.2 58.2 58.2
Disagree 23 20.9 20.9 79.1

Undecided 6 5.5 5.5 84.5
Agree 7 6.4 6.4 90.9

Strongly Agree 10 9.1 9.1 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.8 illustrates respondents' perceptions regarding Prof Adegbite's 
use of impolite words. Among the 110 respondents, a significant majority express disagreement with the notion 
that Prof Adegbite uses impolite words. Specifically, 64 respondents, constituting 58.2% of the total, strongly 
disagree with this assertion, while 23 respondents (20.9% of the total) simply disagree. Additionally, there is a 
small portion of respondents who remain undecided, with 6 individuals (5.5% of the total) falling into this 
category. Conversely, only a minority of respondents agree or strongly agree that Prof Adegbite uses impolite 
words, with 7 respondents (6.4% of the total) agreeing and 10 respondents (9.1% of the total) strongly agreeing. 
In summary, the data suggests that the majority of respondents perceive Prof Adegbite as not using impolite 
words, with a significant majority strongly opposing this notion, while a smaller portion express agreement or 
strong agreement, and a minority remain undecided.

Table 4.1.9: Does not respect the cultures of others
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Frequency Percent Valid Percent Cumulative Percent
Valid Strongly Disagree 77 70.0 70.0 70.0

Disagree 23 20.9 20.9 90.9
Undecided 7 6.4 6.4 97.3

Agree 3 2.7 2.7 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.9 outlines respondents' perceptions regarding Prof Adegbite's 
respect for the cultures of others. Among the 110 respondents, the overwhelming majority express disagreement 
with the notion that Prof Adegbite does not respect the cultures of others. Specifically, 77 respondents, 
constituting 70.0% of the total, strongly disagree with this assertion, while 23 respondents (20.9% of the total) 
simply disagree. Additionally, there is a small portion of respondents who remain undecided, with 7 individuals 
(6.4% of the total) falling into this category. Conversely, only a minority of respondents agree or strongly agree 
that Prof Adegbite does not respect the cultures of others, with 3 respondents (2.7% of the total) agreeing. In 
summary, the data suggests that the vast majority of respondents perceive Prof Adegbite as respecting the 
cultures of others, with a significant majority strongly opposing the notion to the contrary, while a smaller 
portion express agreement, and a minority remain undecided.

Table 4.1.10: Friendly all the time
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 1 .9 .9 .9

Undecided 20 18.2 18.2 19.1
Agree 37 33.6 33.6 52.7

Strongly Agree 52 47.3 47.3 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.10 illustrates respondents' perceptions regarding Prof Adegbite's 
friendliness. Among the 110 respondents, a majority express positive views of his friendliness. Specifically, 52 
respondents, constituting 47.3% of the total, strongly agree that Prof Adegbite is friendly all the time, while 37 
respondents (33.6% of the total) simply agree. Additionally, there is a portion of respondents who remain 
undecided, with 20 individuals (18.2% of the total) falling into this category. Conversely, only a minority of 
respondents strongly disagree or agree with the statement, with 1 respondent (.9% of the total) strongly 
disagreeing. In summary, the data suggests that the majority of respondents perceive Prof Adegbite as being 
friendly, with a significant majority strongly affirming this trait, while a smaller portion express agreement, and 
a minority remain undecided.

Table 4.1.11: Strict when necessary
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 2 1.8 1.8 1.8
Undecided 19 17.3 17.3 19.1

Agree 62 56.4 56.4 75.5
Strongly Agree 27 24.5 24.5 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.11 presents respondents' perceptions regarding Prof Adegbite's 
willingness to be strict when necessary. Among the 110 respondents, a majority express agreement with the 
notion that Prof Adegbite can be strict if necessary. Specifically, 62 respondents, constituting 56.4% of the total, 
agree with this statement, while 27 respondents (24.5% of the total) strongly agree. Additionally, there is a 
portion of respondents who remain undecided, with 19 individuals (17.3% of the total) falling into this category. 
Conversely, only a minority of respondents strongly disagree or disagree with the statement, with 2 respondents 
(1.8% of the total) strongly disagreeing. In summary, the data suggests that the majority of respondents perceive 
Prof Adegbite as being willing to be strict when necessary, with a significant portion agreeing strongly, while a 
smaller portion express agreement, and a minority remain undecided.

Table 4.1.12: Wise and Honest
Frequency Percent Valid Percent Cumulative Percent
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Valid Undecided 5 4.5 4.5 4.5
Agree 33 30.0 30.0 34.5

Strongly Agree 72 65.5 65.5 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.12 illustrates respondents' perceptions regarding Prof Adegbite's 
wisdom and honesty. Among the 110 respondents, a significant majority express positive views of these traits. 
Specifically, 72 respondents, constituting 65.5% of the total, strongly agree that Prof Adegbite is wise and 
honest. Additionally, 33 respondents (30.0% of the total) simply agree with this assessment. However, there is a 
small portion of respondents who remain undecided, with 5 individuals (4.5% of the total) falling into this 
category. In summary, the data underscores a widespread perception of Prof Adegbite as being wise and honest, 
with a significant majority strongly affirming these traits, while a smaller portion express agreement, and a 
minority remain undecided

Table 4.1.13: Speaks eloquently
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 8 7.3 7.3 7.3

Agree 34 30.9 30.9 38.2
Strongly Agree 68 61.8 61.8 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.13 outlines respondents' perceptions regarding Prof Adegbite's 
eloquence in speech. Among the 110 respondents, the overwhelming majority express positive views of his 
eloquence. Specifically, 68 respondents, constituting 61.8% of the total, strongly agree that Prof Adegbite 
speaks eloquently. Additionally, 34 respondents (30.9% of the total) simply agree with this assessment. 
However, there remains a small portion of respondents who are undecided, with 8 individuals (7.3% of the total) 
falling into this category. In summary, the data underscores a widespread perception of Prof Adegbite as being 
eloquent in speech, with a significant majority strongly affirming this trait, while a smaller portion express 
agreement, and a minority remain undecided.

Table 4.1.14: Violent and brags
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 76 69.1 69.1 69.1
Disagree 25 22.7 22.7 91.8

Undecided 8 7.3 7.3 99.1
Strongly Agree 1 .9 .9 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.14 illustrates respondents' perceptions regarding whether Prof 
Adegbite is violent and tends to brag. Among the 110 respondents, the vast majority express disagreement with 
these negative traits. Specifically, 76 respondents, constituting 69.1% of the total, strongly disagree that Prof 
Adegbite is violent and brags, while 25 respondents (22.7% of the total) simply disagree. Additionally, there is a 
small portion of respondents who are undecided, with 8 individuals (7.3% of the total) falling into this category. 
Conversely, only a minority of respondents strongly agree that Prof Adegbite possesses these negative traits, 
with just 1 respondent (.9% of the total) strongly agreeing. In summary, the data suggests that the overwhelming 
majority of respondents perceive Prof Adegbite as not being violent and not prone to bragging, with a 
significant majority strongly opposing this notion, while a smaller portion express disagreement, and a minority 
remain undecided.

Table 4.1.15: Shows good behavior
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 4 3.6 3.6 3.6
Agree 26 23.6 23.6 27.3

Strongly Agree 80 72.7 72.7 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)
The frequency distribution Table 4.1.15 illustrates respondents' perceptions regarding whether Prof 

Adegbite exhibits good behavior. Among the 110 respondents, the overwhelming majority express positive 
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views of his behavior. Specifically, 80 respondents, constituting 72.7% of the total, strongly agree that Prof 
Adegbite shows good behavior, while 26 respondents (23.6% of the total) simply agree. Additionally, there is a 
small portion of respondents who are undecided, with 4 individuals (3.6% of the total) falling into this category. 
In summary, the data suggests that the vast majority of respondents perceive Prof Adegbite as exhibiting good 
behavior, with a significant majority strongly affirming this trait, while a smaller portion express agreement, and 
a negligible minority remain undecided.

Table 4.1.16: Sincere in her work
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 6 5.5 5.5 5.5
Agree 25 22.7 22.7 28.2

Strongly Agree 79 71.8 71.8 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.16 outlines respondents' perceptions regarding Prof Adegbite's 
sincerity in her work. Among the 110 respondents, the overwhelming majority express positive views of her 
sincerity. Specifically, 79 respondents, constituting 71.8% of the total, strongly agree that Prof Adegbite is 
sincere in her work, while 25 respondents (22.7% of the total) simply agree. Additionally, there is a small 
portion of respondents who are undecided, with 6 individuals (5.5% of the total) falling into this category. In 
summary, the data suggests that the vast majority of respondents perceive Prof Adegbite as being sincere in her 
work, with a significant majority strongly affirming this trait, while a smaller portion express agreement, and a 
negligible minority remain undecided.

Table 4.1.17: Does not get angry quickly
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 1 .9 .9 .9
Undecided 16 14.5 14.5 15.5

Agree 54 49.1 49.1 64.5
Strongly Agree 39 35.5 35.5 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.17 illustrates respondents' perceptions regarding whether Prof 
Adegbite gets angry quickly. Among the 110 respondents, a majority express agreement with the notion that 
Prof Adegbite does not get angry quickly. Specifically, 39 respondents, constituting 35.5% of the total, strongly 
agree with this statement, while 54 respondents (49.1% of the total) simply agree. Additionally, there is a 
portion of respondents who are undecided, with 16 individuals (14.5% of the total) falling into this category. 
Conversely, only a very small minority of respondents either strongly disagree or disagree with the statement, 
with just 1 respondent (.9% of the total) strongly disagreeing. In summary, the data suggests that the majority of 
respondents perceive Prof Adegbite as not getting angry quickly, with a significant majority either strongly 
agreeing or agreeing with this notion, while a smaller portion remain undecided, and a negligible minority hold 
dissenting views.

Table 4.1.18: Does not keep promises
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 41 37.3 37.3 37.3
Disagree 51 46.4 46.4 83.6

Undecided 16 14.5 14.5 98.2
Agree 2 1.8 1.8 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.18 outlines respondents' perceptions regarding whether Prof 
Adegbite keeps promises. Among the 110 respondents, the majority express disagreement with the notion that 
Prof Adegbite does not keep promises. Specifically, 41 respondents, constituting 37.3% of the total, strongly 
disagree with this assertion, while 51 respondents (46.4% of the total) simply disagree. Additionally, there is a 
portion of respondents who are undecided, with 16 individuals (14.5% of the total) falling into this category. 
Conversely, only a very small minority of respondents agree with the statement, with just 2 respondents (1.8% 
of the total) agreeing. In summary, the data suggests that the majority of respondents perceive Prof Adegbite as 
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someone who keeps promises, with a significant majority either strongly disagreeing or disagreeing with the 
statement, while a smaller portion remain undecided, and a negligible minority agree with the statement.

Table 4.1.19:  Dictatorial
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 42 38.2 38.2 38.2
Disagree 33 30.0 30.0 68.2

Undecided 26 23.6 23.6 91.8
Agree 8 7.3 7.3 99.1

Strongly Agree 1 .9 .9 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution Table 4.1.19 illustrates respondents' perceptions regarding whether Prof 
Adegbite is dictatorial. Among the 110 respondents, there is a range of opinions on this trait. Notably, a 
significant portion of respondents, comprising 75 (68.2%) who either strongly disagree or disagree, perceive 
Prof Adegbite as not dictatorial. Specifically, 42 respondents (38.2% of the total) strongly disagree, while 33 
respondents (30.0% of the total) disagree with the notion of him being dictatorial. Additionally, 26 respondents 
(23.6% of the total) remain undecided on this trait. Conversely, only a minority of respondents agree or strongly 
agree that Prof Adegbite is dictatorial, with 8 respondents (7.3% of the total) agreeing and 1 respondent (.9% of 
the total) strongly agreeing. In summary, the data indicates mixed opinions among respondents regarding Prof 
Adegbite's dictatorial tendencies, with a significant portion disagreeing with the notion, while others hold 
varying degrees of agreement or disagreement, and a notable portion remain undecided.

Relationship with Students
This section examines Professor Esther Adegbite’s relationship with her students that makes her an 

ideal University lecturer and the students’ perspective of the person of Professor Esther Adegbite.

Table 4.3.1.  Respects the viewpoints of students
Frequency Percent Valid Percent Cumulative Percent

Valid Undecided 5 4.5 4.5 4.5
Agree 46 41.8 41.8 46.4

Strongly Agree 59 53.6 53.6 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution 4.3.1 able outlines respondents' perceptions regarding whether Prof 
Adegbite respects the viewpoints of students. Among the 110 respondents, the overwhelming majority express 
positive views of his attitude towards students' viewpoints. Specifically, 59 respondents, constituting 53.6% of 
the total, strongly agree that Prof Adegbite respects the viewpoints of students, while 46 respondents (41.8% of 
the total) simply agree. Additionally, there is a small portion of respondents who are undecided, with 5 
individuals (4.5% of the total) falling into this category. In summary, the data underscores a widespread 
perception of Prof Adegbite as respecting the viewpoints of students, with a significant majority strongly 
affirming this trait, while a smaller portion express agreement, and a minority remain undecided.

Table 4.3.2: Compassionates towards students
Frequency Percent Valid Percent Cumulative Percent

Valid Disagree 1 .9 .9 .9
Undecided 9 8.2 8.2 9.1

Agree 40 36.4 36.4 45.5
Strongly Agree 60 54.5 54.5 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution Table 4.3.2 outlines respondents' perceptions regarding whether Prof 
Adegbite is compassionate towards students. Among the 110 respondents, the overwhelming majority express 
positive views of his compassion towards students. Specifically, 60 respondents, constituting 54.5% of the total, 
strongly agree that Prof Adegbite is compassionate towards students, while 40 respondents (36.4% of the total) 
simply agree. Additionally, there is a small portion of respondents who are undecided, with 9 individuals (8.2% 
of the total) falling into this category. In summary, the data underscores a widespread perception of Prof 
Adegbite as being compassionate towards students, with a significant majority strongly affirming this trait, 
while a smaller portion express agreement, and a minority remain undecided.
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Table 4.3.3: Encourages students to express their views
Frequency Percent Valid Percent Cumulative 

Percent
Valid Disagree 1 .9 .9 .9

Undecided 10 9.1 9.1 10.0
Agree 39 35.5 35.5 45.5

Strongly Agree 60 54.5 54.5 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.3 illustrates respondents' perceptions regarding whether Prof 
Adegbite encourages students to express their views. Among the 110 respondents, there is a notable consensus 
that Prof Adegbite indeed encourages students to express their views. Specifically, 60 respondents (54.5% of the 
total) strongly agree with this statement, while 39 respondents (35.5% of the total) simply agree. Additionally, 
there is a small portion of respondents who are undecided, with 10 individuals (9.1% of the total) falling into 
this category. Conversely, only a very small minority of respondents either disagree or strongly disagree with 
the statement, with just 1 respondent (.9% of the total) in each category. In summary, the data suggests that the 
majority of respondents perceive Prof Adegbite as encouraging students to express their views, with a 
significant majority either strongly agreeing or agreeing with this notion, while a smaller portion remain 
undecided, and a negligible minority hold dissenting views.

Table 4.3.4: Closes to the students and Provides opportunities for students to talk to her
Frequency Percent Valid Percent Cumulative 

Percent
Valid Disagree 1 .9 .9 .9

Undecided 12 10.9 10.9 11.8
Agree 42 38.2 38.2 50.0

Strongly Agree 55 50.0 50.0 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.4 outlines respondents' perceptions regarding whether Prof 
Adegbite is accessible to students and provides opportunities for them to talk to her. Among the 110 
respondents, there is a notable consensus that Prof Adegbite is indeed accessible to students and provides 
opportunities for them to talk to her. Specifically, 55 respondents (50.0% of the total) strongly agree with this 
statement, while 42 respondents (38.2% of the total) simply agree. Additionally, there is a small portion of 
respondents who are undecided, with 12 individuals (10.9% of the total) falling into this category. Conversely, 
only a very small minority of respondents either disagree or strongly disagree with the statement, with just 1 
respondent (.9% of the total) in the "disagree" category. In summary, the data suggests that the majority of 
respondents perceive Prof Adegbite as being accessible to students and providing them with opportunities to talk 
to her, with a significant majority either strongly agreeing or agreeing with this notion, while a smaller portion 
remain undecided, and a negligible minority hold dissenting views.

Table 4.3.5: Keeps good timing for lectures
Frequency Percent Valid Percent Cumulative 

Percent
Valid Disagree 1 .9 .9 .9

Undecided 10 9.1 9.1 10.0
Agree 41 37.3 37.3 47.3

Strongly Agree 58 52.7 52.7 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.5 outlines respondents' perceptions regarding whether Prof 
Adegbite keeps good timing for lectures. Among the 110 respondents, there is a notable consensus that Prof 
Adegbite indeed keeps good timing for lectures. Specifically, 58 respondents (52.7% of the total) strongly agree 
with this statement, while 41 respondents (37.3% of the total) simply agree. Additionally, there is a small 
portion of respondents who are undecided, with 10 individuals (9.1% of the total) falling into this category. 
Conversely, only a very small minority of respondents either disagree or strongly disagree with the statement, 
with just 1 respondent (.9% of the total) in the "disagree" category. In summary, the data suggests that the 
majority of respondents perceive Prof Adegbite as keeping good timing for lectures, with a significant majority 
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either strongly agreeing or agreeing with this notion, while a smaller portion remain undecided, and a negligible 
minority hold dissenting views.

Table 4.3.6: Deals with his/her students with transparency
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 7 6.4 6.4 6.4

Agree 44 40.0 40.0 46.4
Strongly Agree 59 53.6 53.6 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.6 outlines respondents' perceptions regarding whether Prof 
Adegbite deals with his/her students with transparency. Among the 110 respondents, there is a strong consensus 
that Prof Adegbite deals with students with transparency. Specifically, 59 respondents (53.6% of the total) 
strongly agree with this statement, while 44 respondents (40.0% of the total) simply agree. Additionally, there is 
a small portion of respondents who are undecided, with 7 individuals (6.4% of the total) falling into this 
category. In summary, the data suggests that the majority of respondents perceive Prof Adegbite as dealing with 
students with transparency, with a significant majority either strongly agreeing or agreeing with this notion, 
while a smaller portion remain undecided.

Table 4.3.7: Frequently absent from lectures
Frequency Percent Valid Percent Cumulative 

Percent
Valid Strongly Disagree 45 40.9 40.9 40.9

Disagree 41 37.3 37.3 78.2
Undecided 14 12.7 12.7 90.9

Agree 6 5.5 5.5 96.4
Strongly Agree 4 3.6 3.6 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.7 outlines respondents' perceptions regarding whether Prof 
Adegbite is frequently absent from lectures. Among the 110 respondents, there is a consensus that Prof Adegbite 
is not frequently absent from lectures. Specifically, 45 respondents (40.9% of the total) strongly disagree with 
this statement, while 41 respondents (37.3% of the total) simply disagree. Additionally, there is a portion of 
respondents who are undecided, with 14 individuals (12.7% of the total) falling into this category. Conversely, 
only a very small minority of respondents agree or strongly agree with the statement, with just 6 respondents 
(5.5% of the total) agreeing and 4 respondents (3.6% of the total) strongly agreeing. In summary, the data 
indicates that the majority of respondents perceive Prof Adegbite as not being frequently absent from lectures, 
with a significant majority either strongly disagreeing or disagreeing with this notion, while a smaller portion 
remain undecided, and a negligible minority hold dissenting views

Table 4.3.8: A perfect example to students in behaviour
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 9 8.2 8.2 8.2

Agree 34 30.9 30.9 39.1
Strongly Agree 67 60.9 60.9 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.8 outlines respondents' perceptions regarding whether Prof 
Adegbite is a perfect example to students in behavior. Among the 110 respondents, there is a strong consensus 
that Prof Adegbite indeed serves as a perfect example to students in behavior. Specifically, 67 respondents 
(60.9% of the total) strongly agree with this statement, while 34 respondents (30.9% of the total) simply agree. 
Additionally, there is a small portion of respondents who are undecided, with 9 individuals (8.2% of the total) 
falling into this category. In summary, the data suggests that the majority of respondents perceive Prof Adegbite 
as being a perfect example to students in behavior, with a significant majority either strongly agreeing or 
agreeing with this notion, while a smaller portion remain undecided.

Table 4.3.9: Loved by his/her students
Frequency Percent Valid Percent Cumulative 

Percent
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Valid Strongly Disagree 1 .9 .9 .9
Disagree 1 .9 .9 1.8

Undecided 10 9.1 9.1 10.9
Agree 26 23.6 23.6 34.5

Strongly Agree 72 65.5 65.5 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.9 outlines respondents' perceptions regarding whether Prof 
Adegbite is loved by his/her students. Among the 110 respondents, there is a strong consensus that Prof 
Adegbite is indeed loved by his/her students. Specifically, 72 respondents (65.5% of the total) strongly agree 
with this statement, while 26 respondents (23.6% of the total) simply agree. Additionally, there is a small 
portion of respondents who are undecided, with 10 individuals (9.1% of the total) falling into this category. 
Conversely, only a very small minority of respondents either disagree or strongly disagree with the statement, 
with just 1 respondent (.9% of the total) in each category. In summary, the data suggests that the majority of 
respondents perceive Prof Adegbite as being loved by his/her students, with a significant majority either 
strongly agreeing or agreeing with this notion, while a smaller portion remain undecided, and a negligible 
minority hold dissenting views

Table 4.3.10: Have confidence in his/her students
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 14 12.7 12.7 12.7

Agree 37 33.6 33.6 46.4
Strongly Agree 59 53.6 53.6 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.10 outlines respondents' perceptions regarding whether Prof 
Adegbite has confidence in his/her students. Among the 110 respondents, there is a strong consensus that Prof 
Adegbite indeed has confidence in his/her students. Specifically, 59 respondents (53.6% of the total) strongly 
agree with this statement, while 37 respondents (33.6% of the total) simply agree. Additionally, there is a small 
portion of respondents who are undecided, with 14 individuals (12.7% of the total) falling into this category. In 
summary, the data suggests that the majority of respondents perceive Prof Adegbite as having confidence in 
his/her students, with a significant majority either strongly agreeing or agreeing with this notion, while a smaller 
portion remain undecided.

Table 4.3.11: Have a good relationship with the students
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 8 7.3 7.3 7.3

Agree 33 30.0 30.0 37.3
Strongly Agree 69 62.7 62.7 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.3.11 outlines respondents' perceptions regarding whether Prof 
Adegbite has a good relationship with the students. Among the 110 respondents, there is a strong consensus that 
Prof Adegbite indeed has a good relationship with the students. Specifically, 69 respondents (62.7% of the total) 
strongly agree with this statement, while 33 respondents (30.0% of the total) simply agree. Additionally, there is 
a small portion of respondents who are undecided, with 8 individuals (7.3% of the total) falling into this 
category.

In summary, the data suggests that the majority of respondents perceive Prof Adegbite as having a 
good relationship with the students, with a significant majority either strongly agreeing or agreeing with this 
notion, while a smaller portion remain undecided.

Table 4.3.12: Shows a lack of attention to the studentsâ€™ problems
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 57 51.8 51.8 51.8
Disagree 40 36.4 36.4 88.2

Undecided 10 9.1 9.1 97.3
Agree 3 2.7 2.7 100.0
Total 110 100.0 100.0
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Sources: Authors’ Computation (2024)

The frequency distribution table 4.1.12 outlines respondents' perceptions regarding whether Prof 
Adegbite shows a lack of attention to the students' problems. Among the 110 respondents, there is a strong 
consensus that Prof Adegbite does not show a lack of attention to the students' problems. Specifically, 57 
respondents (51.8% of the total) strongly disagree with this statement, while 40 respondents (36.4% of the total) 
simply disagree. Additionally, there is a small portion of respondents who are undecided, with 10 individuals 
(9.1% of the total) falling into this category.

Conversely, only a very small minority of respondents either agree or strongly agree with the 
statement, with just 3 respondents (2.7% of the total) in the "agree" category and none in the "strongly agree" 
category.

In summary, the data suggests that the majority of respondents perceive Prof Adegbite as not showing a 
lack of attention to the students' problems, with a significant majority either strongly disagreeing or disagreeing 
with this notion, while a smaller portion remain undecided, and a negligible minority hold dissenting views.

Table 4.3.13: A friend to her students
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 1 .9 .9 .9
Disagree 1 .9 .9 1.8

Undecided 16 14.5 14.5 16.4
Agree 38 34.5 34.5 50.9

Strongly Agree 54 49.1 49.1 100.0
Total 110 100.0 100.0

Sources: Authors’ Computation (2024)

The frequency distribution table 4.1.13 outlines respondents' perceptions regarding whether Prof 
Adegbite is a friend to her students. Among the 110 respondents, there is a strong consensus that Prof Adegbite 
is indeed a friend to her students. Specifically, 54 respondents (49.1% of the total) strongly agree with this 
statement, while 38 respondents (34.5% of the total) simply agree. Additionally, there is a portion of 
respondents who are undecided, with 16 individuals (14.5% of the total) falling into this category.

Conversely, only a very small minority of respondents either disagree or strongly disagree with the 
statement, with just 1 respondent (.9% of the total) in each category.

In summary, the data suggests that the majority of respondents perceive Prof Adegbite as being a friend 
to her students, with a significant majority either strongly agreeing or agreeing with this notion, while a smaller 
portion remain undecided, and a negligible minority hold dissenting views.

Table 4.3.14: Contributes to solving the problems of students
Frequency Percent Valid Percent Cumulative 

Percent
Valid Undecided 14 12.7 12.7 12.7

Agree 42 38.2 38.2 50.9
Strongly Agree 54 49.1 49.1 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.1.14 outlines respondents' perceptions regarding whether Prof 
Adegbite contributes to solving the problems of students. Among the 110 respondents, there is a strong 
consensus that Prof Adegbite does indeed contribute to solving the problems of students. Specifically, 54 
respondents (49.1% of the total) strongly agree with this statement, while 42 respondents (38.2% of the total) 
simply agree. Additionally, there is a portion of respondents who are undecided, with 14 individuals (12.7% of 
the total) falling into this category.

In summary, the data suggests that the majority of respondents perceive Prof Adegbite as contributing 
to solving the problems of students, with a significant majority either strongly agreeing or agreeing with this 
notion, while a smaller portion remain undecided.

Table 4.3.15: Accepts criticism from students
Frequency Percent Valid Percent Cumulative Percent

Valid Strongly Disagree 5 4.5 4.5 4.5
Disagree 10 9.1 9.1 13.6

Undecided 48 43.6 43.6 57.3
Agree 25 22.7 22.7 80.0

Strongly Agree 22 20.0 20.0 100.0
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Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.1.15 outlines respondents' perceptions regarding whether Prof 
Adegbite accepts criticism from students. Among the 110 respondents, there is a range of opinions on this trait. 
Notably, a significant portion of respondents, comprising 47 (42.7%) who either agree or strongly agree, 
perceive Prof Adegbite as accepting criticism from students. Specifically, 22 respondents (20.0% of the total) 
strongly agree with this statement, while 25 respondents (22.7% of the total) simply agree. Additionally, there is 
a notable portion of respondents who are undecided, with 48 individuals (43.6% of the total) falling into this 
category. Conversely, there are also respondents who either disagree or strongly disagree with the statement, 
with 10 respondents (9.1% of the total) in the "disagree" category and 5 respondents (4.5% of the total) in the 
"strongly disagree" category.

In summary, the data indicates mixed opinions among respondents regarding Prof Adegbite's 
acceptance of criticism from students, with a significant portion agreeing with the notion, while others hold 
varying degrees of agreement or disagreement, and a notable portion remain undecided.

Table 4.3.16: Has no confidence in students
Frequency Percent Valid Percent Cumulative 

Percent
Valid Strongly Disagree 55 50.0 50.0 50.0

Disagree 43 39.1 39.1 89.1
Undecided 10 9.1 9.1 98.2

Agree 1 .9 .9 99.1
Strongly Agree 1 .9 .9 100.0

Total 110 100.0 100.0
Sources: Authors’ Computation (2024)

The frequency distribution table 4.1.16 outlines respondents' perceptions regarding whether Prof 
Adegbite has no confidence in students. Among the 110 respondents, there is a clear consensus that Prof 
Adegbite does not have no confidence in students. Specifically, 55 respondents (50.0% of the total) strongly 
disagree with this statement, while 43 respondents (39.1% of the total) simply disagree. Additionally, there is a 
small portion of respondents who are undecided, with 10 individuals (9.1% of the total) falling into this 
category.

Conversely, only a very small minority of respondents either agree or strongly agree with the 
statement, with just 1 respondent (.9% of the total) in each category.

In summary, the data suggests that the majority of respondents perceive Prof Adegbite as having 
confidence in students, with a significant majority either strongly disagreeing or disagreeing with this notion, 
while a smaller portion remain undecided, and a negligible minority hold dissenting views.

V. Conclusion
The study on the personal traits of Professor Esther Adegbite shows a widespread perception by the 

respondents of her having a positive attitude, being self-confident, organized and as a smart lecturer. She is also 
perceived to have respect for the customs and traditions of the society and the university and is fair in 
disposition. Further response also shows that Prof Adegbite is wise and honest, speaks eloquently and sincere 
inn her work. She is also seen as not violent nor brags, does not get angry quickly and she is not dictatorial.

Majority of the respondents refute the claim that Professor Adegbite lacks the ability to engage in 
dialogue and debate, or that she is not a collaborator and that she does not acknowledge her mistake.  Also, the 
analysis underscore a widespread perception of Prof Adegbite as being emotionally balanced, optimistic and 
open-minded personality but strict where and when necessary.

On her relationship with students, the response shows that Prof Adegbite has a good relationship with 
the students, she is loved by the students, contributes to solving the problems of students, very polite in 
addressing students and has confidence in the students and accept criticism from students. Also, there is 
widespread perception of Prof Adegbite as respecting the viewpoint of students, compassionate and encourages 
students to express their opinions. Respondent equally agrees that she keeps good timing for lectures and does 
not miss her lectures. She deals with Students with transparency and provides opportunities for students to 
express their opinions.

Further, the symbolic interactionism theory is of utmost significance to this research as it explains the 
meanings individuals attach to events and social interactions. Throughout the research, Prof. Adegbite 
symbolizes a teacher, leader and a mediator. And these symbolisms thrived by virtue of her interaction with 
others especially her students. Professor Adegbite's story is a testament to the power of hard work, dedication, 



Professor Esther Olufunmilayo Adegbite As Epitome Of Ideal University Lecturer……..

DOI:10.9790/7388-1501040523                                www.iosrjournals.org                                              18 | Page

and perseverance. She is an epitome of an ideal university lecturer and a role model for anyone who aspires to 
achieve great things in their own lives.
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